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ABSTRACT 

From 1919 to 1943 women's groups of British Columbia coIlectively struggled to 

establish a home economics program at the University of British Columbia WC]. The 

Board of Govemors, in a stalling ritual which lasted over twenty four years, repeatedy 

refused the requests of the home economics movement ostensibly for financial reasons. 

Budget submissions of the university fail to support this assertion. Instead, the university 

records reveal a fledgling institution, self-conscious of its newly fonned identity, and 

concerned with its future, which could not permit the intrusion of a subject which wouid 

undermine its fist class statu. UBC viewed home economics as a vocational subject 

which trained women in the art of housekeeping and which did not fit with the classically 

based utilitarian mandate which defined the university fiom its creation in 19 1 1. 

Committed to utilitarian and not vocational education, the Board of Governors refuseci to 

institute home economics until 1943 when the influence of the legislature forced the 

Minster of Education to ensure its establishment. Women of the province fully endorsed 

the home economics movement; initially due to the fervor of the moral reform influences 

of the first generation of home economics advocates, and later as an avenue for expanded 

career options in which women did not directly compete with men. Inherently 

questioning the role of women in society, home economics advocates were able to expand 

the role of women as defined by separate spheres ideology by stmcturing the debate 

within separate spheres discourse and using the tools and weapons provided by it - 

specifically their roles as mothers. Although money was the centrd defence used by the 

Board of Govemors to prevent its establishment, the struggle for home economics 

becarne a discursive site upon which the rcjle of women and the university in society were 

contested and redefined. 
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httoduction: Pushing the Boundaries 

The University of British Columbia YJBC] established a degree program in home 

econornics in 1943, approximately twenty-five years later than most other Canadian 

universities, despite concentrated effort by advocates. Although the university claimed that 

the program was not established for financial reasons the issues surrounding the struggle to 

establish home econornics indicate that more was at stake: the place of women in higher 

education in Canada, the role of the university in education and society, and women's role in 

society at large. This struggle, which began in 1919 and was resolved in 1943, is the focus of 

this study. 

The struggle and prolonged delay in the establishment of home economics at UBC 

raises a number of questions concerning the university as an instrument of social policy and 

as a tool of social reproduction. Assumptions about gender and the role of the university 

were central to the debate. If, as historians have argued, universities play a roIe in educating 

people to be citizens and useful members of society, their function for women in society was 

much less clear. Complicating matters, the debate transpired at the sarne moment that the 

university was undergoing a profound change from a iiberal arts college to a utilitarian 

institution no longer functioning simply to educate elites, but forced to meet the needs of the 

nation in order to survive. 

The question of structure and agency, how people can have agency in institutions 

which do not appear to leave much room for action, was also a central issue of the struggle 

for home economics at UBC. Even as women pushed at the boundaries of separate spheres 

ideology to justify more public action they remained constrained by the definition of 



womanhood as prescribed by that gender ideology. In one sense then, women were changing 

or expanding the concepnial definition of women's nature and social role, while 

simultaneously king mled by it. Women in the home economics movement were smggling 

to enlarge woman's sphere into the more public realm of education but were doing so with 

arguments shaped by the ideology they were attempting to change. The stmggle for a home 

economics faculty at üBC reveals the import of these issues within Canadian society for the 

first half of the twentieth century, and speaks to the way in which these issues shaped the 

course of women's education for more than a quarter century. 

Historians of higher education in Canada have attempted to address many of the 

questions raised by the movement to establish home economics at UBC. There have been 

three main stages in the relevant historiography. The first stage consisted of Whiggish, 

liberal histories of universities which tended to examine great men and even greater 

institutions.' This resulted in a history of Canadian universities completely devoid of analysis 

or criticism. Not until the advent of social history during the iate 1960s. did historians kgin 

to focus on the relationship between education and broader social, economic and political 

forces. By analyzing the interplay of these forces, and their impact on universities and those 

who attended them, a deeper understanding of the role of the university and its influence was 

attained. In the hands of these scholars the university came into focus as a powerful 

instrument of social, cultural, and intellectual reproduction. Issues such as the university's 

'These histories were preoccupied with the "boosten and builden. administrators. evolution and antiquarian 
detail" of monolithic institutions. Many were not written by professional historians, but often were centennial 
projects, or written by ex-administrators in an attempt to immortaiize their administrative period. Paul Axelrod 
and John G. Reid, Youth Universitv and Societv: Essavs in the Social Historv of Hkher Education, (Kingston: 
McGill-Queen's University Press, 1989), p. XI. Typical of this genre are histories such as Hamy T. Logan, 
Tuum Est: The Historv of the University of British Columbia, (Vancouver: The University of British 
Columbia), 1958. 



roie in the inhibition or expansion of social mobility, cultural elitism, and intellectual focus 

became issues of debate. 

The fmt of the denominational colleges began to appear in the Maritime provinces in 

the beginning of the nineteenth century. The f i t  college in Canada, Kings College, at 

Windsor, Nova Scotia was founded in 1802 and began granting degrees in 1807, with the 

primary function of educoting men for the Presbyterian priesthood. Many of the large 

universities which now exist in Canada, including the University of Toronto (established in 

1843 as Kings College, York: became U of T in 18501, Queen's University ( 184 1) and 

McGiIl University (1 839), began as denominational colleges which banded together to create 

larger more stable ~r~anizations.' The transition from smaller independent autonomous 

units, to large corporate entities, led to the demise of the traditional university. Discussing 

the predicament of the university in modem society, Peter Scott in his article "The 

Rediscovery of the Liberal University," argues that its history is the history of "two distinct 

but interlocking networks of values: those generated by academic society and related to the 

pursuit of scholarship, and those imposed on the university by political s o ~ i e t ~ . " ~  Scott States 

that the traditional university was primarily concerned with cultural capital through the 

formation of elites, while the modem university, which grew out of the technological and 

social revolution of the past one hundred years, becamc preoccupied with research and lost its 

%is phenomenon is observed throughout Canada From the Maritimes to the West coast. Communities which 
could not support a university independently would open a satellite college which would be affiliated with a 
larger more established university in a different part of the country. For example the University of British 
Columbia began as a satellite of McGill and untiI 1915 when it received its own charter was called McGill 
University College of British Columbia (MUCBC). 

'~e te r  Scott, "The Rediscovery of the Liberal University: Popular Higher Education in a Post-Industrial 
World", Soundings 1981.64(1). p. 5. 



focus as a teaching facility. The focus shifted from cultural to scientific knowledge, and 

universities expressed an increased cornmitment to vocationalisrn. Thus, the traditionai 

university succumbed to the utilitarian values of industriai society, and, as enrolment 

increased, utilitarianism and vocationaiism not only seemed appropriate, but inevitab~e.~ 

The traditionai university had been in decline in Canada since the 1850s when the 

nature of the university and its relationship to the state began a rapid and dramatic 

transformation. Denominational universities, no longer able to maintain their institutions 

or prograrns, began in the middle of the nineteenth century to look to government for 

assistance. The transition from a traditional to modern university, which occurred on a 

national scale toward the beginning of the twentieth century, reflected the needs of a 

rapidly changing economy and the evolution of a powerful state with newly defined needs. 

In Ontario, this transition was pre-empted by the passing of the University Bill in 1849, 

which prohibited fùnding to any denominationally controlled universities in the province.s 

By 1850 the process of secuiarization of universities was under way and by 1900 few, if 

any, denominational universities existed independently of secular institutions. The 

4 Scott, "The Rediscovery of the Liberal University", p. Il. Scott concludes that the dilution of purpose of the 
university has ultimately resulted in rnany contradictions which, he contends, will have to be resolved if the 
university is to survive. Scott's insights into the evolution of the modern university offen many glimpses into the 
dcvelopment of the university in Canada in general and the University of British Columbia in particular. 

'A.B. McKillop argues that the University Bill which officially established the University of Toronto in 1849 
effectively put an end to denominational universities in Ontario. He States: 4 t  completely removed any form 
of denorninational presence, except a provision for the possible affiliation of church colleges with the 
state."(p. 20) Moreover, the preamble to the Bill declared "it is ... necessary that [U of Tl ... should be entirely 
free, in its government and disciphe, from al1 Denominational bias, so that the just rights and privileges of 
al1 may be fulIy rnaintained, without offense to the Religious Opinions of any ..." as cited in A.B. McKillop, 
Matters of Mind: The Universi9 in Ontario 179 1 - 195 1, (Toronto: U of T Press, 1995). p. 20-2 1. 



university shed its divinity and becarne "Godless" but it had gained a new patron -- the 

state. 

The transition from church to state funding occurred concomitantly with a 

transition from traditionally classical studies to more broadly based utilitarïan programs 

which centered around the accumulation of scientific knowledge and which catered to the 

needs of the rapidly industrializing state. A transition from classical studies to professional 

prograrns and an increase in professional employment developed, as one historian has put 

it, from the "needs of a more complex market economy that placed an increasing premium 

on the importance of intellectual capitaLW6 

In response to the increased value placed on utilitarian prograrns and the economic 

needs of society, universities by the beginning of the twentieth century began engaging 

increasingly in scientific research and offering business and commerce degees.' The 

utilitarian focus of newly evolving programs in universities does not imply that the elitist 

character of the traditional period ended, only that due to financial restrictions and a rapidly 

industrializing society, post-secondary institutions had to rationalize their role. By the tum 

of the cenhiry an intimate link formed between "acadernic affairs, the needs of the 

provincial government and the economic imperatives of private industrial production."8 

Universities expanded into key areas to reflect the growth of major resource sectors in the 

economy. The rapid advancement of knowledge during this period demanded that the 

6 Axelrod, Making. a Middle Class, p. 8. 

'~xelrod. Making a Middle Class, p. 10. 

8 A.B. McKiIlop, Matters of Mind, p. 15 1. 



university adjust to the needs of industrial life to ensure that society was constantly abreast 

of the changes. Universities were no longer simply institutions of knowledge: they became 

harbingers of social change and stability that required adjustment to the conditions and 

requirements of industrial life? 

As higher education became linked with the functioning of the industriai economy, 

the locus of academic authority shifted from the study of the gentlemanly scholar to the 

laboratory of the professional cesearcher. The classics and other areas of study once 

dominant were slowly Iosing ground to the needs of a science-minded public and state. 

Universities increasingly turned to the "gospel of research," prompted by the needs of the 

industrial econorny and the directed fùnding of the state. The end of the first quarter of the 

twentieth century saw the classics in rapid descent." The rise of acadernic specialization, 

which began as earIy as 1860, was not complete until &er World War One, and would not 

tmly dominate academia until the twentieth century, when the classics declined in the face 

of an increased reliance on, and belief in, the "truth" of empirical sciences.'l 

The world of the humanities and the arts, "dedicated largely to the elucidation of 

moral ~alues," '~  became increasingly obsolete in the modern university during the 

'A.B. McKillop, Matters of Mind, p. 149, 174. The emphasis on the power of the university in the survival 
and dominance of the Canadian economy intensified after the first and the second world war when it was 
understood that the survivd of any nation lay in technological development. Although understood after world 
war one, the financiai support of the fedenl government was not focused until after the second world war. 

'%or an excellent discussion of the mumph of the "gospel of research" in Ontario, and particularly at U of T 
see A.B. McKillop, Chapter 7: 'The Gospel of Research." 

"~oward  Adelman, The Holiversitv: A Persuective on the Wrieht Report, (Toronto: New Press. 1973), p. 1- 
6. 

"A.B. McKillop. Matters of Mind, p. 187. 



reorientation of the curriculum. This created a cnsis of authority filled by the state. The 

presence of the state in higher education, although it filled the void left by the decline of 

the church, came at a price which direatened the autonomy of the university.I3 

Increased financial support of many Canadian universities by provincial 

govemments forced many institutions to deal with ever-increasing intrusions of the state 

into university affairs. Throughout the first hdf of the twentieth century, such intrusions 

were minimal. But the individual autonomy of institutions, though generally respected, 

was often infringed upon, as happened with home economics at UBC. Increased contro1 of 

university funding enabled the state to exercise power either politicaily, by restricting 

monies whenever necessary or expedient, or financially, through directed funding.14 

Indeed, directed funding was one of the factors that conuibuted to the rise of sciences 

throughout the twentieth ~entury . '~  Historians have argued that insututional autonomy 

during this period was due more to benign govemment neglect than active respect for the 

principle of acadernic freedom.I6 The degree of private syrnpathy of the Minister of 

II University autonomy, although never camplete. was decreasing during this p e n d  due to increased 
intervention of, and reliance on, the state. Previously only accountable to the church, universities increasingly 
found themselves answenng to a patron which made them increasingly accountable. 

"A.B. McKillop, Matters of Mind, p. 157. 

' '~ntil after the Second World War contact between Governments and Universities was very ad hoc and dedt 
primarily with budget negotiations. Budgets were submitted to the Minister and either accepted, if the 
province had covered al1 its obligations, or cutback to suit provincial finances. Individual institutions decided 
their allocations of funds based on their requirements and in most cases were supponed, or allowed to run a 
deficit. After World War II. when the role of the university in society rose in importance due to the rapid 
advance of technology and the need to be ever competitive, autonomy of institutions became a point of 
contention. Intervention of the government in course selection increased, as did the tendency to direct funds 
to only cenain areas while others were neglected. The difference between the inter-war years and after 
W.W.iI, is that after W.W.iI the government felt it could interfere in, and kept abreast of the use of funds. 
For an exarnination of the role of Govemment in University affairs see Paul Axelrod, Scholars and Dollars: 
Politics. Economics. and the Universities of Ontario 1945-1980, (Toronto: U of T Press, 1982). 

%.E. Stewart as cited in Paul Axelrod, Scholars and Dollars, p. 78. 



Education played a significant role in the arnount of funding provided to a particuIar 

institution and its level of autonomy." Often, as with UBC in the late 1920s and early 

1930s, the minister's pnvate opinions resulted in increased control. The price of patronage 

was of particular importance to UBC because of the way in which it devetoped as an 

institution and the circumstances into which it was drawn. 

Exarnining the impact of secdarization and professionaiism on Queen's University at 

the tum of the century, Chad Gafield, Susan Laskin and Lynne Marks argue that by 1890 

universities were beginning to provide training for a larger range of new professionaiized 

occupations. This trend prompted university officiais to speak increasingly of the wide- 

ranging services they were providing for future professionals as well as "the next generation 

of moral Christian leaders."18 Thus, by promoting universities as agencies of national 

service, administrators were "responding to and helping to shape the contemporary political 

agenda."Ig Universities, then, were reflecting and contnbuting to social change while at the 

same time helping to ensure the perpetuation of dominant ideologies. 

Educationd history expanded again with the impact of women's history in the early 

1980s. Feminist historians initiated the examination of wornen's access to higher education, 

and exposed the visible and invisible barriers to entry. Universities were shown to preserve 

- ~ 

I7paul Axelrod, Scholars and Dollars, p. 77, The role of the Minister of Education is vital to the condition of 
UBC particularly during the late 1920s early 1930s when the Hon. Minister Hinchliffe often interfercd in 
what would normally be considered the jurisdiction of the univenity. In fact, it was the influence of the 
Minister which initially led to the establishment of home economics at Ul3C. 

''chad Gaffield. Lynne Marks and Susan Liskin, "Student Populations and Graduate Careers: Queen's 
University 1850-1920.", in John G. Reid and Paul Axelrod. Youth and Canadian Societv, (Toronto: McGill- 
Queens University Press, 1988), p. 5. 

I9~affield et al.. p. 5. 



the dominant sucial ideds of femininity and to uphoid them within the supposedly liberal 

waIls of academia: the university was cIearIy defmed as an instrument of social reproduction. 

Women's stniggtes for entrance into universities were detailed for most large institutions. 

These histories were typically either the tales of exceptional women who persevered despite 

the odds to triumph over the power of male dominated institutions or taIes of the oppressive, 

insurmountable forces of male domination. The women who rypicalIy "walked very warily" 

afforded much insight into the role of the feminine ideal and its cultural reproduction in 

universities, but ultimately this history resulted in women being presented as victims with 

little or no power of their owm2' 

Women penetrated the hallowed halls of academia within a radically changing 

environment. Queen's University accepted women in 1878, and by the turn of the century, 

women had gained access to ail major Canadian universities. Yet, during this period, "the 

university remained an experience primariIy designed for men who required training for the 

public sphere, a sphere incompatible with women's primary role in the home."" The growth 

of the university depended on the inclusion of women, yet it was unwilIing to fully accept 

them. Female students were relegated to faculties that were compatible with their "god given 

place in Me," namely the arts, while men enrolled in the arts, medicine, theology and 

%argaret Gillett, We Walked Vew Warilv: A Ristow of Women at McGill, (Montreal: Eden Press 
Wornen's Publications), 1981, is typical of this elernent of the histoty of women's higher education. Detailing 
the lives of exceptional women at McGill who uiumphed over the evil forces of maIe domination, GiIIett 
illusuates how hard women had to Fight for en tq  into the programs she discusses. However by showing how 
these women "walked very warily" she fails to attribue women's efforts to agency on their par?, which 
ultimately undermines their impact on the university. 

21 Gaffield et al., p. 8. 



engineeringE The revenue generated by female students became increasingly necessary to 

universities. No longer able to restrict women from universities, it becarne necessary to 

restrict women students' access to programs. Thus, it became necessary to "contain" women 

aiready in univer~it ies .~ 

Over the last two decades the historiography of women's education has taken a 

parallel trajectory to the history of universities. It has rnoved beyond a simplistic approach of 

the "benevolent benefactor," in which women's access to higher education depended on the 

acceptance and attitude of the administration, to one that emphasizes the oppressive structure 

of universities and their curricula. The great womadbenevolent benefactor approach was 

replaced in the early 1980s with ferninist studies which argued that women's access to 

education hinged on the Victorian ideology of the separate ~ ~ h e r e s . ' ~  This approach was 

rejected as uni-causal in the Iate 1980s when feminist historiopphy began moving toward 

gender studies. Women could no longer be studied in isolation. Women were affected by, 

interacted with, and reacted to men. The explanatory power of the uni-causai theories of 

patriarchy and separate spheres that rely on biologicai difference for their explanatory power 

were seen to portray women as victims; yet, the protracted stmggle for higher education 

* ~ o m e n  were being educated to be "help mates" to their husbands. and as such their studies were genenlly 
viewed as tools to enable them to converse with their husbands. English, History, Geography and 
Mathematics were held as essential to the help mate wife. 

13 The necessity of the inclusion of women in the survival of the university is supported 

" Studies which utilize this approach include: Margaret GiIlett. W e  Walked Verv Wexilv: Historv of 
Women at McGill, (Montreal: Eden's Press Women's hblishing, 1981).; J. G. Reid. "The Education of 
Women at Mount Allison 1854-19 14". Acadiensis 22(Spring, 1983) 3-23; Joan Burstyn Victorian Education 
and the Ideal of Womanhood, Barbara Solomon In the Companv of Educated Women: A Historv of Women 
and Higher Education in America, (New Haven: Yale University hess.  1985), Lee Stewart. "Its Ur, to You": 
The Historv of Wornen at UBC, (Vancouver: CTBC Press, 1990). 



indicates that women are far from victims. New historicai approaches reject a static concept 

of Victorîan ideology, view ideology as a cornplex set of forces constantly in flux, king 

defined, contested and redefined. This advance has opened up new avenues of investigation 

which reveai women's agency within institutions, rather than simply exposing the oppressive 

nature of power. 

Forced to remain outside the established educationai system until the beginning of the 

nineteenth century, women began to create separate institutions whose function was 

education designed specifically for wornen. Considered by the academic community to be 

substandard, these schooIs were often the only option open to wornen. In an attempt to 

overcome the stigrna associated with a "girl's" school, some exceptional women's colleges 

pushed beyond the finishing school reptation with "'uncornprornising" standards, placing 

themselves at the same standard as established univer~ities.~ Many of these imitative 

colleges which flourished throughout the eastern United States beginning in the 1820s 

became &liated with established institutions and developed a reputation which 

overshadowed their "~e~arateness."~~ The majority of colleges in Canada and the United 

States frorn the mid- 1850s onward were affiliated with the most prominent universities. The 

introduction of CO-educational universities and the demand for them from wornen and the 

%e sep~tist~uncompromising debate was split between the separatists who argued that women's educrition 
should be separate from men's, and designed specificalIy for women's needs. and the uncornpromising 
reformers who rejected the separate approach arguing that sepante never means equal. This debate is 
outlined in Sara Delamont, "The Contradictions in Ladies' Education." in Sara Delamont and Lorna Duffin, 
eds., The Nineteenth-Centurv Wornan: Her Cultural and Phvsical World (London: Croom Helm. 1978). 

26Wornen's colleges such as the Seven Sisters (Vassar. Wellesley, etc.) also known as the "imitative coIIegest' 
were part of the separatist movement and having high academic standards eventually gained considerable 
prestige. These colleges represent the first phase of development The second phase was that of the affiliated 
colleges. In Canada the majority of women's colleges were associated with established dl-male universities 
including Wesleyan College established in 1854 and associated with Mt. Allison. 



legislatures of many States and provinces, ensured women a level of access to post-secondary 

institutions, but reshicted the subjects they could study." Until well into the twentieth 

century, women had to "walk very warily" within institutions which were hostile to their 

presence, but despite their poor reception on university carnpuses, their numbers were 

growing. 

The myth of the benevolent benefactor is present in many histones of women in 

universities. One such example is John G. Reid's examination of women at Mount AlIison 

which attributes the "nature of the education offered to female students at Mt. Allison ...[ to] 

the first chief preceptrrss"'8- Mary EIecva Adams. Reid argues that as the first director of 

the Wesleyan Acaderny, Adams' rejection of the "ornamental" branches of education - 

cooking, sewing and needlepoint - in favour of a "systematic programme of study aimed at 

producing women of intellectuai ~ i ~ o u r , " ~ ~  ensured the success of the a ~ a d e r n ~ . ~ '  The 

simplicity of Reid's approach leaves many questions unanswered. Although he briefly 

attempts to tie social and econornic factors into his argument he concludes that without the 

11 Many institutional barriers which had kept women out of post secondary institutions in the late eighteenth 
and early nineteenth century had disappeared by the 1870's including religious and residency requirements. 
However, this implicit acceptance of women on to university campuses did not by any means indicate a 
commitment to women's education. As A.B. McKillop stated in his examination of universities in Ontario. 
"[tlhe initiai presence of women on Ontario university campuses was not due ... to increasing acceptance by 
men of [women's] right to be there. It was due instead to changing attendance patterns in provincial public 
education, new vocationai opportunities, and the initiatives and persistence of courageous women." 
McKillop, Matters of Mind, p. 128. 

28 John G. Reid. "The Education of Women at Mount Allison. 1854-19 14", Acadiensis 22 (Spring, 1983) pg. 
9. 

2g~ohn Ci. Reid, p. 3. 

10 Reid concedes lhat the shape of progruns, as well as the success of the woman's college "would depend in the 
future not only upon [Adams'] successors, but also upon the social and economic development of the region," 
yet, his arguments focus on the attitudes and ideologies of the administration. John G. Reid, p. 10. 



excellent guidance of many different leaders, Wesleyan Academy would have failed. This 

argument does not permit agency on the part of anyone other than the dl-powemil 

administrators who shaped the lives of the women of Mt. Allison. 

The power of the administrator is also glimpsed in Margaret Gillett's work on the 

women of McGill, We Walked Verv ~ a r i l v , "  but her analysis is more sophisticated than that 

of John Reid. Gillett examines the personal ideologies or beliefs of two significant men at 

McGiIl, the Principal, Sir William Dawson, and Professor of Philosophy, J. Clark Murray, in 

an attempt to illustrate the ideological context of the debate for women's nght to higher 

education at McGiIl. Gillett argues that the debate by Murray and Dawson exposed societd 

views regarding women's role in society. Therefore, the concept of womanhood as it applied 

to Canadian women was being debated at McGill, not just women's right to higher education. 

The concept of womanhood, or the "concept of a lady" as coined by Gillett. was 

centrai to the arguments for women's higher education, since the justification for the 

separation of the spheres hinged on it. By definition women, as "the weaker sex", were "the 

bearer of children, in need of protection. fragile on [their] pedestal[s], [and] ernotional rather 

than inte~lectud."~~ This definition of woman as "a lady" (wife, mother, homemaker) held 

dire consequences for women seeking higher education. As a lady, woman's need for 

knowledge was very limited. Not only were there rules goveming the behaviour of women, 

there were limits on acceptable knowledge. By viewing dl upper and middle class women 

as ladies, society placed taboos on certain types of knowledge, including higher and 

3'~argaret Gillett, We Walked Very Warilv: A Historv of Women at McGill, (Montreal: Eden Press 
Women's Publications, 198 1). 
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professional education, and ultimateIy defined women's education as "unnecessary, 

inappropriate and dangerous."33 Ideological concepts, such as that of "the lady," created and 

fuelled the debate concerning what, and how much, women should know in nineteenth 

century Canada 

Rich as it is, Gillett's analysis is unabIe to acknowledge the interplay of forces which 

were defining and redefining the nature of womanhood in Canada, and, as a result, is unable 

to see or explain change. Aithough women were extending the boundaries of respectability 

and thereby questioning their role in Society, Gillett does not regard this as agency. Rather, 

she emphasizes the dichotomy between the image and the reality of women's expenence and 

concludes that education was zi3t progressive. Educational history is "erratic; it is cyclical or 

perhaps spiral in form, with periods of growth followed by stagnation and regression during 

which the battles thought to have been won have to be refought."" To Gillett the battles 

never change. Her static concept of Victorian ideology and the fixity of the concept of 

woman that she argues dominated throughout the history of McGill, cannot admit change; it 

results in a simplistic argument that undermines the struggle for ideological dominance which 

was constantly fought. 

The issue of women's agency or power bas come to the forefront of feminist history 

with the development of gender history in the mid-1980s. Who had power, who controlled it, 

and how to access it, became the focus of much feminist histoncal enquiry. From this 

perspective the university and women's access to it emerged as a site of struggle on which 

33 Margaret Gillett. p. 3. 

34 Margaret Gillett, p. 4. 



gender d e s  were king contested and defined. Historians have begun to address the issue of 

ideological construction and women's place in it, and how it is reflected in the choices 

women made concerning education. Ellen Jordan's approach takes wornen out of the 

formerly fixed notion of gender ideology and examines women's agency within a matnx of 

change. Within this locus women's agency becomes easier to grasp and biological 

determinism and its impact on history becomes the focus of s t ~ d ~ . ) ~  

Joan Burstyn, in her work Victorian Ideolow and the Ideal of ~ o r n a n h o o d , ~ ~  

examines the movement for higher education for women and argues that it "was an attempt to 

break through the prescriptions of the ideal, [and] to provide women of the upper and middle 

classes with the opporhmity for individual bettent~ent."~' She argues that women's education 

must be considered within the context of "a broad upheaval caused by the development of 

industrialism, which affected women's economic well-being, and their aspirations for 

participation in the political and social life of the c o ~ n t i y . " ~ ~  By tracing the arguments for 

and against women's education Burstyn is able to deconstmct the ideal of womanhood as 

defined by separate spheres, and to examine the impact of its changing nature on society. She 

argues that Victorian society was hierarchical, with each person having a predetermined role. 

15 Ellen Jordan, "Making Good Wives and Mothers'?: The Transformation of Middle-Class Girl's Education 
in Nineteenth Century Britain." Historv of Education Quarterly, vol. 3 1. no. 4. Winter 199 1. p. 439-462. 
Joan Scoti and Mary Poovey also take women outside of the ideology and examine the forces bath shaping 
and king shaped in ideological struggles. See Mary Poovey, Uneven Develouments, (Chicago: University 
of Chicago Press, 1988), and Joan Scott, Gender and the Politics of Historv, (New York: Columbia 
University Press, 1988). 

3 6 ~ o ~  Burstyn. Victorian Education and the Ideal of Womanhood, (London: Croom Helm. 1980). 
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If any part of the tenuous balance was altered, society wouid collapse. Thus, women's 

education threatened to alter the balance of the separate spheres which threatened to destroy 

relations between the sexes and couId result in a sexual revolution. The power of Burstyn's 

work lies in her ability to uncover the compIex interaction of forces which were threatened by 

women's education. She argues that class, social dations, and the economy al1 hinged on the 

survival of separate spheres. Thus, dthough the movement for women's higher education 

was not a radicaI movernent, and did not threaten separate spheres, change was seen to 

endanger socid order. 

The cornplex web of interactive forces which Burstyn uncovers in her anaiysis of the 

struggle for wornen's higher education places into context the passion with which women's 

higher education was fought. However, Burstyn, like Gillett, fails to address women's 

agency in change. Changes in the definition of "ideal wornanhood" are not attributed tc 

changes in rniddle class ideology; rather, Burstyn explains the change as an aiteration in the 

discourse surrounding women's higher education, which somewhat over simplifies the issue. 

The static concept of ideology which Burstyn employs, creates an argument which is able to 

tefiect change yet does not reflect the Iarger societal forces which also influenced transitions 

in the discoune. Thus, Burstyn is ultimately forced to attribute the acceptance of women's 

education to changing social and econornic factors which resulted in a loss of power on the 

part of men; in this way. she undermines the agcncy of women in the course of the s t r ~ ~ ~ l e . ~ ~  

Women had little to do with the rasons for change, they just benefited from it. Unable to 

direct change, women are constantIy viewed as reactionaries who take advantage of, rather 

3'~oan Burstyn, p. 172. 



than shape, change. Women are not powerful agents in their own sûuggles; they do not 

shape the course of the debate, rather they react to the changes around them to their 

advantage. Women are not the agents in Burstyn's interpretation; they are the beneficiaxies of 

change. 

Women's educational history finally moved beyond the detaiiing of women's 

oppression when feminist historians rejected the fixity of separate spheres and began to 

conceptualize women's struggles as acts of agency. Barbara Solomon attempts to address the 

issue of agency in In the Cornoanv of Educated ~o rnen .~ '  She argues that although social 

change was constant in the Amencan republic, "women were expected to be the stable, 

unchanging element in a changing ~o r ld . "~ '  The role of women could not remain static, 

however, "for both the demands of women themselves and the needs of a dynamic society 

necessitated their educationd ad~ancement."~~ Thus, women are agents who shape their lives 

as well as the history of the Arnerican republic. Solomon concedes that wornen's own desires 

and efforts as well as conditions beyond their control - the industrial revolution, the Civil 

War, and a signif'cant decline in fertility rates - ail contributed to the release of middle class 

women from expected societal roles. Thus, change arose from the combined impact of social 

and econornic forces and the conscious actions of women. 

Solomon states that higher education for women was perceived as a threat because it 

gave women an identity outside of the family. This belief did not prevent women from 

%arba.ra Miller Solomon. In the Companv of Educated Women: A Historv of Women and Hieher 
Education in Amerka, (New Haven: Yale University Press, 1985). 
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gaining an education: Solomon argues that the utiIity of educaîing women gradudly gained 

acceptance while anxiety over women's possible abandonment of traditional rotes endured. 

Solomon notes that society becomes willing to educate women when it proves advantageous. 

Thus, society changes and adapts. Solomon succeeds in exposing women's agency in the 

movement for higher education, but due to the inherentiy progressive nature of her argument, 

she portrays wornen's higher education in an extremeIy whiggish mariner." The fixity of 

much of wornen's history, and its inability to move beyond the binary oppositions of gender, 

prompted feminist historians to look for other methods of historical enquiry which ailowed 

for and explained change. For this purpose, historians have turned to discourse anaiysis. 

Discourse mdysis offers the historian a tool to move beyond the limitations imposed 

by the separate spheres analysis. Discourse, with its focus on the power of language and 

meaning, offers an atternpt ta move beyond fixity of binary oppositions. Laripage is not 

simply the written or spoken word; rather it is conceived of as discourse: "whoIe ways of 

thinking and understanding how the world operates, and what one's place is in it.""5 It is 

through Ianguage that a11 cxperience is understood and articulated and thereby given 

meaning. Without meaning there is no experience. But the power of discourse lies in its 

potential to expose change, to reveaI the instability of meaning. Change is possible because 

language and meaning are dynarnic, aiways potentially in flux. 

" 3 ~ e e  Stewart in her account of women at UBC also attempts to give women agency, however. her study tends 
to argue that circumstances beyond the conml of women at UBC, namely public opinion, partisan poIitics. 
social definitions of fernininity ail contributed to their difficdties. 

"~oan Scott, Gender and the Foiitics of Historv, (New York: Columbia University Press, 1988) p. 7. 
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Meaning is unstable because it is conveyed through "irnplicit or explicit contrast and 

through internai differentiati~n."~~ One view becomes dominant, prior, visible while the 

other is subordinate, absent, or repressed. "Any unitary concept rests on - or contains 

repressed or negated materiai and so is unstable, not unified."" The relationship between the 

tems is usually hierarchical, and as such, contests about meaning involve attempts to 

introduce new oppositions, reverse hierarchies, and expose repressed terms, thereby revealing 

the interdependence of the dominant and secondary terms and the instability of the concept.48 

The power of discourse anaiysis is its ability to reveal the instability of meaning. 

An important modification to historicai interpretations of agency and oppression is to 

see power in individuai action. To view power not as something "extemal" which the 

oppressed have to tap into in order to be acknowledged as historical agents, a more 

sophisticated definition of power is needed. Michel Foucault presents a vision of power as 

dispersed throughout society - as "dispersed constellations of unequal relationships, 

discursively constituted in social "fields of force." Power as conceptualized by Foucault is 

not sornething owned by one clorninant group and wielded over another; rather, Foucault 

asks us not to look at who has power and who does not (which he argues results in 

subjectification); instead we need to examine how power is organized, how different ways of 

seeing the world empower some over others. The goai is to analyze women's resistance to 

established authority within the constraints of domestic ideology. Domestic ideology then, 

46joan Scott, Gender and the Politics of Histow, (New York: Columbia University Press, 1988) p.7. 

47 Joan Scott, p. 7. 
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becomes a way of seeing the world so accepted within society that it becomes described as a 

L'truth" or "comrnon sense": a way of empowering some people while organizing their claims 

within the regime of "truth". Human agency then becomes "the attempt to construct an 

identity, a life, ... a society within certain limits+..that at once sets boundaries and contains the 

possibility for negation, resistance,[md] reinterpretation."49 The "tnith." as defined by those 

accessing it, is constantly changing to fit the agents' changing view of the world. 

The ideology of separate spheres was a way in which people structured and organized 

their world during the late nineteenth and eariy twentieth century. Separate spheres were the 

comrnon sense principles upon which whole ways of looking at the world were anchored. 

When looking at the ideotogy of Victorian England, Mary Poovey argues that what appeared 

coherent and authentic was actuaily fissured by competing emphasises and interests. 

Ideology, constantly contested, was therefore always under construction. As a result what 

seemed on the surface to be coherent and authentic was actually unstable and artificiaL5' 

Thus, Victorian ideology developed unevenly, both in the sense of individual and institutionai 

discourses. She argues that "representations of gender constituted one of the sites on which 

ideological systems were simultaneously constructed and contested, as such "representations 

of gender ... were themselves contested images, the sites at which suuggles for authority 

occur~ed."~' She argues that the binary mode1 of difference based on sex underwrote the 

syrnbolic economy of Victorian ideology and was redefined and reinforced by those involved 

J9~oan Scott, p. 42. 
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in battles for social authority. The domestic ideal of female nature was "intemdly 

contradictory, and unevenly deployed"5' and could be adapted to contradictory practices and 

deployed to authonze new practices. Poovey shows how separate spheres discourse enabled 

women to act while at the same tirne constraining them by stmctunng their actions in 

particular ways - ways which fit within the regime of separate spheres discoune and 

ultimately reproduced existing power relations. The power relations, although reproduced, 

had altered or "given" to accommodate the change. The discourse was shaken but not 

undemiined. Poovey's approach to ideological construction is particularly useful when 

looking at the issue of home economics," a case in which the dominant ideology remains 

intact but is utilized to push for women's access to higher education. 

The inadequacy of present models of women's educational history to explain the 

struggle for women's access to higher education and the resistance to it, is further complicated 

when the focus is domestic science at UBC. Why were women denied a program which did 

not threaten but endorsed women's proper role? If the problem with women's higher 

" ~ a r ~  Poovey, p. 15. 
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education was the threat it posed to the established social system, why wouId domestic 

science be perceived as threatening? What are the forces which contributed to the threat? 

These questions can not be addressed by the static models which currently dorninate the 

history of women's education, Domestic science seems to contradict ail of the trends which 

have k e n  documented in the literature to this point. History needs to address the issue of 

change within a mode1 which can explore multicausality while exploring the fluidity of 

stmggle. As such, the history of women's education cannot be viewed as the direct extension 

of middle-class Victorian ideology or wornen's educational history wilI for ever remain the 

taies of women's oppression. 

The struggle for home economics at UBC is one example where the history of 

women's education could be interpreted a s  a tale of women's oppression. Yet, by 

approaching the topic as a site of struggle upon which ideologicai dominance was being 

contested, the battle to establish the home economics school at UBC reflects how both sides 

use the tools or weapons that separate spheres provided. Both sides are constrained by the 

ideology, even as they acted to change it. The struggle for home econcimics at UBC shows us 

how gender ideology and discourses work; how the forces of agency and oppression are 

inter-twined and how struggles Iike that to establish home economics permit us to reveal the 

methods used to fight ideological battles. Through the examination of struggles over the 

formation of the home economics Faculty at UBC, the ways and means of agency and 

oppression can be understood. 



Chanter 1: The Art of Correct Living 

When UBC opened its doors in 19 12, under the title McGill University of British 

Columbia WUCBC], the mandate decreed that 

the Senate shall make full provision for the education of wornan at the 
university in such a manner as it shall deem most fitting. Provided 
however, that no wornan shall, by reason of her sex, be deprived of any 
advantages or privileges accorded to other students of the univenity.' 

Thus, from its inception UBC opened its doors, if not its rnind, to women. The eagerness 

with which women embraced higher education in the province is reflected in the numbers 

of women attending UBC from its inception. Indeed, women have generaily constituted 

nearly forty percent of the student body. The presence of women at MUCBC was the result 

of a nurnber of forces including a growing public school system which made it possible for 

more women to reach the university level, a perceived societal utility which demanded 

more women to teach a growing number of prirnary and secondary school students, and the 

fiscal necessity of UBC itself. These factors, coupled with the resolve that no tuition fees 

should be charged to Arts and Science students, made it possible and acceptable for local 

women to attend. 

Other Canadian universities adrnitted women students, but what is remarkable at 

MUCBC, and later, W C ,  is the high proportion of women in the student body. From the 

day the university officially opened to the public, forty percent, or 15 1 of a total 379 

students were women. The Ievel of women's enrollment was constant throughout the 

1920s and most of the 1930s, when it went into a decline that lasted into the 1940s, 

reaching its lowest levels at thirty percent in 1937 and 1942. The broad national pattern 

'statues of British Columbia, 189 1 (Victoria: Queen's Pnnter for BC 189 1 ), 383-91. 
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reflects trends sirnilar to UBC during the 1920s and 1930s, but at a distinctIy Iower overd1 

rate and without the fluctuations evident during the late 1930s and early 1940s. In the 

190 1, 19 1 1, and 192 1 censuses, the presence of women in Canadian universities grew, on 

average from tfiirteen percent to aimost twenty percent, and then decreased to seventeen 

percent. obviously reflecting the effect of war on university attendance. Steady throughout 

1920s and 1930s, at an average race of twenty-two percent, attendance jumped to twenty- 

five percent in 1940 and peaked in 1945 at thirty-seven percent. 

in the number and proportion of women enmlled, UBC was higher even than the 

more established universities of eastern canada.' At the University of Toronto, for 

example, female enrollment grew from thirty-one percent in 1901 to thirty-four percent in 

19 11, it rose to thiriy-eight percent in 1930 where it remained stable untiI 1935 when it 

dropped to thirty-seven percent.3 At no point, then, did the proportion of female 

enrollment at U of T match the Ievels reached at UBC. This may be due to the age of the 

university (U of T was operational by the mid L840s), the sex ratio of the older, more 

settled population of Ontario, or the many universities to choose from in Ontario, but none 

of these influences adequateiy explain the consistently high fernde student population of 

UBC. The female population in university in British Columbia in 1921, was only slightly 

Iower than the sex ratio for the overail population. In 192 1, for example, women made up 

forty-five percent of the population of the province, and more than thirty-six percent of the 

' ~ t  this point the only two significant student bodies were at Queen's and U of T. Western and McMaster 
both had insignificant snident bodies. and a comspondingly smail fernaie prcsence. A.B. McKillop. Matters 
of Mind: The University in Ontario. lï9I-l95l, (Toronto: OHSS, 1994). 
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student body. Clearly, a very high proportion of women of university age (18-24) were 

attending university during this period, at a time when only one percent of the Canadian 

population attended post secondary institutions. The high concentration of women at CTBC 

becomes even more significant when considered in this contextm4 

The numerically significant presence of wornen, did not reflect women's influence 

within the university. This may result from women's high concentration in the Faculty of 

Arts and Science. For example, every one of the 15 1 women enrolled on the first calendar 

day of 1915, when UBC opened its doors, were in the Arts faculty. It was not until 1916, 

when one woman enrolled in Applied Science, and then only for the four years of her 

tenure, that the concentration of women in Arts was at al1 disturbed. The addition of a 

Nursing Faculty in 1920, and the Home Economics Department in 193 1 and again in 1943, 

both of which were part of the Applied Science faculty, altered the pattern of female 

participation. In both Nursing and Home Economics women constituted one hundred 

percent of the student body, while on average they constituted well over forty percent of the 

Arts and Science Faculty, and thirty-eight percent of the student body.' This was no 

accident, for the concentration of women in these "acceptable" areas were part of nation- 

wide trends, ones whose broader ideological location and significance it is important to 

discem. At the beginning of the century, wornen were highly concentrated in the faculties 

of Arts and Sciences, Education and Fine and Applied Arts. With the expanse of the 

'UBC Calendars, 19 15- 1944, Historical Statistics of Canada, 2nd edition, 1980, Series W439-455. DBS. 
Census, 1891 - 1921. 
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vocation4 options for women after the 1920s' women began to concentrate in distinctly 

ferninine fields such as nursing, and home economics. There can be no doubt that the trend 

is reflective of the kind of social forces which influence the education and occupational 

choices of fernale students and their farnilies; any study of women in higher education must 

contend with them. But another trend is equally compelling: despite the occupational 

barriers restricting their options, and the resistance of male students to their presence, 

women attended university in Canada and British Columbia during the period 1915 to 1955 

in unprecedented numbers. Obviously, women and their parents understood the 

importance of work in a women's Iife cycle, and were willing to push the boundaries 

without collapsing them to ensure their place in a rapidly changing society. The role of 

women in socieq was changing and young women were changing with it. Women's 

participation at UBC, which is consistently higher than the national average, reflected 

changing social values in the West, and women's place within the changes. The forces 

shaping women's choices will be addressed in later sections; the first question is, who 

could attend university and why? 

Not much is known about the makeup of the student population in Canadian 

universities or their personal motives for attending university during this penod. Most 

studies have assumed that the university student was an Anglo-saxon middle class male or 

femde, and have proceeded from there. A study of Queen's students argues that overall, 

the majority of students tended to come from reasonably well off (but not necessarily 

wealthy) farnilies, with the fathers of femaie students occupying higher status professions 



(such as doctors and lawyen), than those of male students6 Moreover, thirty-seven percent 

of men came from farming backgrounds, while only twenty-one percent of women did so. 

At UBC, the trends were similar. In 19 19, fifty-five per cent of the fathers of femde 

students were from professiond and business occupations; in 1929, fifty-six percent, in 

1939, forty-nine percent, and in 1949 forty-six percent.7 During times of economic 

hardship, 1929 for exampIe, more than hdf of the students came from farnilies in which the 

fathers had higher status occupations, suggesting that surplus resources were an important 

facet of women's access to education in British Columbia. Lee Stewart in her study of 

UBC indicates that more fernale students were from the classes of skilled and semi-skilled 

workers prior to the introduction of tuition fees in 1920-1. In 1907-14, the children of 

skilled and serni-skilled workers represented thirty-four percent of the female student body, 

whereas in 1929-30, after the introduction of tuition fees, they formed only nineteen 

percent of the population. Thus, the decision of many families to educate their daughters 

was directly related to familid re~ources.~ When family finances permitted, women were 

eligible to attend university, but, when the expense of sending a child some distance for 

higher education required sacrifice, farnilies chose to send their sons.9 Men's education, it 

would seem, was considered a necessity, while women's education was considered a 

6Lynn Marks and Chad Gaffield. "Women at Queen's University. 1895-1905: A "Little Sphere" Al1 Their 
Own?" Ontario Historv, 78(Dec. 1986), 333-4. 336-40. See also Nicole Neatby, "Preparing for the Working 
World: Women at Queen's During the 1920's", in Ruby Heap ed.. Gender and Education in Ontario: A 
Reader, (Toronto: Canadian Scholar's Press. 1989). 329-35 1 .  

7 ~ e e  Stewart, It's UD to YOU, p. 96. 

8 Stewart, Its UD to You, p. 96-7. 
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The proximity of the univecsity was aiso an influential factor in a family's decision 

to send women to university. At Queen's, the majority of students were originally from the 

greater Kingston area, and many lived at home.'' This was aiso the case at UBC. The 

major@ of femde students were British Columbia-bom and lived in the Vancouver area in 

their parents7 homes." It is interesting that a provincial university would attract so local a 

student body, but this may be due to the expense of sending any child but particularly a 

daughter to university. Wornen located out of town would incur expense beyond the cost 

of tuition, books and "caution money"; they would require room and board plus spending 

money - if their parents were progressive enough to let thern move to a big city. Victorian 

definitions of rnorality restricted women's access to non-local education. and generalIy 

confined them to local pursuits.'2 

For most women, a university education was their access to a teaching diploma and 

economic independence. With the introduction of nursing in 1919, teacher training in 

1924, home economics in 1942, and social work in 1945, women who attended UBC had 

increased career opportunities. Although confined by the strictures of gender ideology and 

the hostility of male students when they entered non-traditional studies, women 

pragmaticaily chose careers.I3 It was the feasibility of earning a decent living and actually 

1 'harks and Gaffield, "Women at Queen's University", p. 3414. 
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having a career, 1 would argue, which prompted women to enroll in female dominated, 

socially acceptable, disciplines. The Arts faculty virtually guaranteed a teaching position 

in the rapidly expanding public school system, while nursing and social work also offered 

"acceptable" career opportunities. Home econornics offered the widest range of 

possibilities, including dietitian, interior decorator, fashion designer, teacher and mother. 

Thus, women were pursuing two objectives when they enrolled in university: intellectual 

curiosity and fiscal autonomy. Wornen's scholastic expectations paralleled those of men, 

not in subject matter or career choices, but in arnbition.14 The wornen who attended 

university during the early 1920s, and the parents who financed it. did so with the 

expectation of achieving financial secunty and high status occupations. Though neither 

was readily available to women, the alternatives to not working were dismal. 

Women had to battle both visible and invisible barriers in their pursuit of higher 

education. Institutions, though physically and legally open to women, were not particularly 

accepting of the female presence on campus and attempted to restrict their opportunities 

and actions in many ways. Nowhere is this more clear than in the case of the Home 

Economics Department at UBC and the institution's resistance to what appears, at least on 

the surface, to be an ideal faculty. Institutional barriers, -- economic, structural, 

philosophical -- were raised over the span of twenty-four years to prevent the establishment 

of the department of home economics. The fear of women in university life, although 

seemingly settled by the beginning of the home-economics movement in 19 19, were just 

below the surface, and the threat of a female faculty brought them back to the surface 

l " ~ c ~ l l o p .  Matten of Mind, p. 14 1. 



again. The history of the home economics movement, its background and philosophy, as 

welI as its demands from the university, are the focus of the following section.. 

II 

The home economics movement owes its identity to the traditions of the social 

reform movements of the Victorian period and to the home economics movernent which 

originated in the 1850s in the eastem United States. Although its influence did not reach 

Canada until the tum of the century, the home economics movement represented women's 

attempts to redefine the domestic sphere through the application of economic and scientific 

principles to home management. Evolving out of middle class reform movements of the 

same period, its conservative outlook was due to its materna1 feminist under-pinnings. 

There were two main forces in the movement: the rnaternal feminist impulse of fitting 

women for their "God given place in life"" and the women's education movement, which 

was attempting to extend the boundaries of separate spheres ideology by establishing new 

careers for women while at the same time being constrained by it. Both forces expanded 

women's sphere, but in doing so accommodated and reinforced rather than challenged 

traditionai notions of gender. New women's career options and increased access to higher 

education enabled women to move into different areas not previously considered 

acceptable - moral, social, and political reform and poIitics itself -- in such a way that the 

ideology remained intact. While women moved into higher education, moral, social and 

political reform and even politics, they retained the essentially "ferninine" quaiities dictated 

'SThe attraction of maternai feminism Iay in retaining women's role within the home while extending it 
outward to encompass the entire community. nius, if women were üained in the "right standards" of living. 
their power would extend as far as the nation - because, it was argued, "a nation is built of its homes." 



by the Victorian ideology of domesticity.16 In this way, domestic ferninist rnovements such 

as home economics "provided the institutional mechanisms by which the Victorian cult of 

femaie domesticity could essentially be perpetuated, in a more subtle form, for an age of 

science, industry and 'the new woman.'"" Home economics had become a site of struggle 

upon which gender relations, and the binary opposition of public and pnvate, were being 

debated, contested and redefined. Bnnging dornestic training into universities pushed the 

boundaries of the domestic ideology from the private realm of the home into the public 

area of education, and thereby inherently qutstioned it. 

The home economics movement developed in two stages, each possessing its own 

distinct qualities. The first generation were traditiondly educated women who sought to 

instiIl working class and immigrant women and children with rniddle-class domestic values 

and ideals.18 Traditional in their goals, these women saw the home to be "an island of 

resistance" to the mainstream commercial development of s o ~ i e t ~ . ' ~  The women of the 

movement viewed home economics as a social refom which wouId counter the destructive 

forces of urban-industrial change by giving wornen a new set of ideals and practices 

necessary to survive under the conditions prevalent in the Iate nineteenth century. 

The first generation of women in the home economics rnovement in Canada were 

prominent from the late 1880s to World War One. They epitomized a11 that is considered 

l6 McKillop, Matters of Mind, p. 139- 140. 

" ~ c ~ i l l o ~ ,  Matters of Mind, p. 140. 

" ~ n n - ~ a r i e  Kilgannon, "Home Economics Movement and the Transformation of Domestic Ideology in 
Nineteenth Cenniry America," MA History thesis, UBC, 1986, chapter 1. 

19~ilgannon, "Home Economics Movement", p. 7. 



domestic. They were concerned with spreading the "gospel of home economics," of 

teaching habits of cleanliness and hygiene to those less fortunate, and with improving the 

nation. They were women like Adelaide Hoodless in Canada, who found a personai 

vocation in home econorn i~s .~~  Women who believed domestic reform, which had as its 

objective the transformation of home life through the application of scientific principles, 

would raise the standards of the nation and rectifi al1 that was wrong with society. After 

dl, it was commonly argued, "the strength of a nation lies in its homes."" 

The second generation of the home economics movernent were college graduates 

who saw in home economics the potentiai for wornen to expand their career options 

through non-threatening pursuits. The professionalization of domesticity through the 

introduction of home econornics into universities was used as a double enticement for 

women. One intention was to raise the standards of homemaking, giving it a new 

respectability and attracting women who were fmding stronger enticements in the industrial 

labour force. This goal originated in the first stage of the movement yet was present 

throughout. The second intention was to offer wornen career options which were not in 

direct cornpetition with men and were therefore non-threatening. The movement 

advocated the establishment of home economics in colleges and universities to further 

women's position in society, and as an avenue to new professions. Concerned more with 

'%or a brief description of Adelaide Hoodless' involvernent in the home economics movement see Robert M. 
Stamp, 'Teaching Girls their 'God Given Place in Life"', Atlantis: Women's Studies Journal. 2(Spring 
1977). p. 18-34. 

' '~his  phrase is used repeatedly by reformists as demonstrated in Mariana Valverde, 'When the Mother of the 
Race is Free." Gender Conflicts: New Essavs in Women's History. Ed. Franca Iacovetta and Mariana 
Valverde, (Toronto: University of Toronto Press, 1992). 3-26. 



the refomation of the middle dass home, these women introduced a new stream of 

professionalization for women that lay beyond the confines of teaching. They created and 

exploited women's career opporninities while remaining tied to the themes of service or 

nurturance which stilI dominated most jobs considered appropriate for women. Thus, 

domestic ideology still dictated the roles women would play in society, but the boundarits 

of those roIes were being tested. 

The second generation of the home economics movement dominated during the 

struggle with UBC (19 19- 1943)' but the traditions set by the first stage of the movement 

were Firmly entrenched and highly visible. The movement in B.C. was led by the Local 

Council of Women, who were joined in 1920 by the Parent-Teacher Federation (FE). 

From that point forward, until the establishment of the program in 1943, the fTF carried 

the movement for home econornics; it established a dialogue within society and the 

university that reflected the restraints of domestic ideology, while attempting to stretch the 

limitations on women's roles imposed by that ideology. 

The home economics movement originated in the mid-nineteenth century in the 

United States. Powerful refûrmers started training seminaries (also caIled women's 

colleges) with the objective of teaching women practical subjects such as cooking, sewing 

and laundry in an attempt to teach women how to be intelligent wives and mothers, and 

teachers of children. Catherine Beecher's seminary in Hartford, Connecticut, and Emma 

Willard's seminary in Troy, New York, established their courses based on the principle that 

correct training in domestic arts as well as in traditional subjects fitted women for their 

proper work in the home. By 1889-1890, domestic science had become accepted as part of 



the manual training rnovement in the United States, which was devoted to providing 

children with education designed to help them learn to work with their hands as well as 

their rninds.= As the popularity of Beecher's and Willard's practical courses grew, the 

demand for teachers of these subjects increased and consequently, public colleges began 

developing training courses for home econornic programs.B 

By the end of the nineteenth century, concems surrounding coIlege women's 

position in society were beginning to surface. Women graduates were waiting much later 

to marry, if they did marry at dl ,  which raised concems around the survival of the 

traditional farnily. Suggestions were made that colleges should include domestic science 

courses to counter young women's lack of interest in their true cdling. At approximately 

the sarne time, Ellen Richards, a graduate in pure sciences, began rationalizing her own life 

by applying scientific principles to domestic and societal problems. Richards felt that she 

"could not subscribe to an outworn dogma that "woman's place is always and for d l  time 

in the home. . .[s]o, she sought to define new boundaries for the home which would retain 

the home's essential values and at the same tirne be in step with the modem age."'* By 

1899, Richards and her friends forrned the Lake Placid Conferences to "study the economic 

and social problems of the home and the problems of right living."?5 The first conference 

?le manuai training rnovement did not hit Vancouver until approximately 1910 when a Supervisor of 
ManuaI Training was appointed. 

%&rl J. McGrath and Jack T Johnson, The Changine Mission of Home Economics: A Reriort on Home 
Ecmomics in the Land-mant Colleees and State Universities, (Teachers College Press, Columbia University, 
l967), chapter I . 

%lors Rose, "Pioneers In Home Economics", 1948, UBCLSC, Charlotte Black CoIIection , Box 1 .  

= ~ a z e l  T. Craig, "The History of Home Economics", in UBCLSC, Charlotte Black Collection, Box 1. p. 9. 



deait with issues ranging from teacher training to home economics in women's clubs and 

home economics for citizenship. Concerned with the apparent disintegration of the family 

unit, the first Lake Placid Conference concluded that home economics would help the 

deteriorating sociai situation. The Conference argued that since women's life centered 

around the home, home makers shouId be educated to apply the findings of science to the 

problems of the home in order to increase their effectiveness and contribute to the welfare 

of the nationeZ6 

Women's role in the home, society, and the nation was one of the centrai issues in 

the argument for the establishment of home economics. The belief that home economics 

would keep women in the home was the first argument utiIized in its defence. During the 

course of the struggle this argument took on many different guises, yet the centrai 

contention was always the same -- women's place was in the home and women needed to 

be taught the ways of "right living." In Canada, the rationale wris usually couched in terms 

of women being instructed for their "God given place" in Iife: teaching women the "right 

way" of living was the saivation of the nation. The arguments became more sophisticated 

over time and expanded to include issues which centered around women's position in 

society, particulariy with relation to the family. By 1926, the debate included issues such 

as college women's propensity to divorce, the sumival of the traditional farnily with 

women's ever expanding career choices, and the disintegration of the family unit. The 

sunival of the relations between the sexes, and women's position within that relationship, 

was another central issue in the debate. The home economics advocates argued that the 

2 6 ~ c ~ r a t h  and Johnson, p. 1 1 .  



only way to preserve that rdationship was by elevating the place of domestic pursuits in 

society through the application of home economics. 

Following the first of the Lake Placid Conferences, the gospeI of home economics 

spread quickly. Adelaide HoodIess, a Canadian home economics advocate, was invited to 

join the fourth annual Lake PIacid conference in 1902, after participating in the Chicago 

Exposition on home econornics in 1893. in a talk espousing the virtues of home 

economics to the nation, HoodIess defined home econornics and, as such, broadly defined 

many of the arguments which were utilized by the movement until World War One. 

Domestic science is the application of scientific principles to the 
management of a Home, or briefly -- correct Iiving. It teaches the value of 
pure air, proper food, systematic management; econorny of time, labour, and 
money; higher ideals of home life and its relation to the State; more respect 
for domestic occupations; the prevention of disease; civic and domestic 
sanitation; care of children; home nursing, and what to do in ernergencies; 
in short, a direct education for women as h~rne-makers.~~ 

Thus, to Hoodless and other domestic reformes of the time, the salvation of the nation lay 

in retaining the established gender relations while applying the "new" influences of science 

and technology. Refonners such as Richards and Hoodless felt that the home was in 

jeopardy because it was not adjusting to the rapid changes of society, and only through 

being taught how to adjust would the traditional middle-class farnily be able to survive. 

This notion, the salvation of the family, was the impetus behind the home economics 

movement in Canada. Hoodless, and many women like her, pushed for the acceptance of 

home economics despite strong opposition, first in school boards and later in the 

la del aide Hoodless, "Domestic Science." Women Workers of Canada: hceedines of the Annual Meeting 
and Conference of the National Conference of Women of Canada. 1902, p. 120, as quoted in Starnp. 
"Teaching GirIs their 'Gd Given Place in Life."', p. 25. 



University. By 1920, Hoodless had succeeded in establishing home economics classes in 

the majority of school boards throughout eastern Canada and in many institutes of higher 

education throughout Ontario, Quebec, Manitoba and ~ewfoundland.'~ 

In 1900, Hoodless began agitating for colleges and universities to offer prograrns in 

home economics. The first institute was at the University of Toronto in 1902, followed by 

Macdonald College (part of McGill) in 1903, and the Macdonald Institute, afiliated with 

the Ontario Agricultural College in Guelph, Ontario. By 19 10 the majority of provinces in 

the Dominion had established a university course in home economics, and by 192 1 every 

province had done so except British Columbia. The majority of the schools were financed 

by large donations from private benefact~rs.'~ The University of British CoIurnbia did not 

benefit from support of this kind until the late 1940s. The movement in this province 

progressed as a grass roots movement depending on public support and government 

funding. 

The development of home economics study in British CoIumbia was not as srnooth 

or as swift as in the East. Sewing classes were introduced in Victoria in 1872, and by 1903 

the household arts in the public school curriculum had expanded to include food labs." 

But public acceptance of the course was slower than its development would indicate. The 

g ~ o r  a discussion of Adelaide Hoodless' career in home econornics see Robert Stamp, "Teaching Girls Their 
'Cod Given Place in Life"', p. 24-34. 

"AS a prirnarily eastern rnovement for the first quarter of the century, home economics in eastern Canada 
benefited from the support and donations of wealthy indusmalists like Sir William Macdonald a tobacco 
millionaire and educational benefactor who funded the building of the Macdonald institute in 1901 and 
LilIian Massey, who donated to the U of T school to foster its establishment in 1903, as well as the support of 
the provincial governrnent. 

'?le movement itself argues that home economics instruction began as early as 1870 in Victoria, but these 
were private sewing classes. There was no public school systern until 1872. 



main deterrent was the opinion expressed by the public and suppoaed by school boards 

that home economics was a frill. The movement also had to counter the popular belief that 

domestic science skills should be taught in the home by mothers. The tax bill it generated 

was constantly under review, and it was not until the 1930s that home economics in 

primary schools was more than one-third funded by the government.31 The need for home 

economics to justifi itself was a particularIy western phenomenon and continued until well 

into the 1950s. Thus, until home economics expanded into higher education, advocates 

mainly tried to convince women that standardized training was needed for everyone. The 

Local Council of Women (LCW) usually adopted the arguments as set out in annuai 

conventions of the National Conference of Wornen proceedings on the position of women 

in society. The first stage of the arguments utilized by reformers such as Adelaide 

HoodIess in the east and Alice Ravenhill in the West, were outlined in an address to the 6th 

Lake Placid Convention in 1904, when a member argued that the aim of the home 

economics movement was to 

..,establish a standard organization of knowledge for the homemaker, and 
thru [sic] the medium of schools disseminate the various scientific 
discoveries made ... amongst ail classes thereby laying the foundation of a 
strong mind and physical national character and standard of living3' 

This argument, which was generally accepted by the majority, did not translate into support 

for its implementation into the educational cucricu1um~33 

31~aureen Sangster Chestnutt, "Ongin and Development of Home Economics Instruction in British Columbia 
from 1870 to 1951." M.Sc. thesis in Home Economics, California PoIytechnic State University. San Luis 
Obispo, 1975, p. 18. 

3Z~hestnutt, p. IO. 

3%is opinion is outlined by Alice Ravenhill in this following statement: "pubic opinion accepted domestic 
duties as  constituting the one correct sphere for women, ... only a few of the more foresighted ones were dive 
to [women's] right to receive training for this calling." as cited in Chestnutt p. 62. 
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Despite the reIuctance on the part of the government and tax payers to pay for home 

economics, women's institutes and organizations furthered the cause. From donating the 

first equipment used by home economics students to subsidizing the cost of the 

implementation of the program into schools, to paying the salary of the city supervisor in 

1916, to raising the fun& for its establishment in the university, women's groups and 

organizations were pivotal to the advancement of home economics in British Columbia. 

By the beginning of WorId War 1, home economics had become an accepted 

component of the curriculum in primary and high schools. The main problem at that time 

was finding adequatety trained teachers to lead the cIasses. Unable to find qualified 

teachers in B.C., the school board was forced to look to Manitoba, Ontario, or the United 

States. Women's organizations began to question the logic in offering home economics to 

high school girls if they would not be able to carry their studies on into university or to use 

the courses toward matriculation. The two problems of young women of B.C. having to 

move outside the province to obtain their schooling and of locating properly trained 

teachers for British Columbia's schools prompted the women's organizations and the PTF 

to request the establishment of a home economics department at UBC. 

The addition of the PTF to the movement in 19 17 signals the beginning of the 

second phase of the home economics movement. The PTF, which originated in B.C. in 

19 15, was a volunteer organization of men and women joined to promote the welfare of 

children and youth and to raise the standards of home life." intrinsic to the home 

W~ generdize hem. The fmt PTA was established in Vancouver in 1915. The Parent Teacher Federation 
which fotlowed in 1920 was a provincial body comprised of representatives from each local PTA. It was the 
PTF who supponed the home economics movement from the 1920s to its complction in 1943. 
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economics movement from L920 onward, the P'TF argued that not only should women be 

trained to raise the standards of home life but that they should be educated to be 

economically independent. Understanding that this could prove to be a contentious point, 

that independent women were stilI seen to be a threat to the survival of society, the 

argument most frequently used distinguished jobs which woutd put women in competition 

with men, from home economics education which would deveIop careers for women. The 

economic and social relations would remain intact while offerhg women career 

opportunities. The focus of the home economics movernent changed at this time to reflect 

the changing attitudes of society, as well as its leadership. Media coverage began to 

discuss issues concerning women's place in higher education, women's career 

opportunities, and wornen's position in society in general. Gender reIarions as defined by 

domestic ideology were in transition, the boundaries were being tested and redefined, and 

home economics was attempting to alter women's position in society without destroying it. 

Of course, nothing can be accomplished without smggle. 

III 

One of the most interesting aspects of the carnpaign for the establishment of home 

economics as it evolved in British Columbia is the duration and intensity of the battIe. A 

seemingly innocuous program in its conformity to conventiond views of women's 

domestic nature and social roIe, the home economics movement nonetheless was 

accomplished onIy by the concerted effort of a group of local women: no other singIe 



cause in the early twentieth century elicited more interest or participation from the women 

of British Columbia than the establishment of home economics at U B C . ~ ~  

The movement to establish home economics at UBC began in 19 14 when Evlyn 

Farris, a prorninent member of the UBC Senate, addressed the Women's Educational Club 

of Columbian College and denounced the teaching of home economics at the university 

level. This talk, which was reported in a local newspaper, eIicited a response from a noted 

home economist, Alice Ravenhill, and opened up a debate which continued in various 

forrns until home economics was permanently established in 1942-43. This debate, which 

was rerniniscent of the debates of the "uncompromising" and the "separatists" of the Iate 

nineteenth century, outlined the issues surrounding women's education and the roIe of 

home economics within that education. 

Evlyn Farris was a prorninent figure in the academic cornmunity of Vancouver. 

Graduated in philosophy and classical studies from Acadia University in Nova Scotia, she 

was elected to the UBC Senate at the first meeting of Convocation in 19 12 and was the 

first woman rnember of the Board of Govemors. As the founder and acting president of the 

Vancouver University Women's Club, Farris possessed a life-Iong interest in higher 

e d ~ c a t i o n , ~ ~ a n d  was well respected in the academic community as well as within women's 

movements. 

importance of the home economics movement to IocaI clubwomen of Vancouver is discussed 
thoroughly in Lee Stewart, "Tts Up to You": The Historv of Women at UBC, (Vancouver: UBC Press, 
1990). chapter 3. 

3 %arry T. Logan, Tuum Est: A Historv of the University of British Columbia, (Vancouver: UBC Press, 
1958), p. 65. 
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In an address to various women's organizations within Vancouver, Farris, 

discussing the place of home economics in the university in 19 14, argued that philosophic 

studies tiad declined before scientific and practicai ones, and that with this trend "[wle are 

growing indifferent to ideas" and are LLsubstituc[ingJ practice for princip~es."37 Al1 of 

these, in her view, imperiled intellectual development and endangered liberal arts 

education. She argued that "[ilf home making were regarded as a profession, it could then 

be taught in separate professional schools to women holding bachelor degrees,"38 thereby 

ensuring that women would be educated in the formal sense prior to gloriiying housework. 

Farris' agenda was quite straight-forward: she intended to dissociate women's education 

from the roIes dictated by separate spheres and the sexual division of labour, while 

attempting to dispel the myth that women's interests were inherently domestic. Farris' talk 

was to impress upon women's groups that only through equal education at the university 

level could women be considered equal- much as the "uncomprornising" had argued half a 

century before. This approach to women's education was considered by many ro be elitist 

and exclusionary, and therefore unacceptable. Most women's groups and clubs at the time 

were not particularly interested in elevating women's minds, but rather in training women 

for "their God given place."39 

3 7 ~ v ~ y n  Farris, "Domestic Science 1s Not Favored: Discussion on University Curriculum." The Sun, 26 
February 1914, p. 7. 

38~ar r is ,  "Domestic Science 1s Not Favored," p. 7. My emphasis. 

3 9 ~ r o ~ p s  involved in the movement as outlined in the history of the B.C. home economics movement 
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of British Columbia, The Vancouver University Women's Club, The Canadian Women's Clubs. The British 
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SeveraI Chapters of the International Order of Daughters of the Empire (IODE), The Business and 



Not long after Fams' speech, Alice Ravenhill's response appeared in the 

Vancouver Daily News Advertiser. Ravenhill, who had pioneered domestic science 

instruction in England and was prominent in the home economics movement in Vancouver, 

contended that home economics was suitable for the university curriculum. She argued 

that "home economics is based on a large group of sciences - biology, chemistry, physics, 

mechanics, economics, ... as well as psychology, physiology and hygiene" and as such 

"there [should bel no difficulty in placing the subject on a strictly University ~evel."~* The 

materna1 feminist supposition was that only through the application of science to social and 

civic problems, by a female volunteer cadre, wouId a solution to society's ills be found. 

This is evident when Ravenhill questions society's dedication to advancements such as 

agriculture at the expense of societal advancement: 

... if the care of plant and animal life is of such moment to the well-being of 
this province, that again and again emphatic assurances have been given that 
a foremost place in the curriculum of the new University is to be given to 
agriculture, why does not the right care of human life cal1 for similar 
re~o~nit ion?~'  

Further research had to be done to combat social problems such as infant mortality and the 

spread of communicable diseases, especially tuberculosis. Only through the application of 

scientific and economic principles to the kind of pressing social problems that bore directly 

and often tragically on the family would solutions be found. This fundamental belief that 

educated women would better serve their farnilies, and by extension society, appealed to 

Professional Women's Club. the P.E.O. Sisterhood, The Kiwanis Club, and the Trades and Labour Council. 
As outlined in UBCLSC, School of Home Economics Collection, Box 1 ,  File 1, Scrapbook. p. 24. 

4 0 ~ l i c e  Ravenhill. "Letter to the Editor", The Dailv News Advertiser, 13 March 1914, p. 13. 
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many Vancouver women at the beginning of the twentieth century and attracted popular 

support to the home economics rnovement- 

Home economics encompassed many of the same principtes and endorsed many of 

the same solutions as the Christian reform movement. indeed, it had sprung from the same 

mots. Homs economics education was seen by reformers and women's groups alike to be 

a practical and worthy choice for women. With the rising interest in manual training for 

high school students, as endorsed by the Manual Training Act of 19 1 1, home economics 

was promoted as  the female equivdent of industriai training for boys. Although academics 

such as  Farris cornprehended the problems associated with training women for their "God 

given place" and the restrictions inherent in that association, most middle class wornen's 

perceptions of their role in society were f imly rooted in domestic ideology. Home 

economics advocates pushed at the boundaries of that definition, but never rejected it. 

Thus, Farris' reservations, dthough acknowledged in the academic community. were 

quickly disregarded by the general public who tended to accept the more popular position 

of the home economics supporters. The duaiisrn present in the views of Farris and 

Ravenhill reflect the iarger division within the women's movement in the eariy 20th 

century. Diffecing opinions of women's power - those who believed that women's power 

was domestic and those who saw wornen's power being Iimited by the separate spheres -- 

were also at the heart of the division of the wornen's rnovement. 

Farris was reluctant to accept home economics into the university cumculum. She 

did attempt to prevent home economic graduates from joining the University Women's 

club." but there is no record that she ever used her power on the Board of Govemors or in 



the Senate to prevent the establishment of home economics; rather, she remained 

noticeably s i ~ e n t . ~ ~  Clearly her lack of support of the movement can be interpreted as 

resistance. It is impossible, however, to know positively what her public position was. 

There is no record in either the Board of Governors or Senate Records of either support or 

resistance. B would appear then, that she neither endorsed nor hindered its advancement at 

UBC, although she did openly endorse the establishment of the school of nursing in 19 19.& 

Her position on home economics, however, was not the popular position, and women's 

groups in Vancouver actively pursued the establishment of home econornics despite the 

reservations of leaders like ~ a r r i s . ~ ~  

Notwithstanding Farris' reservations, the idea of home econornics at UBC was not 

a very contentious issue. From the first set of proposed plans for the design of the 

university, a domestic science building was to be inc~uded.'~ The Board of Governors 

included home economics in the budget for 1912-19 13, and there were plans for the 

building to be started in 1917." The President of the University, Dr. Frank Wesbrook, 

42~arr ïs '  atternpts to prevent wornen with home economics degrees Rom joining the UWC is oudined in 
Chestnutt. p. 19. 

J 3 ~ e e  Stewart in her work on the establishment of home economics at UBC blames Farris for undennining the 
cause. She argues that despite Farris' lack of cornmentary on the movement she exerted force behind the 
scenes. and it was only when she retired from the Board of Governors that home economics was established. 
Stewart argues that "Farris rnay have been a powerful behind-the scenes d l y  in the university's passive 
resistllnce to the home economics campaign chat lasted for a quarter century." See Lee Stewart, It's UD to 
You: Women at UBC in the Earlv Years, (Vancouver, UBC Press, 1990) p. 48. This position attributes 
Farris with power that she could not possibly possess. It appears that despite her personal position on the 
matter, Fanis resisted undennining the home economics movement with the Board of Govemors, or the 
Senate. WhiIe her inability to support the movernent may be interpreted as resisting it, there is no record of 
this occming. 

U ~ ~ ~ ~ ~ ~ .  Board of Govemors Records, Minutes of Meetings, Reel 1, p. 674. 

'*This argument is outlined in Elizabeth Berry 

WCLSC, Building Plans, Thompson. Berwick, Pratt and Partners Architectural Records. UBC. 



whiIe addressing the Local Council of Women (LCW) and then the University Women's 

Club (UWC) in 19 13, upheld the view of home economics advocates that the teaching of 

personal and public hygiene could help alleviate social problems which in his opinion 

underscored the nation's need for experts in househoid administration, home economics, 

[and] dornestic science.48 Thus, in 19 13, home economics seemed to be secure. Why then 

did it not corne to fmition until 1943? 

The answer had nothing to do with either the actions of the Senate or of women's 

groups in the province. In April 1918, the UBC Senate made its first appeal to the Board 

of Governors for the introduction of a Department of Horne ~conomics." This request 

was foIlowed in October with an independent letter to the Senate from the Municipal 

Inspector of Schools enquiring about "the probability of a course in home economics 

extending the course now given in the High Schools, being offered in two years."50 The 

battle had begun. 

From tbat first letter from the Municipal Inspector, until the school of home 

economics was permanently established in 1943, the Senate and the Board of Governors 

were constantly reminded of the issue of home economics. The Senate, in response to the 

- - -  - 

J I  UECLSC. Board of Governors Records, Minutes of Meetings, ReeI 1, vol.1. p. 15. This was proposed in 
the 1912-19 13 budget, to be built in the academic year 1917-1918. It was again included in the 1913-19 14, 
19 14- 1915, and 19 15-19 16 budgets. Further endorsement of home economics is seen in a letter to the 
Minister of Education, from Chancellor F. Carter-Cotton dated 17 Decernber 1914, which States: "the 
[budget] estimates submitted provide for the inauguration of University work in ans and the basic sciences, 
which are required by al1 students in the autumn of 1915; in agriculture and domestic science in 19 16 and in 
forestry in 1917. These being the lines of work which most closely affect the well k i n g  of the people and the 
Iife and industrial development of the province." UBCLSC, Board of Govemor Records, Reel 1. p. 184, 1 
December 19 17. 

%esbrook, Vancouver Sun, 20 November 1913, and UBCLSC, UBC Scnpbook #2, p. 78. 

4 9 L ) B ~ ~ ~ ~ ,  Senate Records. Minutes of the Corporation, 28 April 19 18. 

%CLSC. Senate Records, Minutes of the Corporation, 9 October 1918. 

46 



requests of the LCW and other women's groups in the province, reported to the Board of 

Govemors in March 1919 "that in their judgrnent it is highly desirable that the University 

establish a School of Househoid science."'' The Board responded that " M e  could be 

done in the present state of Our finance but ... [they] would endeavor to do something in 

this line next year."52 After receiving the response of the Board, the Senate stated in a 

stronger tone that: 

while we appreciate the dificulty of the Board of Governors, if not the 
impossibility, of taking steps in connection with the establishment of the 
faculty of Home Economics in the University that will entai1 the 
expenditure of money in 19 19, we as the Senate strongly recommend to the 
Board of Governors that they put forth every effort to have this Faculty 
opened in the autumn of 1920.~~ 

This stem reply, the first of a number of attempts by the Senate to expedite the progress of 

home economics, resulted in naught. The Board of Govemors notified the Senate that 

although they were in "sympathy with the proposition," they would "take it up for practicai 

consideration as soon as the University is in a financiai position ro undertake this work.* 

The Senate, unable to take the matter any further without the consent of the Board, 

appointed a sub-committee, which urged immediate action. They contended, in rationales 

outlined by the home economics movement, that without home economics the women of 

B.C. who wished to teach would be forced to leave the province; that it would fit women 

"specially for their duties in the home and the community and not with a view to 

5 ' ~ ~ ~ ~ ~ ~ ,  Senate Records. Minutes of the Corporation, 5 March 1919. 

5 2 U B ~ ~ ~ ~ ,  Senate Records, Minutes of the Corporation, 14 May 19 19. 

"UBCLSC. Senate Records, Minutes of the Corporation, 14 May 19 19. 

5 4 U B ~ ~ ~ ~ ,  Board of Govemors Records, Minutes of the Corporation, 23 May 19 19. 
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remunerative employment; and that the majority of women would prefer a home economics 

course to any ~ther .~ '  One rnonth later the Board replied "that in the present condition of 

the University finances it is impossible to take action in regard to the establishing of a 

Faculty of Domestic d ci en ce."^^ The tone of the dialogue was set earIy. Not only 

confrontationa1, it was uncornpromising and effective for thtir purpose of stdling. The 

pleas of the Senate fell on deaf ears for twenty four years, until the Parent Teacher 

Association of Vancouver @TA), spearheading the women's groups of the province, 

resolved to dedicate their energies to the establishment of a Faculty of Home Economics. 

Attention was initially drawn to the home economics issue through the efforts of 

the Local Council of Women. They began slowly in 19 19 with letters to the Board of 

Governors and the Senate, in an attempt to increase provincial awareness and to pressure 

the Board into funding the course. In the early 1920's the LCW was joined by a newly 

deveioped association - the Parent Teacher Federation (l'TF)'' - which resolved to 

"concentrate on getting a home economics course in the uni~ersity."~~ By 1925, the PTA 

redized that they had had Iittie or no effect. In fact, they had received the same non- 

S 5 ~ ~ ~ ~ ~ ~ .  Senate Records, Minutes of the Corporation, 23 February 1920. 

'%BCLSC, Senate Records. Minutes of the Corporation, 28 A p d  1920. 

nThe Parent Teacher Federation was the parent organization of al1 of the various associations throughout 
British Columbia. As such, the PTA was the Parent Teacher Association of Vancouver. whiIe the PTF was 
the provincial organization. 

S g ~ ~ C L ~ ~ .  Board of Governor Records, Reel 1, p. 68L. 27 June 1919. The PTA was a voluntary 
organization of women and men which was concerned ptimarily with education and citizenship. The majority 
of members were women, though men were represented, and women tended to control the leadership of the 
organization. Closely tied wiih school administrators of the province, many of the PTA's activities were 
supported by school principals and district representatives - most of whorn were men. Thus the home 
economics movement was endorsed by bath women and men, aibeit not equaIly. 
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cornmittztl response as the Senate. They resolved not to give up but to dedicate themselves 

"to m u s e  interest and support for the establishment of home economics" in Vancouver. 59 

Tne PTE: wasted no time. After first approaching the Senate for support, the newly 

fomed Home Econornics Cornmittee of the PTF arranged a delegation to meet with the 

Board of Governors to discuss the advancement of home economics in the University. The 

delegation, Mrs. Charlotte E. Rae, Mrs. P. Reliance, and Mrs. Olive ~uirhead.6' appeared 

before the Board, 29 March 1926, to "request its serious consideration of the establishment 

of a course in home economics at the ~n ive r s i t~ . "~ '  The comrnittee subrnitted a proposed 

course Zist of studies for a degree in home econornics and outlined a number of alternative 

suggestions to this end. Mrs. Reliance presented a method for reducing the initial cost of 

home economics equipment by proposing that an arrangement could be agreed upon with 

the Vancouver Board to use their equipment on afternoons and weekends. Mrs. Muirhead 

then outiined the comrnittee's proposal for raising the necessary funds. She committed the 

PTF to raise $80,000 as an endowment for home economics by I March 1927. Their 

reasons were two-fold: the cornmittee was dedicated to bringing home economics to the 

province through the efforts of women and they feit that this would "help the Board to 

5 9 ~ ~ ~ ~ ~ ~ ,  Deparunent of Home Economics, Box 1, File 1, Minutes of the Convention, September 1925. 

%rs. Rae, Mrs. Reliance and Mrs. Muirhead the wives of prominent Vancouver businessmen were 
prominent Club Women of Vancouver who were ofien featured on the pages of the Westem Women's 
Weekly. A11 of middle and upper class families, they were not only active in the PTA but dso  were seen at 
functions supponed by the L W  and the UWC. Although there is no confirmation that they were formally 
educated in any sense, they were fully dedicated to women's education. All of these women were later that 
month named to the Home Economics Committee, with d l  the Presidents of the PT F, and Mrs. Clarke the 
High School President. These three women were the force behind the home economics movement in 
Vancouver, and remained dedicated until the matter was resolved in 1943. UBCLSC, Department of Home 
Economics, Box 1. Scrapbook, Minutes of the Convention, 9 April 1927, p. 2. 

''UBCLSC, Board of Govemors Minutes, Reel 1, p. 1214.29 March 1926. 
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nalize the urgency of the need of such a course in this province.'" They asked that the 

Board guarantee that the course would commence September of 1927. The Board agreed 

to "give the matter the most serious consideration" and in a meeting after the delegation 

withdrew, decided that "subject to the approval of the Senate the Board wiIl endeavor to 

put in force in 1927 a course in home econornics ... if the endowment of $80,000 is 

provided ... on or before March 1, 1 9 2 7 . " ~ ~  The movement had been set in motion. 

Women in the province were mobilized. Within months the PTF had organized a 

g r a s  roots fund-raiser, the Iikes of which had never been seen in British ~o lumbia"  They 

sent Ietters to mothers, teachers and heads of women's organizations appealing for funds, 

and attempted to saturate the media with news of their campaign. They arranged radio 

taiks, publicity stunts, and flooded the newspapers with news of their actions. They 

appealed to businesses for support and to businessmen to help their daughters get a proper 

education. No group was untouched. By November 1926 they had raised $3,000 from 

Parent Teacher Associations throughout the province. By January 1927 they had over 

$6,000. Yet they were discouraged: things were not moving as quickly as they had hoped. 

At this point the PTF reduced their objective to $40,000, arguing that the government could 

raiçe the remaindere6' A local brewery offered to subscribe $20,000 to the endowment 

6 ' ~ ~ ~ ~ ~ .  Board of Governors Minutes, Reel 1 ,  p. 12 i4,29 March 1926. 

%BCLSC, Department of Home Economics, Box 1 , Scnpbook . Minutes of the Convention of the PTF. p. 
1,7-9 A p d  1926. 

M U B ~ ~ ~ ~ ,  Department of Home Economics. Box 1 , Scrapbook , Minutes of the Convention of the PTF, p. 
1.7-9 April 1926. Women at the convention discuss the method of fund raising and the response. 

'%BCLSC, Department of Home Economics. Box 1 .  Scrapbook . Minutes o f  the Convention of the PTF, p. 
2, 16 January 1927. 
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fund, provided that the wornen match their contribution and that the Governors agreed to 

accept the diminished $40,000 endowment. The Home Economics Endowment Fund 

Committee (HEEFC) decided to notify the Board of Govemors of their decision to reduce 

the proposed endowrnent to $40,000, $20,000 of which was to be donated by the brewery. 

President Klinck was outraged at the thought of using "tainted money" and stubbornly 

refused the donation, thereby waylaying the momentum of the fund raising campaign. 

Aftcr much consideration of the reduction of the target sum, the Board, responded, "the 

Comrnittee [shoutd] ... be encouraged to continue the carnpaign for the sum originally 

~ontem~lated."" At the annual convention, the PTF members pledged to continue "active 

support of the HEEFC campaign until the objective be rea~hed."~' Discouraged by their 

inahility to achieve their original goal, the PTF tumed to the Minister of Education, Canon 

Joshua Hinchliffe, to get action. 

Early in the fa11 of I928 the Provincial PTF met with the Minister of Education 

Canon Joshua Hinchliffe to discuss introducing home economics at LJBC. Hinchliffe 

refused to commit to the delegation but expressed sympathy for their cause. When later 

pressed on the issue, HinchIiffe stated "that while the government could CO-operate in the 

introduction of this course, [tlhe initial steps ... must corne from the Govemors of the 

~niversity.~' Armed with this information, the PTF and L W  formed another delegation 

to meet with the Board. Arguing that interest in home economics in the province was 

6 6 U B ~ ~ ~ ~ ,  Board of Governors Minutes, Reel 1 ,  p. 1282, 15 March 1927. 

"UBCUC, Deparunent of Home Economics 1923-54, Box 1. Scrapbook , Minutes of the Convention of the 
PTF, p. 2.25 March 1927. 

68 UBCLSC, Department of Home Economics 1923-54, Box 1, Scrapbook, PTF Minutes, 26 November 1928. 
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steadily advancing, the delegatian persuaded the Board to include home economics in their 

estimate for 1929-30 and to establish the program by September 1929 as originally agreed. 

The Board informed the Minister of Education that while the establishment of the 

course is "highly desirable," the Board was "entirely dependent on the government for the 

necessary f u n d ~ . " ~ ~  Thus, it was vitai that the Board receive a cornmitment from the 

Minister ensuring that the government wouId provide funds for maintenance of the 

70 course. 

After their meeting with the Board, the PTF also approached the Minister. It had 

become vital to women's organizations that action be taken before the issue was 

f ~ r ~ o t t e n . ~ '  They argued, in a farniliar vein, that as "homemaking was the ultirnate work of 

ninety-five per cent of our girls training will be invaiuable, not onIy to the home but to the 

mord, sociai and economic welfare of Our count~y."'~ By training women to specialize in 

the home, they would be withdrawn from competition with men in the industrial worId. 

And finaily, due to the increased demand for home economic instmctors in pubIic and high 

schools, local women would be able to fiIl the need for qualified t e a c h e r ~ . ~ ~  The meeting 

'~~CLSC, Board of Governor Records, Minutes, 22 December 1928. 

'Tt was pnctice to get a cornmiunent for funds prior to establishing a course but once estabIished it was not 
typical to ensure that the maintenance payments would be absorbed by the governrnent. UsualIy these were 
then absorbed into the budget. In the case of home econornics the Board of Governors were unwilling to 
assume any cost incurred by the program whatsoever. That is why they appealed to the government for 
maintenance costs. 

" ~ n  a letter from the LCW to the PTF, they expressed their fear that the issue was being forgotten. 
UBCLSC, School of Home Economics 1923-54, Box 1, Scrapbook, FTF Minutes, Report of the Permanent 
Cornmittee of the Home Econornics Trust Fund, 1937-38. 

n ~ ~ ~ ~ ~ ~ ,  Senate Records. Box 29, File 8, 14 Ianuary 1929. 

?JBCLSC, Senate Records. Box 29, Fite 8, 14 Ianuary 1929. 
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was very successful, and on 3 Apnl 1929 the delegation received word that the Minister 

had inctuded $20,000 for home economics in his estimates for 1929-30.~~ The women's 

organizations of the province were ecstatic. There seemed to be nothing standing in their 

way. 

Again nothing was done. At least one historian has argued that the Board felt that 

the sum was "totally inadequate" and refused to a ~ t , ~ ~  however, this does not seem to be 

the case. President Klinck notified the PTF that it would take at least a year to organize 

teaching staff and accommodation for the course. At this point in time, the course was still 

a possibility; it was just delayed. 

Although disappointed, the PTF accepted the judgment of the Board and asked only 

that the grant not be allowed to Iapse. This prompted the Board of Governors to petition 

the Minister of Education to retain the unused portion of the grant and carry it over to 

1930-3 1. The Minister informed the Board that "it would be absolutely impossible ... to 

carry the arnounts and the $10,000 item which had been included in 1930- 193 1 

budget for home economics would not be available. In view of the inability to camy over 

the grant, coupled with severe budget cut backs for the 1930-3 1 academic year, Dr. KIinck 

decided, with the approval of the Honourable Mr. Hinchliffe, that it would be unwise to 

establish a Department of Home ~conornics .~~ 

74 UBCLSC, Deparunent of Home Economics 1923-54, Box 1, Scrapbook , PTF Minutes, 3 April 1929. 

" ~ e e  Stewart, Its UD to You, p. 48. 1 could find no referencc to this citation in my examination of the 
records, and in fact, cari only find reference to Dr. Klinck saying it would take time. 

'%BCLSC, Board of Governor Records, Minutes. 24 February 1930. 

n ~ ~ ~ ~ ~ ,  Board of Governor Records. Minutes, 24 February 1930. 



The women's organizations of the province were outraged. It was dificult to 

understand how a mutually beneficiai situation such as the one mived at in early spring 

with a Board that appeared sympathetic and an allegedly supportive government could faIl 

through. Women al1 across the province mobilized. Women's organizations from 

Vancouver, Victoria, Nanaimo, New Westminster, and North Vancouver appeared before 

the Board of Govemors and set up a "round table conference" with the Minister of 

Education for 2 April 1930. Acting as rniddlemen between the Minister and the Board, the 

various wornen's organizations of the province managed to resurrect the program and to 

elicit a tentative cornmitment from the Minister that he would do his utmost to obtain the 

necessary funds by the fa11 of 193 1. On the 5th of April 1930, President Kiinck announced 

the establishment of home economics at the University of British Columbia and headed 

east to locate a departrnent head. 

The Home Economics Department at UBC was officially in place in the 1930/3 1 

academic year. Consisting of two introductory years of liberai arts study, the home 

economics program, though available on paper, was unavailable to the students who 

enrolIed in the program. Unable to obtain adequate staff or facilities, the program never 

actually existed. When pushed by the PTF to outline the full four year program the Board 

argued that once the staff was secured more definite plans could be made.78 

The Home Economics Department at UBC only existed for the nine months of 

193013 1. The impact of the depression which hit British Columbia in 1930 resulted in a 

severe reduction in the operating budget and the end of home economics. The Board of 

'%BCLSC, Board of Governor Records, Minutes, 1 March 1930. 

54 



Directors, after confinning that the budget of 1932-33 -1ess than half of the previous 

budget7'- was not incumbent on a provision for the department of home econornics, 

withdrew maintenance. The Senate then discontinued the program.80 Although 

disappointed, the PTF issued a statement that indicated they understood the issue was a 

financial one, and that it was only ternporary." It would t l e  more than ten years to have 

the prograrn re-estabIished. 

Home economics fell beneath the weight of the political struggtes and economic 

depression that engulfed the university from 1930-33. Steadily reduced operating budgets 

resulting from the effects of the depression and an antagonistic Minister of Education, 

complicated even further by inter-departmental antagonisms and a factionai Senate resulted 

in a vote of non-confidence and the attempted resignation of University President Dr. 

Klinck. 

During this tumultuous period other dimensions of the suuggle for the 

establishment of home econornics becarne evident. The movement for the establishment of 

home economics became impticated in the stmggle over the political control of the 

university between the legislature and the Board of Governors. The Board's reactions to 

this change of circumstances, their eventual acceptance of home economics, and 

'?le Board was infonned that the operating budget would be $250,000 for 1932-33 whereas the budget for 
1931-32 had been $487,000, and also considerably less than the budget for 1929-30 which and k e n  
$625,000. The impact of the depression had resulted in massive government cut backs in al1 areas, but the 
university was taking more than its share. The Board had to drasticaily cut back in ail areas. resulting in 
limitations in student enrollment and saiary cutbacks of 5.23% from the previous year. This is discussed 
extensively in; Logan, Tuum Est, p. 110-120. 

~ C L S C ,  Board of Governor Records, Minutes. 6 Ianuary 1932. UBCLSC. Senate Records. Minutes, 4 
May 1932. 

"UBCLSC. Department of Horne Economics 1923-54, Box 1, Scrapbook , FTF Minutes. Convention 1932, 
p. 18. 



speculation concerning their motivation for preventing the establishment of home 

econornics for more than twenty years will be explored in the next chapter. 



Chapter 2: "Carnbrid~e of the Pacific" 

By the early 1930s UBC was crumbling before the eyes of a Board that fought 

valiantly to ensure its integrity and a public which, aithough critical of the practices and 

expense of the university, still considered it a vital part of the landscape of British 

Columbia. Conditions within the university and the province converged to precipitate the 

potential collapse of British Columbia's only university in 193 1. What place did home 

economics play, if any, in UBC's predicament? The university was reluctant to establish a 

prograrn of home econornics despite the overwhelming support of educators and women's 

groups of the province. For twenty-five years home economics was "given due 

consideration" but repeatedly denied, ostensibly for financial reasons. Was UBC 

financiaily unable to estabiish this program, or any other home economics program, until 

1943? The answer, obviously, is no. So the question is raised: what did prevent the Board 

of Governors from funding this program? Was it, as Evlyn Farris had argued in 19 14, that 

home economics was merely a program which "giorifi[ed] housework" and undermined the 

academic standards of the university? The hesitation of the Board of Govemors 

undoubtedly reflected their belief that applied science or vocational courses, such as home 

economics, would undermine the integrity and research mission of the university. But that 

is not the whole story: the question rernains, why were female faculties such as home 

economics never a priority, whiie other programs such as forestry and commerce were? 

More than just the dilution of the research mission of the university, or a problem with 

training women in the traditional arts of home making, the refusal to accept home 

econornics within the university cumcuIum revealed a reluctance to create a place for 



women and a lack of cornmitment to advancing women's educational needs when they 

differed from those of men and the male academic structure. As such, the Board of 

Governors' reluctance reveals their view of the role of the university itself in the life of 

British Columbia, and of women in society and the economy. The Board of Governors 

consistently chose to ignore the needs of women; only when pressured by the Minister of 

Education in 193 1 and the 1egisIature in 1942, was any action taken. 

The poIitica1 struggles which engulfed UBC during the 1930s stemmed from the 

conditions upon which UBC was founded. The financial position of the university aione 

cannot explain the intrusion of the Minister of Education into University affairs in 193 1 or 

1942, nor can it explain the crises which racked the university between 1930 and 1933. 

The financial condition of UBC was the basis upon which al1 other issues developed. 

Examining the development of ü3C and the conditions under which it operated will 

expose some of the larger issues which surrounded the home economics program. What 

issues were at the root of the prolonged hesitation of the Board of Governors and what 

finally caused the establishment of home economics will form the core of the following 

chapter. 

1 

In its first thirty years UBC experienced the growing pains of a rapidly changing 

social and economic environment, the maturation of a young province, two world wars, 

and a depression, al1 of which resuIted in a somewhat divided view of itself and the role of 

higher education. While classicd studies retained some stature in Canadian universities 



untii well into the 20th century, UBC from its inception had a utilitarian mandate which 

ensured that the needs of its resource-based economy would be the first priority. Higher 

education became increasingly valued not for its ideals but for its products: skilled 

professionals to contribute to econornic prosperity. The university became increasingly 

focused on and driven by the needs of the industriai econorny. It was this impetus that 

shaped the mandate of UBC. The University Act of 1908 reflected this: 

The University shall, so far as and to the full extent which its resources from 
time to time permit, provide for- 

(a) Such instruction in al1 branches of liberal education as may 
enable students to become proficient in and qudi@ for degrees, diplornas 
and certificates in science, commerce, arts, literature, law, medicine and al1 
other branches of knowledge: 

(b) Such instruction, especiaily whether theoreticai, technical, 
artistic, or otherwise, as may be of service to persons engaged or about to 
engage in manufactures, mining, engineering, agricultural and industrial 
pursuits of the Province of British Columbia: 

(c) Facilities for the prosecution of original research in science, 
literature, arts, medicine, law and especially the applications of science.' 

The utilitarian emphasis was unmistakable. UBC was to be a university of the people, 

serving the needs of the people, economically and intellectually. 

No& only was the university primarily dedicated to utilitarian pursuits, but it was 

also the first university founded and completely funded by the province. It was the first 

tmly provincial university in Canada and as such had no independent source of revenue 

until the introduction of tuition in 1920, a unique financial position compared to older 

more established schools like the University of Toronto and McGill which were 

independent of the province before 1850 and had sources of revenue beyond provinciai 

'~evised Statutes of British Columbia of 19I 1, vol. iIi, M-W, Chapter 234, An Act ot Establish and 
Incorporate a University for the Province of British Columbia, p. 2936-37. 
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grants. This luxury also made UBC more susceptible to encroachments on its autonomy by 

the state. Unable to fund itself in any respect without substantiai provincial support, from 

its origin UBC had to rely on the good will and support of the public and the Minister of 

Education. 

The originai founders of the University Act, Steven D. Pope and his predecessor 

John Jessop, were both well aware of the problem of establishing a university in a young 

province on a slender income. Two solutions to the funding problem were raised. The first 

to support UBC with a land gant, was initially rejected; and the second was to fund the 

university through annual gants from the provincial treasury' Without the financial ba i s  

of independent funding either from "people of means," business or alumni, which 

composed the ba i s  of the budgets of older more established institutions, UBC was totally 

dependent on grants from the government for even the basic maintenance of its programs.3 

The provincial govenment therefore ultimately controlled the survival of UBC within its 

budget projections. Without the funding that grants provided, UBC would have to close its 

doors. This situation persisted until well into the 1950s when the attitude towards 

' ~ a n y  T. Logan, Tuum Est: A Historv of the Universitv of British Columbia, (Vancouver: UBC Press, 
1958), p. 3. In his discussion of the university Logan points out that it was many y e m  after the founding of 
the university in 1908 that "people of rneans" realized the important contribution the university was making to 
provincial prosperity and began to offer significant financid help. In fact it was not until well into the 1940s 
that private donations were of any significance at ail to the budget, p. 3. 

'This was a problematic position as the public. although supportive in enrolment statistics, was often cntical 
of the university and its pursuits. The university was often forced CO rebut cnticisms of the legisiativre caucus 
and the public. The correspondence between the Minister of Education and the President of the University is 
littered with it between 1920 and 1935. Criticisrns covered issues including the cost of the university, the 
university was an glorified high school, British Columbia was spending too much on education, it was a rich 
man's university, and the province was spending too much while the students were loafing. UBCLSC, 
Presidents Records, Reel 1,24, Education Files. 
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universities took a ciramatic shift and UBC finaIIy developed a basis of support 

independent of govemment gants. 

During its first quarter century UBC expenenced many financial difficulties which 

were the direct result of its position within the province and the acceptance of the 

university by the general population. From the beginning the issue of financing UBC was a 

topic of much ~ontention.~ The public, although supportive of higher education in theory, 

was resendul of the large governrnent grants made to the university and were reluctant to 

support higher education until after the Second World War, when it was viewed as socially 

essentiaL5 A lack of support from the general population often left UBC vulnerable to state 

control. Indeed, the power of the state over university affairs was not only a contentious 

issue for UBC but proved a recurring theme in provincial politics during the 1930s; it often 

made financing the university a cause of public controversy. Indeed, frorn 1932 to 1933 

the controversy almost resulted in the closure of the u n i v e r ~ i t ~ . ~  

Constantly forced to cut back on spending or to justify their use of provincial 

grants, UBC was invariably subject to variances in the provincial economy. Despite the 

financial insecurity of the period, the autonomy of the university was generally tolerated if 

jThe issue of establishing a university, the cost and location were the three prominent issues of articles in the 
Colonist from 1874 until 1899. totaIing over 90 articles. 

' ~ a r q  T. Logan, . Tuum Est, p. 110-1 15. This position was also reflected in the introduction to Paul 
AxeIrod, Scholars and Dollars, as well as in the subject matter of newspaper articles dunng the period. 

%oth the Lampman Enquiry and the Kidd Report were detrimental to the functioning and survival of the 
university during the 1930s and both were the result of the State exerting its power over, and infringing on the 
autonomy of the university. This tendency was also coupled with the persona1 animosity of the Minister of 
Education Canon Joshua Hinchliffe to create a crisis situation for the university. 
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not respected by the Ministers of Education from 19 15 - 1943. Nevertheless, the recumng 

theme of intervention and control was a constant source of anxiety for the President and 

Board of Governors and an important theme in the history of the university itself. This is 

particularly evident when the issue of home economics is considered. The intervention of 

Minister of Education Canon Joshua Hinchliffe to establish a home economics program in 

193 t was not the result of his passionate support for the advancement of home economics 

in higher education; it could be interpreted as a reminder to the university administration 

that the security of patronage aiso brought the possibility of control, a popular politicai tool 

utiiized by Ministers of Education in Ontario as outlined by Paul Axelrod in Scholars and 

DOII~I-S.' Though more concemed with the Faculty of Agriculture, Hinchliffe embroiled 

home economics in a political stnrggle over the control of the university. He stnictured 

grants to the university to reflect his personal view of the role of education and disregarded 

the needs afid autonomy of the university; moreover, home economics became the imtant 

Hinchliffe used to make his point. Being the sole benefactor of the university, the state 

controtled the finances, approved budgets and funneled moneys into those areas it felt were 

important to the growth of the province. Conversely, it neglected those areas it deemed 

"unnecessary." When pursuing goals compatible with the state and developing the 

university in accordance with society's increased interest in the development of sciences 

and utilitarian programs, UBC's funding was guaranteed; however, when other intellectuai 

paths were chosen, problems arose. Autonomy through neglect was defïnitely the style of 

'~aul  Axelrod, Scholars and Dollars: Politics, Economics, and the Universities of Ontario 1945 - 1980, 
(Toronto: U of T Press, 1982). p. 164. 
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governance utilized by the minister, and during difficult times like the 1930s the university 

was the first public institution attacked, both by the public and the state. Thus, patronage 

came at a high cost to UBC. But was UBC in any worse position than other Canadian 

universities? 

The power of the state over university affairs was greater at UBC than at other 

Canadian universities. The proportion of revenue that state sources contributed to UBC 

revenue was significantly higher than at other universities in Canada, resulting in more 

direct control by the state on university affairs. Ul3C, due to its youth and to the public 

consensus that it was a friIl that should finance itself, was initially unable to generate any 

substantid income, and was entirely reliant on the state.' From 19 15 to 1920 UBC was 

unable to survive without state sources that provided ninety percent of UBC's total 

revenue. With the introduction of tuition for arts courses in 1920, the proportion of 

revenue granted by the state dectined to eight of every ten dollars and then to seven of ten 

dollars by the end of the decade. The introduction of tuition reflected the relevant 

distinctions the state made about what it felt was worth funding, obviousiy irnplying that 

the university was not worthy, despite their declarations of support. Moreover, the total 

leveI of contribution that grants represented declined steadily from 1920 to 1942, averaging 

just over five of every ten dollars until 1945 when it again began to climb.' Government 

%e cnticism that LiBC was a frill is prevaient throughout al1 correspondence between the Minister of 
Education and the President of the University between 1919 and 1935. UBCLSC, F'resident's Records, 
Education. ReeIs 4 to 24. 

91945 represents a change in funding patterns and educationai pnonties in Canada. After World War Two 
with the impact of the Cold War the importance of being on the cutting edge of technology elevated the statu 
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support never h p p e d  below fifty-one cents of every doIlar of revenue for the university 

except during the depths of the depression when it constituted only forty-five cents, and 

that only for the 193Y33 acadernic year. In contrast, the University of Toronto, which 

received the majority of available gant money from the govemment of Ontario and had the 

largest grants in the nation, never received more than eight of every ten dollars and even 

then only during years of capital investrnent. On average, the University of Toronto 

received just over six of every ten dollars. The discrepancy between funding levels can be 

attributed to the University of Toronto's long standing independence which generated a 

revenue base that dthough not sufficient to maintain the university independent of other 

financing, generated a substantiai proportion of its revenue. UBC, due to its youth, and the 

public consensus that it was "a frill" that should finance itself, wtls initially unable to 

generate any substantial independent income and was entirely reliant on the state.1° The 

patronage of the state made the university accountable zoleIy to the Minister of Education 

and by extension the public which ultimately influenced every plan and action taken by the 

Administration. Although tolerated, the interests of the university were not the priority of 

the govemment. An attitude of chronic neglect characterized the relations between the 

state and UBC frorn 1915 to 1935 unless politicai expediency or public concem dictated 

otherwise.' ' 

of universities which gained a new importance and prominance with respect to govemment funding. This 
impetus also secured the dominance of the sciences over the classics in universities. 

'%e criticism that UBC was "a frili" was prevalent throughout al[ correspondence between the Minister of 
Education and the President of the University between 1919 and approximateIy 1935. UBCLSC, Presidents 
Records, Education, Reel4 -24. 



The influence of the state in University affairs was often intrusive. The mandate of 

UBC outlined the type of higher education required by the province and ensured that the 

economic needs of Society would be met. The state ensured that UBC fulfilled these ideds 

not only in theory, but in practice. The state's ideal of the university was quite simple - it 

should offer utilitarian courses designed to promote economic growth in core industries, 

mining, forestry, and agriculture, to drive British Columbia to econornic prosperity. UBC, 

the "poor man's university," was in theory to "serve the needs of al1 people" and the first 

President of the University, Dr. Frank Wesbrook, was hand-picked to ensure this." 

In the hands of Dr. Wesbrook (19 13- 19 18) and his successor Dr. L.S. KIinck (1 9 19- 

1944), the concept of utilitarian or practical education that was the corner-stone of the 

mandate of UBC was upheld and advanced through a strong foundation of broadly based 

classical study.I3 Adverse to what he termed "the danger of too great specidization" 

Wesbrook's vision of UBC was a global vision which stressed the search for knowledge 

through research and practicality by applying new knowiedge to Iocal concems. 

Discussing the place of the university in Canada at the University of Manitoba in 1904, 

Wesbrook outlined his vision: 

" ~ h i s  was the case during the Kidd Report in 1932. when the impact of the depression created the need for a 
scape goat and the university became its main target. It was only through the personal committment of the 
Minister of Education. S.F. Tolmie, that destruction of the university was diverted. 

I21t is ironic considering the cicumstances surroundhg the development of CTBC to note that when Wesbrook 
agreed to take the Presidency of UBC he did so on the condition that there would be Iittle or no government 
intervention. 

'3~esbrook was very specific about the difference between utilitarian and vocational knowledge. Utilitarian 
knowledge as taught at UBC served the economic needs of the province by educating young men broadIy in 
al1 areas of knowledge and enabling them to apply the skills they have Iearncd to local: problems. Vocational 
knowledge on the other hand taught stuclents to & things with no wider base for a foundation. 
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[a university] cannot content herself with teaching the laquages, 
philosophy, math and science as known. S he must be engaged in finding 
out new facts, not only those directly applicable to Manitoba, but those 
which are of world-wide importance. She must make provision in money, 
time and opportunity for the members of her university staff to engage in 
research. ...If the future is to be well planned, provision must be made for a 
thorough study of locd resources and the training of citizens properly to 
conserve and deveiop those resources.14 

Wesbrook's cornmitment to economic development through intensive pure research and 

the dedication he exhibited to local issues made him perfect for the Presidency of UBC. 

Endorsing al1 the aspects that the founders of UBC saw as vital to the university, Wesbrook 

added to their vision his cornmitment to research and a belief in high academic standards. 

He envisioned the Cambridge of the Pacific, "as an institution of the first order whose 

scope shdl be co-extensive with the educational needs of the province."15 He applied his 

vision to al1 aspects of university governance and argued that "[a] beginning which would 

require apoiogy or explanations wouId be unfortunate." He stated that if the university was 

to undertake the naturd Ieadership of the rational and scientific development of the 

province it would have to have excellent staff and a first-class library. When hiring staff he 

strove to attract first rate acadernics with research agenda's compatible with his vision of 

UBC and with the needs of the province. Nevertheless, he was careful to avoid over- 

specialization which he saw as dangerous to higher education.16 

"~illiarn C. Gibson. Wesbrook and Ais University. (Vancouver: The Library of the University of British 
Columbia, 19731, p. 39-40. 

"~ibson, Wesbrook and His UnivdtY, p. 71. 

'6Williarn Gibson and Hany T. Logan respectfully oulines the excellence of the professional staff selected by 
Wesbrook. See Gibson, p. 80, and Harry T. Logan, p. 50-52. 
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Specialization and academic professionalization which grew out of the explosion of 

knowledge during the late nineteenth early twentieth centuries "required", as A.B. 

McKillop said, "the creation of well defined academic disciplines because, by no other 

means could any scholar of the iate nineteenth century gain cornrnand of what he was 

coming to cd1 his field."" The increased professionalization and specialization of higher 

education and the division of the disciplines which resulted, were in Wesbrook's opinion 

"the overwhehning trend of modem times" but were something to avoid. He stated that 

whilst specialization ha[d] spelled success, it seems likely to lead to disaster 
unless we realize that it brings with it a need for increased efficiency in Our 
governmental agencies and requires speciai training for those who are to 
supply the need in social service and lead us in thought and action.18 

Thus, although he saw specialization as a necessary consequence of the rapid accumulation 

of knowledge of the twentieth century, without a solid broad foundation based on classicd 

study, the effect of over-speciaiized education could be dangerous. 

The prïnciples outlined by Wesbrook throughout his bief tenure at UBC canied on 

through the term of his successor, L.S. Klinck. In a report to the Minister of Education in 

1928, attempting to rebut criticisms of the university and justifying its existence to the 

minister, President Klinck reiterated the essence of Wesbrook's plans. In a section that 

discusses the "principles on which the University of British Columbia is based," Klinck 

stated that British Columbia required a university for utilitarian reasons and pressing 

industrial need, to provide the best possible education for young men who wouId enter into 

"A.B. McKillop, Matters of Mind: The Universitv in Ontario 1791 - 1951, (Toronto: OHSS, 1994), p. 159. 

%ibson. Wesbrook and His University, p. 89. 
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and develop the industries of the ~rovince. '~ He then proceeded to defend the utilitarian 

position of the university from those people of the province "who recognize the value of 

culture and of the love of knowledge for its own sake" by clarifying that UBC was 

utilitarian but net vocational in its academic choices, Klinck then posits that the aim of 

UBC "is to educate the mind, to train students in exact and fertiIe thinking, and for the 

industries, to give [students] a sound knowledge of naturd laws and natural products for 

the benefit of man and the advance of civi~ization."~~ To facilitate the accumulation of 

generai knowledge the courses were purposefulIy bcoad and general rather than narrowiy 

specialized, "designed rather to furnish the solid foundation the broad background, the 

wide outlook and the stirnulating atmosphere rather than to provide rnuch information in a 

restricted sphere."" The object was not to turn out "finished agricutturalists, or engineers, 

or industriai leaders . . . but to turn out graduates with a speciai capacity and training for 

attaining these goals in the shortest tirne and for achieving the greatest ultimate success in 

their chosen field."" This differentiation between trained professionals educated to meet 

the econornic dernands of the province, and trained technicians with the skills to do a job, 

was the intrinsic difference between vocationd and utilitarian education as Wesbrook and 

Klinck understood it. 

I %CLSC. Presidents Records, Education, ReeI 24. 1928-29, Report by President L.S. Klinck entitled "The 
University of British Columbia". p. 6. 

%linck, 'The University of British Columbiay*, p. 7. 

* ' ~ l i n c k ,  "The Univesrity of British Columbia", p. 7. 

%inck, "The University of British CoIumbia", p. 7. 
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The fundamental difference between vocational and utilitarian education, so 

important to Wesbrook and Klinck and by extension to the legitimacy of UBC, defined the 

research mission of the university prior to the second world war. Kiinck's objection to 

turning out "finished agricuIturalists, or engineers" stemmed from a bias against Applied 

Science courses. The Faculties of Agriculture and Applied Science had been under 

scrutiny since 1923 when the cost of the university, and these two faculties in particular, 

had prompted protest. At the time of this report the Faculty of Agriculture had again corne 

under criticisrn from the Minister of Education, Canon Ioshua Hinchliffe. Hinchliffe was 

critical of professional and occupational education, particularly in the Faculty of 

Agriculture, and proposed that it be absorbed into Applied  cie en ce.^ Thus, when Kiinck 

stated in his report that "the object [of a university] is not to turn out finished 

agriculturalists or engineers. . ." his defensive rebuttal was not only because he had been 

the Dean of Agriculture prior to accepting the position of President, but also reflected the 

inherent bias of academics against the occupationai or vocational sntdies of Applied 

Science courses. He was responding to Hinchliffe's agenda to place the Faculty of 

Agriculture in the lesser Faculty of Applied Science by illustrating that the study of 

agriculture at UBC was not simply the occupational training of a farmer, like that which 

was envisioned for engineers; rather it was the site of the majority of advanced research 

conducted at the university. Klinck was ensuring that agricultural research that applied the 

principles of pure science to agricultural problems would not be affiIiated with trades such 

x~ogan,  Tuum Est, p. 1 10-1 1 1. 



as engineering." Divorcing scientific research from the training associated with Applied 

Science enabled Klinck to divorce scientific research from vocational training and elevate 

research to the level of prominence that it had gained in society throughout the twentieth 

century, whiIe associating Applied Science with what he describes as a "repertoire of 

t r i c k ~ . " ~  Vocationdism associated with over-specialization and training as opposed to the 

acquisition of knowledge, did not teach students to apply knowledge but taught them to 

perform "tricks". The dichotomy between these two competing visions of the purpose of 

education is crucial. UBC did not want to train students to perform tricks. But UBC, 

forced by a strictly utilitarïan mandate and the demands of a cost-conscious public and 

Minister of Education, had to accommodate courses that were not a priority to its 

leadership. 

Applied Science courses were differentiated from the "solid foundation" of the 

Faculty of Arts and Science while being legitimated by association with it. The perceived 

inadequacy of Applied Science to stand independently from the solid acadernia of classical 

studies prompted Klinck to decIare that "every Applied Science student ha[d] at least sixty 

percent of his entire work in Arts subjects (our course is 5 years) and some have more Arts 

units to their credit than are required for a BA degree."26 The second class status attributed 

to the FacuIty of Applied Science, which consisted of Nursing and Engineering -- and later 

U~lthough engineering was one of the courses which was central to the mandate of the university it was 
always condsidered an upgraded trade. See AxeIrod, Scholars and Dollars, p. 1-6. 

25 Klinck. "The University of British Columbia", p. 7. He States that "to teach the student merely to &certain 
things, to furnish him with a repertoire of tricks that he could perform." His emphasis. 

Z61Uinck, "The University of British Columbia", p. 7. 
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Home Economics -- was boosted or legitimated through its ba i s  in the Arts. Treated Iike a 

graduate degree - the option suggested by Farris to accommodate home econornics in 19 14 

- Applied Science courses were not worthy of concentrated study; rather they were 

something that could be tacked on after a solid basis of classical study had been attained. 

This view of Applied Science created the resistance to new vocational courses at UBC. 

Only through affiliation with classical studies could Nursing and Engineering be accepted 

as worthy of study at UBC. 

Of the two prograrns of study in AppIied Science at UBC from 19 14 to 1943, only 

Nursing took five years. Engineering was a four year program that began in second year. 

Nursing was obviously a course which would have fdlen into the category of vocational 

education and therefore would not be appropriate to the research mandate of UBC, but due 

to politicai pressure from the medicai profession and a lucrative deal for the university, it 

was introduced. A pragrnatic confluence of interests influenced the actions of the Board of 

Governors and prompted them to estabiish a degree program in 19 19, which Klinck argued 

"represented a substantial extension of educationd and vocational opportunities for female 

students."" The general acceptance of the Department of Nursing which developed from 

the glorification of nurses during the First World War and intensified with the impact of 

the "Spanish Flu" epidemic of 19 18-19 19, reflected increasing societal concern with 

hygiene and also "imparted special significance to the work of women and revised attitudes 

%ee Stewart, Its Uo To You: Women at LJBC in the Earlv Years (Vancouver: LJBC Press. 1990), p. 32. 
For a fuller discussion of the establishment of Nursing at UBC see chapter 3, p. 3 1-42. 
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toward women's educa t i~n . "~~  The popularity of the image of Florence Nightingale and 

the increased social utility derived from training wornen to fulfill the role of a medical 

technician at a lower wage made nursing a very attractive profession for women and 

society. Yet the program had little or  no status in the university. The establishment of the 

nursing program developed from a cornmitment by the hospitai authorities to absorb al1 

costs associated with the program. This even inciuded library books, as the Board of 

Govemors reaffirmed when they denied the library's request for funds in 1920." 

Contingent on the financial support of an extemal source, the Deparhient of Nursing 

maintained a precarious position at UBC. The establishment of the first degree program in 

nursing enhanced the reputation of the University but did not translate into signifmnt 

changes in the understanding of women's position in the university. The vocationd nature 

of the program was a thorn in the side of the Board of Governors and just three years after 

its establishment, the program was extended from a two to a five year program in an 

attempt to raise it to the standards of the rest of the university. The acceptance of nursing 

was not predicated on any reai acceptance of either the prograrn or the increasing and 

changing variety of roles for women in society. Rather it offered an opportunity for the 

university to appease public opinion by providing specific vocational training as a solution 

to social problems and to supply 

of the Department of Nursing in 

practical useful skills for its students. The establishment 

19 19 fulfilled the vocational cries of the utility-conscious 

= ~ l e n n i s  Zilm and Ethel Warbinek, Lepacv: Historv of Nursing Education at the University of British 
CoIumbia 1919-1994, (Vancouver: UBC Press, School of Nursing, 1994), p. 3-23. 

"~tewart, Its UD to You, p. 37. 
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public without placing additional demands on the treasury or  the university. It was a 

perfect opportunity but revealingly, had it taxed the resources of the university in any way, 

the Nursing prograrn wouId not have been established at U B C . ~ O  

Home economics faced many of the same barriers as  nursing, but was not accepted 

at UBC until twenty-four years after the establishment of the nursing program, and twenty- 

three years after its acceptance throughout Canada and the United States. Both nursing and 

home economics were considered vocationd occupations. But unlike nursing, home 

econornics was associated with women's primary vocation - motherhood -- which was 

perceived as having Little public economic utility. The problem of the association of home 

economics with homemaking, without the public support of the greater need for training 

which nursing had accrued during and after the First World War, coupled with the financial 

strain that the Board of Governors insisted home economics would place on the university, 

made it unacceptable to the Board of Govemors. In a university that desired to be first- 

rate, training housewives when it couId be educating inteilectuals was hardly a priority. 

Home economics did not have the intetlectual legitimacy necessary to become a priority at 

UBC or the pubIic and social utiIity necessary to make it a favoured and funded project of 

the provincial government. 

Indeed, home economics was everything that the university was fighting against; it 

was vocational education in its most mdimentary form. When first presented to the 

university for consideration, home economics advocates promoted it as training for 

3%e Board of Governurs discuss the cost of books for the nuning program and decide that they would not 
incur any costs. See üBCLSC, Board of Govemors Minutes, Reel 1.23, February 1920. This issue is also 
discussed in Lee Stewart Its Uu To You, chapter three, and GIennis Zilm and Ethel Warbinek, Leeacy. 

73 



wornen's "tme vocation, motherhood." It was not until the Second World War that this 

vocation came to be seen as valuable to society and therefore important to the university. 

Although Ellen Richards in the United States and Nice Ravenhill in Canada had been 

elevating the study of home economics by promoting it as the application of scientific 

principles to the home, no "valuable" research was being produced which would change 

the program from merely being a "woman's course" to a program worthy of study at UBC. 

Training women in the art of motherhood would not drive the economy; neither would it 

provide the nation with anything that it would not have otherwise -- it was not perceived to 

have any public value or utility. UBC was willing to forgo the revenue generated by 

women who would have enrolled in home economics in an attempt to maintain its high 

standards and to ensure that the university would not have to apologize for itself. Kiinck 

outlined this approach in his objectives for the University when he stated that the policy of 

UBC would be to: 

Select what is necessary, omit what isn't vital; include ail courses where a 
special training to meet British Columbia's special conditions is desirable, 
omit courses which do not require modification to fully rneet British 
CoIumbials requirements. If a student wants medicine, for instance, let him 
go East for it.3' 

Obviously, the study of home economics would not rank highly given these priorities, 

particularly when women only had to go to Manitoba or Washington to acquire proper 

"training." Embroiled in the university's insecurity about its identity and its definitive 

objection to catering to vocationai education, home economics was a loser. There were, 

31~l inck,  "The University of British Columbia". p. 8. 
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moreover, no redeerning aspects to entice the Board to entertain the faculty despite home 

economics' ideologicai alliance with the Faculty of Agriculture. This in itself may have 

been a problem. Trying to disassociate itself from vocationalism and over-specialization, 

the Faculty of Agriculture was never openly supportive of home econornics or of the 

prevaiIing association between Agriculture and Home ~conomics.~' Too contentious an 

issue to be tackled by a faculty that itself was stmggIing to survive, home economics was 

left on its own to struggle against the established forces in the university and the  tat te.^^ 

A confluence of interests worked against the estabIishment of Home Economics 

just as they had worked for the establishment of Nursing. On the surface the debate was 

about the ability to finance new programs, but within the context of the vision of the 

university as a first class institution upheld by the Board of Governors and its 

defensiveness concerning its self-defined research mission, home economics represented a 

certain infringement on the integrity of both of these priorities. Within this context then, 

the reluctance to establish home economics takes on a certain poignancy and significance. 

The Board's reluctance to institute the prograrn never wavered, yet the intervention of the 

legislature and the Minister of Education in 1943 forced the establishment of the 

'%e general view of home economics was that what agriculture was for men home economics was for 
women. 

3 3 ~ t  is interesting to note that Home Economics was ultimately inmduced into the Faculty of Arts and Science 
and not Applied Science or Agriculture despite the iraditional fiIiation between the two. This may be 
explained by the atternpt in 1935 ta upgrade the Faculty of AppIied Science ta the standards required by the 
rest of the Faculties by raising the academic standard of courses and students and to place a greater emphasis 
on theory and reading. Logan, Tuum Est, p. 124. 
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Department of Home Economics. Under these circumstances, the resolution of the struggle 

seem less a triumph for women than a Ioss for the university. 

When the depression hit British Columbia in 1929 the political turmoil which 

ravaged the University of British Columbia scemmed from issues conceming the funding of 

the uriiversity and the public pressure surrounding its perceived over-spending. The 

university became the focus not onIy of the political pressure to cut spending, but aiso of 

the personal animosity of the newLy elected Minister of Education, Canon Joshua 

Hinchliffe. Troubled by the education system in Canada, Hinchliffe took the opportunity 

of financial difficulty to make an astute point conceming the autonomy of the university 

and its dependence on the generosity of the government and the people. The 1930s was a 

time of reorganization and retrenchment for the university and society at large. 

The political upheavai experienced by UBC during the 1930s can be traced to the 

election of the Consemative Tolrnie govemment in 1928 and the appointment of Canon 

Joshua Hinchliffe as the Minister of Education. Hinchliffe had a number of problems with 

the administration of the university, including its wastefulness and what he regxded as its 

lack of standards. Having a general dislike for popular education, Hinchliffe expresscd his 

sentiments through a particular cesentment of the professional and occupational courses 

offered at UBC. Budgets were drasticaily cut, partiaily due to worsening economic 

circumstances and partially to Hinchliffe's personai agenda and his particular dislike of the 

"unnecessary" Department of Agriculture. The political upheaval nearly spelt the end of 
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the university itseIf. The stmggle over the size of the Department of Agriculture (which 

Hinchliffe insisted be severely reduced), coupted with the effects of the worsening 

depression on provincial funds, brought UBC in 193 1 to the point where the Board 

questioned the University's survival. RuthIess budget cuts and a Board defensive of its 

right to altocate funds without intervention from the Senate. resulted in a "motion of want 

of confidence in the President" on 16 March 193 1 .34 The moment of generai crisis and 

upheaval was not an auspicious one for advocates of the Home Economics movement. 

Indeed Home Economics soon became identified as part of the general crisis of the 

University of British Columbia. 

At the request of the Board, Judge Peter Lampman was appointed by the 

government to inquire into the problems of the university. Lampman concluded that the 

central problem was a perceived favouritism toward the Department of Agriculture by the 

former Dean of the school, now President Klinck. Lampman posited that the decision- 

making powers of the university were not welI defined and led to "friction and 

meddiing.'"5 He ais0 criticized the government for becoming invoIved in the workings of 

the university, particularly with respect to the establishment of Home Economics: "The 

Government had apparently succumbed to the pressure, as it actudly provided money for 

that course. It is almost unbelievable, considering the state of finances at this 

Government intervention in university affairs was becoming an increasingly important 

M~ogan, Tuum Est. p. 1 16. 

3S~ogan, Tuum Est, p. 118. 

3 6 ~ ~ ~ ~ ~ ~ ,  Board of Governor Records, Box 3. Lampman Report 193 1- 1932. 
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issue at UBC during the 1930s. Though the preservation of academic freedom from 

political intervention is always a concern for publicly-funded universities, UBC came 

under increasing attack from the legislature for the next decade. 

The attacks during the 1930s came nght on tcp of each other. After just having 

resolved the issues of the Lampman Inquiry, UBC was il1 prepared for the attack on the 

university posed by the Kidd Report of 1932. The Tolmie government was elected in 1928 

on a platform which prornised to apply "business principles to the business of 

government."37 Tolmie's application of business principies to the depressed economy of 

British Columbia during the 1930s led to the Kidd Report, which in effect was the 

application of business principles to government. A committee of five prominent 

businessmen was appointed, with George Kidd, retired president of the British Columbia 

Electric Company, as chairman. When the findings of the report were issued in 1932 many 

areas were drastically cut. The Kidd Report stated that as further taxation was impossible, 

the "only alternative lay in sharply reducing provinciai e ~ ~ e n d i t u r e s . " ~ ~  The majority of 

the cuts were directed at social services, with education prominent among them, and the 

University of British Columbia was the institution most directly affected. The Cornmittee 

detennined that since it was no longer an option to raise taxes, provincial funding to the 

university, which already had been drastically reduced in the 193 1 budget, should be 

curtailed further. To a university just beginning to recover from the factionalism present 

37~ean Barman, The West Bevond the West: A Historv of British Columbia, (Toronto: U o f T  Press, 1991), 
p. 237. 

38~arman, The West Bevond the West, p. 253. 
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during the beginning of the depression, this verdict was alarming. üBC was put in a 

compromised position. The Comrnittee did not profess to know what effect this would 

have on the university, or on its ability "to maintain its existence," but it stated that "should 

it be found that the financial resources of the university are so meager as to impair its 

existence; the question will have to be considered whether it may not be in the best 

interests of higher education to close the university and rely on the proposa1 ... to establish 

scholanhips to fumish the means of attending a University elsewhere in the  orn ni ni on."^^ 

The Government in a drarnatic show of support despite public opinion at the time declared 

itself in support of the university and stated that "the question of cIosing the university 

should not be entertained uniess the financial inability of the Province to continue its 

operation is clearIy s h ~ w n . " ~ ~  This unexpected governmental support and the united front 

presented to the public by the university faculty and students kept the university operating 

during this difficuIt period despite severely reduced operating budgets and a steadily 

reducing enrollment pattern.41 The effects of the depression were felt throughout the 

university until 1934 when a much needed upturn was finalLy experienced. By 1933. 

British Columbia was beginning to corne out of the depression which had ravaged it 

throughout the late 1920s and early 1930s and began looking toward a brighter future. The 

3 9 ~ i d d  Report, as cited in Logan. Tuurn Est, p. 1 19. This reference to a university eisewhere in the Dominion 
harks back to the f i t  quarter of the century. when it couid noc be decided whether to establish a university in 
Victoria or Vancouver, and its mention is a veiled threat. 

%ogan, Tuum Est, p. 1 19. 

41 Enrollment figures began to decline in the 1929130 academic yeu and did not recover to their former levels 
until 1935i36. The effects OF the depression were felt in al1 aspects of the university. 
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change in circumstances for the university, however, was not reflected in their support for 

the establishment of Home Economics. 

The Lampman Report left the women's organizations of the province furious. 

Years of diligent effort had been derided as an "obsessive ...p et subject". Nice  Townley, a 

prominent club woman of Vancouver, in an angry rebuttal of Lampman's report which 

appeared in The Daily Province in July 1932, argued chat home econornics shouid not bear 

the brunt of ''Judge Lampman's high disapproval." Moreover, she contended that 

"women's opinions and desires [are] not given enough consideration" in society, and the 

stand of the government had k e n  admirable.42 Wornen were once again mobilized to 

struggle for Home Economics, despite the financial dificulties which plagued the 

university.Q3 The PTF established the Permanent Committee of the Home Economic 

Endowment Fund (PCHEEF), in a display of solidarity and undying dedication to the 

establishment of Home Economics. They issued bursaries to aid students in continuing 

their studies outside the province and kept up a vigilant letter writing carnpaign, although it 

was obvious that their energies were flagging. 

42 Alice Townley, The Province, 3 1 July 1932, p. L4. 

43 Having barcly recovered from the Lamprnan investigation, UBC was once again assailed from an external 
force in the fonn of the Kidd Rcpon. The Kidd Report was an atternpt by the Conservative Tolmie 
governrnent to apply business principals to the provincial government. The Kidd Report found that furiher 
taxation k i n g  impossible the only possible dternative lay in sharply reducing provincial expenditures. With 
respect to the university, they felt that d l  spending to the university which had already been cut back should 
be curtailed. A brief synopsis of the Kidd Commission can be found in Barman, The West Beyond the West, 
p. 253-554 



Little occurred between 1932, when the course was discontinued due to severe 

budget cutbacks, and 1936, when the efforts of the Local Council of Women (LCW) re- 

energized the movement to permanently establish the prograrn. The Permanent Comrnittee 

of the Horne Economics Endowment Fund (PCHEEF), after receiving word from the LCW 

and other women's organizations of the province that they were concerned by the lack of 

action, requested an audience with the Board of Govemors. The display of support was 

in~redible.~~ Women's organizations from ail over the province representing ail types of 

interests descended on the Board to urge the re-establishment of the Home Econornics 

course at UBC. In response, President Klinck issued a report to the Board which reviewed 

the cost of establishing the Home Economics prograrn in 193 1. His final decision, 

however, was no different: he reported that aithough his personal sympathies had always 

been and would always be with the Home Econornics movement, he felt "that the present 

financial position of the University parallel[ed] too closely the situation which obtained 

when Home Economics was discontinued to warrant a resumption of this course at the 

present time.'45 

The Board, feigning interest in the establishment of home economics, appeared to 

be changing its stance: yet, still nothing was done. The PTF, in an attempt to expedite 

matters, tumed its energies towards the newly elected Liberal governrnent. What is 

%e organizations represented include provincial P-TF, Vancouver University Women's Club, LCW for 
Vancouver, Victoria and New Westminister. Business and Professional Women's Club of Vancouver, B.C. 
Teachers Federation. B.C. Trustees Association, Women's Institutes, Tnde and Labour Council. B.C. Girl 
Guides Association. Women's Educational Auxiliary of the United Church, Kiwanis Club, and the P.E. O. 
Sisterhood. UBCLSC, School of Home Economics 1923-1954, Box 1,  Scrapbook, "Annual Report of the 
Permanent Cornmittee of the Home Economics Endowment Fund ", 1936- 1937, p. 20. 

"~resident Klinck. "Home Economics Report", Senate Records, Box 29, File 8. 
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intriguing about this move is that they set their sights on their old ally Dr. G.M. Weir, who 

bad been the Minister of Education when the Pattuilo government was elected in 1933. 

Weir, who was on a leave of absence from UBC from 1933- 194 1 while he served as 

Minister of Education, had been CO-author of the Putnarn and Weir Survey of 1925 which 

had supported and endorsed the integration of Home Econornics into the regular public 

school curriculum. The PTF was, no doubt, hopeful that he would extend his support to 

the establishment of the course in the university. Their hopes proved unfounded. Weir did 

not move to re-estabiish the course, aithough he did usher in a new era of cooperation and 

growth for the University. 

The province began to show signs of recovery from the depression in 1933, and the 

recovery of university finances followed soon thereafter. By 1938, President Klinck 

informed the PTF, in response to a letter from the PCHEEF, that both the Board and the 

Senate were considering the feasibility of ce-establishing Home ~conornics .~~ Despite the 

outbreak of WorId War II in August 1939 and the necessary adjustments that had to be 

accornmodated with respect to the university budget, the Senate, in February 1940, 

recommended to the Board of Governors that "if and when the funds are available, the 

course in Home Econornics should be re-established prior to the establishment of any other 

 course.'^' This represented a signifcant advancement for the home economics movement. 

4 
$O& of Governor Records, Minutes, Reel2, p. 230.28 November 1938. 

47 Senate Records, Minutes, Vol. p. 773.21 February 1940. The decision by the Senate to establish 
Home Economics was to the detriment of three other departments: Pre-Med., Pharmacy. and Institute for 
Research in Social Services. 



the most tangible advance since 193 1. The Board had to finance the prograrns chosen by 

the Senate, and aithough the Senate had always promoted home economics, they had never 

made it a priority over al1 other fields. Al1 that remained was adequate financing. But the 

Board did not include an estirnate for home economics in the 194 1/42 or the 1942/43 

budgets and, indeed, it was not until pressure was exerted on the Minister of Education by 

the legislature that any action was taken. 

UBC came under constant attack in the Legislature in early 1942. H.G Peïry, 

Minister of Education in the coalition government, felt that the Board of Governors "was 

beyond the control of the Legislature" and that short of changing the University Act, "the 

Legislature could not require the University to do anything.'A8 Perry was not alone in the 

legislature: Dorothy Steeves, Co-operative Commonwealth Federation MLA for North 

Vancouver, attacked the administration of UBC, stating that she would "sponsor a bill 

which has as its purpose the democratizing of the board of governors."49 She argued that 

the Board existed in a "sacrosanct vacuum" and should be held accountable. The dieged 

lack of accountability on the part of the university raised a number of issues, including the 

establishment of home economics. At this point the five women members of the 

legislature - Laura Jarnieson (CCF), Tilly Jean Rolston (Conservative), Nancy Hodges 

(Liberal), Dorothy Steeves (CCF) and Grace MacInnis (CCF) -- crossed party Iines to 

promote the re-establishment of home economics at UBC.'' Tilly Rolston noted, in an 

4 8 ~ a u l  Malone, "'No Control.' Says Minister." The Province, 4 Febmary 1942, p. 3. 

4%alone, "No Control". p. 3. 
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angry speech, that although $ 17,0CId1 had been raised by women's organizations. . . 

nothing had been done about the matter, and young women still had to go out of province 

to attain their degrees.52 Just following this outburst in the legislature, Honourable Mr. 

Perry requested the Board to submit an estirnate of $14,570~~ for the establishment of home 

economics in the budget for 1 943/4LS4 The women's organizations of the province had 

finally realized their goal. 

September 1943 rnarked a new beginning for home economics at UBC. It did not 

signify the end of the struggle. From its inception, home economics was forced to justify 

its existence to an unsupportive, and at times hostile, acadernic community. The status of 

the prograrn was constantly in question, and the heads of the department, Dorothy Lefebvre 

(1943-47) and Charlotte Black (1947-1965). spent the rnajority of their time defending and 

justiQing the place of the home economics c~n-iculum in the u r ~ i v e r s i t ~ . ~ ~  After donating 

the money to rebuild the home economics building when fire ripped through UBC in 

January of 1949, the PCHEEF finally dissolved. 

'?le P-TF had sent a brief history of the movement to the new Minister of Education, and d l  women 
mernbers in the legislature just prior to the opening of discussions on educationd spending, in an attcmpt to 
bring the issue to their attention. 

' '~h is  figure is the original $11,000 mortized over 12 years. 

s2~a lone ,  "No Contrai", p. 3. 

53it is interesùng to note that Home Economics was re-established on a budget that was little more than half 
what was originrilIy considered inadequate. 

%is figure is based on using the labs of the Vancouver School Board's King Edward High School. If you 
remember. this option was submitted by the PTF in 1926 and rejected by the board at that time. 

" ~ e e  UBCLSC, Charlotte Black Collection, where Ms. Black is repeatedly writing to the Dean of Arts and 
Science defending the place of home economics in the University. 



It is dificult to ascertain what, precisely, wrts behind the final establishment of 

home economics, but what is certain is that the financial position which improved during 

the mid- 1930s and steadily expanded from that point onward was not itself the reason for 

home economics' newly secured position within the curricuhm of UBC. More important 

perhaps was the pronounced shift in public opinion by 1943, a s  demonstrated by the 

support of the legislature. This shift, coupIed with the apparent change in the attitude of 

the Senate during the 1940s, successfully resulted in the establishment of home economics 

at UBC. Ostensibly about a lack of finances, the Board of Govemors' choice not to initiate 

the Home Economics prograrn depended Iess on the financial state of the university than it 

did on the Administration's reluctance to establish a schooI to teach the art of home 

making. Any action taken by the Board of Governors was the direct result of political 

pressure and not of a change in finances despite the duration of the struggle. Reluctant to 

establish home economics, the Board of Govemors of UBC may have never abandoned 

their guise of financial stringency despite improving conditions throughout the depression 

during the late 1920s and early 1930s. Until 1934 UBC could use the weak financiai 

position of the university as a valid excuse, but from 1935 to 1942, establishment of the 

program was possible. The pressure applied by the Senate in 1940 attempted to force the 

issue and nothing happened. Three years later, in a worse financial predicarnent than 

during the late 1930s, the on-going political tension between the university and the 

legislature and increasing public support of the program pushed the issue into the spotlight 

once again, and forced a reso~ution.~~ A closer examination of the ostensible reason for the 

'qn the late 1930s. the annual budget of UBC was growing at a steady rate. Increasing from $629.000 in 
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delay in establishing the program will highlight the inadequacy and intention of the 

extended delay. 

As a developing institution, the University of British Columbia surely did have 

unfortunate timing. During its first thirty years of existence it faced two worId wars and a 

depression. Atternpts to stabilize their finances during constandy changing times was a 

difficult process indeed, but, except for 1932 to 1933, when the worst effects of the 

depression hit the provinciai economy, UBC maintained a rate of growth of funding just 

slightly less than the growth in the student population.57 Beginning with the introduction 

of tuition in 1920 until home econornics began in 1943, there were three distinct phases in 

the financial evolurion of UBC. The first interval, 1920 to 1929, was a period of rapid 

growth and capital expenditure. The second period, 1929 to 1933, the depression, was a 

very difficult time for the relatively young university. The final phase of development for 

the purpose of this study, 1934 to 1942, was a time of constant growth and stability 

1936, to $774,000 in 1938, to $836,000 in 1940, by 1942 the annud budget had only increased to $873.000. 
The growth during this period is attributable to revenue generated by the univcrsity from tuition, the book 
store, the restaraunts. Revenue was not increasing as quickly as in previous periods, growing by only $6,000 
between 1940 and 1943. This obviously is due to the decreased enrolment resulting from the war. 
Government grants during this p e n d  were not growing as quickly as in the mid-1930s, they decreased in 
1939 and 1940 by 7, and 1 percent respectively and then stagnated in 1941, then showing some recovery in 
1942 increasing by 7 percent, finally retuming to the levels of the late 1930s. The 1940s generally was a time 
of growth and prosperify for UBC. 

%e annual budget was growing at a rate of four percent on average between 1920 and 1929, whereas the 
student population was growing at an average rate of seven percent. This situation is problematic because at 
this point UBC was artempting to establish itself permanently on the Point Grey site. It was not until the 
"Great Trek" of 192213 that anything substantiai was accomplished. Financial statistics are based on figures 
compiled from UBCLSC, Records of the President, Reels 1-90, Estimates, 1920-1945. Student enrolment 
figures are based on thoses published in the UBC Calendars. 1915-1955. 



without the capital demands of the 1920s. At this point the Board of Governors' 

opposition to the estabIishment of home economics becomes u n c o n ~ i n c i n ~ . ~ ~  

During the 1920s, deding with the difficulty of attempting to establish a first rate 

university on a meager budget and unable to match the growth rate of the student 

population, UBC was constantly operating at a loss, and until 1925 was unable to baiance 

the budget. With deficits ranging from $19,000 in 1922 and to $28,000 in 1925, UBC was 

unable to stabilize its finances,59 From the end of the First World War until the beginning 

of the depression, the main priorities of the administration were to move the university 

from the "Fraser Shacks" to the permanent site at Point Grey and build a foundation which 

could accommodate the rapidly growing student From 1919 to 1929 the 

annuai budget of the university alrnost doubled, rising from $482,000 to $826,000 while 

the student population increased at a sirnilar rate growing from 890 to 1776 students. The 

budget of the University, though not radically increasing, was growing at a steady rate 

which would have sustained new courses had the Board of Governors wanted to establish 

them. From 1926 through 1929 the sustained growth of the budget was higher than the 

growth of the student population, increasing at an average rate of 6.5 percent, while the 

student population grew at a slightly lower rate of 6.4 percent.6' Although tnie financiai 

"~lease note that my commntary on the financial position of UBC during the 1920s. 1930s and 1940s are 
based solely on the annual budgets of UBC and do not necessarily reflect the state of the provincial economy 
at that time. Their annual budgets were based on revenue from tuition, on campus services and government 
g=="a. 

"~ased  on nurnbers compiled Frorn the Records of the President, Reels 1-182. 1929-1945. 

%e student population increased from 956 in 1920 to 1778 in 1929. 



stability did not begin until after the resolution of the Kidd Report and the introduction of a 

new Liberal govemment in 1933, had the Administration wanted to introduce home 

economics in the late 1920s, it would have been possible for thern to do so. They chose not 

to. They did choose to establish three new prograrns during this period: the FacuIty of 

Applied Science expanded to include the Department of Forestry in 192 1 ; and Arts and 

Science gained the Department of Education in 1925 and a Department of Commerce in 

1930, al1 of which survived the radical cuts of the depression. The survival of Commerce 

throughout the early 1930s is intriguing when it is recognized that both Commerce and 

Home Economics were established on the same provincial grant for the 193 1/32 acadernic 

year. 62 

During the difficult years of the depression Minister of Education HinchIiffe 

drastically cut funding to the university due to expediency and a personal agenda Between 

1929 and 1932, government grants dropped from $623,000 to $250,000. a decrease of 60 

percent, while enrollment only fell to 439 students, an average reduction of 9 percent a year 

for three years. This period was extremely diflicult for UBC. Barely able to survive in a 

severely depressed econorny with an increasingly critical public, the administration was 

forced to make hard choices. This was the period when the reluceance to assume the 

61 The Budget between 1926 and 1929 ranged from five to nine percent averaging six and a half percent, 
whereas the fluctuations in the student population peaked at ten percent growth in 1927, showed zero percent 
growth in 1928 and exploded to nine percent growth in 1929. The overall average however, was 6.4 percent 
over the entire period. 

%e first Commerce program in Canada was introduced in 1920 at the University of Toronto in their 
App!ied Science Department, so when it was included into the curriculum of UBC it was still a relatively new 
prognm, while home economics had been established throughout the majonty of Canadian universities since 
the First Wqrld War. 
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financial responsibility for the Faculty of Home Economics was justified. Choosing to 

maintain the Commerce program while dissolving Home Economics illustrates the 

indifference of the Board to the program.63 It is reasonable to assume that given that the 

program was up and mnning, maintaining it would not have been beyond the capacity of 

university finances. However, once the Minister confirmed that the grant for Home 

Economics was not available, the prograrn was no longer given consideration. The 

indifference to resuming the program after the cuts required by the Depression were over 

reveds the over-riding indifference of the Board. 

The change of government in 1933 immediately resulted in an increase of $50,000 

to make a total gant of $300,000 for the year 1933 to 1934. The immediate growth of 16 

percent over the previous year set the precedent for Pattullo's term and funding continued 

to increase steadily until World War Two. An average growth rate of twelve percent from 

1933 to 1939 made the post-depression period one of recovery and growth for UBC. The 

financiai difficulty defense used by the Board of Governors against the establishment of 

home economics becomes an increasingly implausible rationde between 1935 and 1939. 

A complex interaction between steadily increasing budgets, a minister sympathetic to the 

needs of the university, a suong provinciai economy, and Iittle public ct-iticisrn left UBC in 

a position to absorb the cost of establishing home econo.ri!'cs. Notwithstanding this, the 

attempts by the Senate in 1940 to force the issue did not amount to acceptance; home 

economics was not established. 

%BCLSC, Records of the President's Office, Reel26, Minister of Education Correspondence, August 19, 
1929; Hany T. Logan, Tuum Est, p. 97. 
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The financial outlay required to establish home econornics at UBC was not 

incomprehensible. The cost to establish the program for one year. 193 1, was $10,100.~  

When it was included in the budget in 1942 at the request of the Minister, an item of 

$14,750 was incIuded in the budget. Given the reluctance to establish the program on 

financial grounds, how much did the Board estimate the program to cost? When 

subrnitting estimates co the Minister in 1929, the Board of Governors submitted a total cost 

of $152,000 for two items: "$50,000 at least" for home economics and "$102,000 for a 

women's building."65 Not conçidered on its own cost or merits, home economics was seen 

to be part of the larger issue of the place of, and the space for, women on the university 

campus.66 Thus the cost of the program included the cost of a building to house al1 women 

in the university. The refusal of the university to establish a home econornics program 

stemmed not only from the economic instability of the university, but from the 

Administration's attempts to make home economics the thin edge of the wedge for women 

at UBC. The reluctance of the Administration to incur the cost of constnicting a women's 

building and their attempts to transfer the cost to the women of the province and the 

legislature attests to the low priority of women at UBC, The refusa1 of the administration 

to compromise in any way, dernanding that the grant for the program include the cost of the 

61 UBCLSC, Records of the President's Office, Reel28, Estimates for 1930-3 I .  

6 5 U B ~ ~ ~ ~ ,  Records of the President's Office, Reel26, Minister of Education luly-December 1929130, 
Proposais to the Minister. p. il, Home Economics. 

?n a memo to The Honourable. J. Hinchliffe, Minister of Education, dated November 9, 1928 President 
Klinck discussing what "would be necessary to put into effect the recommendations in the Memoranda on 
Commerce and Home Economics" he States that it was imperative to "house [ home economics] in a worncn's 
building, that would relieve congestion and render unnecessary ...any extension to the permanent Science 



building, and rejecting every alternative suggested by the representatives of the PTA, 

demonstrates total indifference to the program.67 Attempts to keep women separate, and it 

could be argued unequal, were not just confined to the geographic space specificdly 

allocated to hem on campus. Wornen were also confined to "women's sections" in 

Mathematics and English and were lecturecl to by Professors who were considered "lesstr 

luminaries". Separate classes indicates a separate experience and treatment for women at 

UBC. It also points to a reluctance about women's presence both by the administration and 

staff, as well as an indifference to women's academic needs. What is interesting was that 

the indifference was not just at the administrative 1eve1.~~ Separate classes for women in 

Math and English continued until 1941 despite the efforts by femde students and the Dean 

of Women, Dr. Dorothy M. Mawdsley, to integrate ~ o m e n . ~ '  Sanctioned by the 

administration, wornen were treated differentiy than men in the academic community of 

UBC despite the provision in the University mandate that "no wornan by reason of her sex 

shall be depnved of any advantage or privilege accorded to male students of the 

Building or the Arts Building." UBCLSC, Records of the President's Office, Reel 24, Minister of Education 
Correspondence, November 9, 1928. 

" ~ h i s  indifference stands in stark contmst to the priority given to the Commerce program at the same tirne. 
Estimated at a cost of $5,000.00 h e  budget reflected only the expense of establishing the program which may 
explain its existance after the severe cuts of 193U3. UBCLSC. Records of the President's Office, Reel24, 
Minister of Education Correspondence, November 9. 1928. 

"UBCLSC, Records of the President's Office, Reel21, Estimates - Misc., Mid-Term Examinations in First 
Year Mathematics/English. 19. See also Lee Stewart who argues that women's courses in English were 
separated because "Sedgewick didn't want women". It is startIing to realize that the separation continued 
until 194 1. Lee Stewart, p. 76. 

6 %awdsley opposed the segregation of women because she felt it resulted in the subordination of women in 
the academic community. 
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~nivers i ty ."~~ As President Klinck stated, the university was to "provide the best possible 

education for youne men who would enter into and develop the industries of the 

province."71 Although generally a colloquiaIism, the phrase "young men" reflected more 

about the priorities of the university than was intended. 

Home Econornics would not have been established without the sustained efforts of 

women's groups of the province. The Board of Govemors, reluctant to establish a program 

that would undermine the first class status of the university that they were attempting to 

create, and that was considered a frill by its opponents, attempted to stem women's efforts 

by arguing that although they were supportive of such an important program, they simply 

had no rnoney. This process rnay have continued forever had the legislature not intervened. 

Had the program been important to the Board of Govemors it would have becn established. 

but unwilling to compromise their research mission, the Board attempted to ride out the 

storm. The storm, however, proved unrelenting. By 1942 society had changed, allowing 

different views of women's role to exist, and the role of the university had expanded with 

the impact of the Second WorId War to include vocationai courses. Called on to perform 

special tasks during the war, universities afraid of becoming trade schools nevertheless 

expanded to incorporate many vocations previously considered unacceptable. An 

increased presence of govemment due to a cail for accountability undermined the 

autonomy of institutions and resulted in less individual power for universities. AI1 of the 

"~ev i sed  Statutes of B.C. 191 1, vol Ei m-w, Chapter 234, S. 97. 

71 My emphasis. L.S. Klinck, 'The University of British Columbia", p. 8. 
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changes in the role of women, the university, and the govemment and the impact of the war 

on al1 of them created a shift which made it possible for home economics finally to be 

established at UBC and ensured its survival despite criticism for over fifty years. 



Chapter 3: Rhetoric and Discourse 

Home economics, arguably the most domestic of ail xicadernic pursuits, stntggled for 

acceptance into the Vancouver school board for over a decade before it was introduced into 

public schools ( 1909- 19 lg), and another twenty years before it was accepted into the 

University of British Columbia (19 19-1943). That this subject, which appears so innocuous 

in retrospect, had such a prolonged stmggie for acceptance is at first dificuIt to grasp. How 

can it be, that something so common as teaching girls to grow up and be good mothers could 

create so much turrnoil? 

Home economics was seen by a number of social reformers as a cure for the 

dislocating effects of urbanization and industrialization that had transformed Canadian 

society seemingly for the worse. The effects of industrialization, immigration, urbanization, 

poverty, crime and vice which plagued Canada's cities precipitated a search for social order. 

The farnily becarne the focus of many social reform movements. It was believed that if the 

home were stabilized, society would naturally stabilize. Home economics became a 

discursive site from which a variety of concerns about gender, race, and class in a changing 

society were raised. The rhetonc employed by those who supported home economics reveals 

the gender, race and class dimensions of the movement, dimensions it shared with other 

reform movernents.' The rhetoric employed by reformers and its influence in shaping the 

home economics movement over the duration of the struggle will be the focus of this chapter. 

I The theory upon which this paper is based derives from: Mary Poovey. Uneven Developments. Chicago: 
University of Chicago Press. 1988. Denise Riley, 'Am 1 That Name?'. (Minneapolis: University of Minnesota), 
1988, Anita Levy, Other Wornen: The Writing of Class. Race. And ûender. 1832-1898, (New Jersey: 
Princeton). 1990, Joan Scott, "The Evidence of Experience." CriticaI Inauiry, 17(Summer I991), Joan Scoic, 
Gender and the Politics of History, (New York: Columbia University Press), 1988. 



The home economics movement developed in two sirnilar yet individuaiiy driven 

stages. Evolving out of the same impulses which &ove many of the reform movements of 

the late nineteenth and early twentieth century advocates attempted through the use of 

allegories and rhetoric to reform society by educating working class mothers in domestic 

values and the skills of "correct living". By the end of the first quarter of the twentieth 

century, the movement was dorninated by professionally trained home economists who 

increasingly saw themselves as experts in homemaking, as professionals applying the science 

of technology to the decay of the home. With the influence of educated women in the 

movement rising, the focus changed from working class to rniddle class women, and as the 

movement progressed, it narrowed even further to the college educated daughters of the 

middle class w o m e n - h s  the leadership of the movement changed, so too did the rhetoric 

employed to bring home economics to pubIic attention. Originally more interested in the 

mission of reforming the home and by extension society, home economics advocates utilized 

the rhetoric of other reform movements to train domestic missionaries who would go out and 

train other women to reform society. By L926 the first generation of domestic reformers were 

replaced by college educated women intent on instnrcting women to disseminate information 

on correct living, the focus shifted from rhetoric directed at recruiting and training domestic 

missionaries, to more specific arguments which focused on the career opportunities available 

m i s  trend is noted by Ann Marie Kilgannon in her thesis 'The Home Economics Movement and the 
Transformation of Nineteenth Century Ideology in Amenca", MA History Thesis, UBC, 1985, and Linda 
Gordon's dissertation "Women with Missions: Varieties of College Life in the Progressive Era". University 
of Chicago, 1980. Both argue that the second generation of women saw themselves as educators not 
reformers who were looking for academic acceptance by their colleagues and sought it by rejecting women in 
general, and particularly women who would not instiI1 legitimacy to the program. 



to women who were trained home econornists, while still retaining some of the original 

moralistic and xenophobic overtones of the first stage of home economics reform. 

From 1900 to 1926 motherhood, nationhood, family, race, cleanliness, rnorality, 

sanitation, and eugenics were al1 invoked both to order and to explain the agenda of the home 

economics movement. The symbolic econorny - the pool of socially derived meanings - 

which was utilized to support the home economics movement was used by other social 

reform movements of the period in an attempt to cure the dislocating effects of urbanization 

and industrialization in a rapidly changing society. By tapping into the existing symbolic 

economy the home economics movernent was able to explore these issues while associating 

their cause with "layers and ambiguities of meaning" which "although they questioned the 

binary oppositions of gender representation, ... also served to legitimize and at the same tirne 

obscurew3 them. Through the use of multiple symbols and meanings, the movernent was able 

to gain access to the "discursive fieIds of force," and thereby alter the gender ideology to 

accommodate their agenda. 

The primary symbol that was utilized was that of motherhood. Not only were aII 

women by issue of their gender, mothers, but they were deemed responsibie for the mord and 

social well k i n g  of the nation. The composite syrnbol of mother of the race was based on 

the argument that what mothers were to the home, women were to the race. Thus, by 

extension, women were the "mothers of the race". The layers of meaning which were 

 ariana na Valverde, "When the Mother of the Race is Free", in Gender Conflicts: New Essavs in Women's 
Historv. Franca Iacovetta and Mariana Vaiverde eds., (Toronto: University of Toronto Press, 1992), p. 5. 
See aiso Valverde's work on moral reform movernents The Ase of Lisht Soao and Water Moral Reform in 
English Canada. 1835-1925, (Toronto: McClelland & Stewart Inc., 199 1). 



encompassed within the symbol were organized within the structural relations of sexuality, 

race, and class. Women, as reproductive agents not only had to "keep the proportion of 

Anglo-saxon to foreign born ...[b y] bear[ing] four children"' but they also had to "feel the 

responsibility of in some way contnbuting towards the bettement of the race [because] not to 

do so would be irre~~onsible"~; irresponsible in facilitating the degeneration of the Anglo- 

Saxon race. For as the rhetoric of the day argued, "a nation [could] oniy rise to the level of its 

 home^."^ 

The theme of race degeneration was central to the arguments of the home economics 

movement. By arguing that women were mothers of the race it was possible by extension to 

argue that if women were not properly trained to raise good citizens the nation would suffer. 

Thus, by tapping into the existing racist discourse, and the syrnbols implicit therein, 

reformers were able to articulate and substantiate their daims. It was women's responsibility 

to raise strong, moral, clean, respectable Anglo-saxon children who would in tum raise 

strong, moral, clean, respectable children, thereby stopping the threat of mongrelization of the 

race. The home economics movement tapped into this discourse and pushed the boundaries 

of domestic ideology by suggesting that not al1 women were "naturally" able to perform the 

role of mother. Moreover, not al1 mothers were created equal. Thus, it was argued, would it 

not be safer to ensure the mords and cleanliness of the nation's chiIdren by having them 

4 Mrs. Young. "Domestic Science Should Not Be Considered Frill: Mrs. Young in Paper Prepared for the 
British Columbia Teachers Federation", nie Dailv Colonist, 3 August, 1924, p. 26. 

biss  Riddell, 'Wornan's Canadian Club Favours Home Economics Course", The Dailv Colonist, 20 January. 
1926, p. 6. Note that this citation was under the heading "Pride of Race". 

%. Clarke. "Scores Maidens who Commercialize Life: Mrs. C.E. Clarke, Addressing Wornen's Canadian 
Club, Ernphasizes Duty of Young Women Seeking Careers", The Dailv Colonist, 17 March . 1920. 
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educated by trained professionais? Reformers were playing on, though not openly stating that 

the "lower classes" iike the "lower races" were not capable of mordIy educating their 

children, and by extension, that "Canadian values" should be taught in schools by women 

trained in the art of correct living. It was particularly important, home economics advocates 

argued, to have moraily educated women in rural areas where "the foreign element strongly 

these foreigners are going to breed future anarchists or future Canadians. If 
they are to become a reai asset to Canada, and not a source of living danger, it 
is essential that their children be educated in and taught to strive for Canadian 
standards of hygiene, and morality. [Thus] [a] girI teacher specifically trained 
in the laws of health and morality in a home [economics] course at high 
school, ... would be a national a ~ s e t . ~  

Hierarchy and binary oppositions are endemic in this statement issued by Amie T. Riddell 

for the home economics rnovement in 1926 to rebut arguments against the adoption of the 

home economics in university curriculum. Everyone who read or heard the statement that 

foreigners wouId have "to be taught to strive" understood that not only were "foreigners" 

raciaily inferior to native Canadians, but also that racial mixing was a "danger" to Canada It 

was possible through the teaching of "Canadian standards of hygiene and morality" by 

properly trained home economics teachers, to lift the great unwashed masses from the depths 

of the dirt of irnrnorality to the heights of Anglo-saxon purity. Class was also central to the 

underlying meaning of the passage. The lower races of foreigners and the "Iower" classes of 

7 ~ i s s  A. T. Riddell. "Horne Science: Its Value to the Nation: Address Given on Request of the Education 
Cornmittee of the h a 1  Council of Women to the Women' Canadian Club of Victoria", The Dailv Colonist, 14 
Febnmy, 1926. p. 25. 

' ~ i s s  A. T. Riddell, "Home Science: Its Value to the Nation:", p. 25. 



Canadians were iinked through the syrnbol of mother of the race. Both were seen to be a 

problem and had to be assimilated if Canada was to grow and prosper. The mother of the 

race symbol, as a composite of meanings, provided the umbrella under which class and race 

were contested and debated, and was the anchor to which al1 contests of meaning were 

related. 

Cleanliness and purity were issues of central importance to the home economics 

movement for the obvious reason that a clean home was a healthy home, whiie also being 

intricately connected with the structures of race and class under the composite syrnbol of the 

mcther of the race. Images of cleanliness and purity tapped into the symbolic economy of 

mord reform and drew upon many layers of association and meaning. Cleanliness and pur@ 

were one side of a binary opposition which when analyzed contained discourses of sex, 

gender, race and class. Clean and pure versus dirty and immoral. For the home economics 

movement the many layers of implicit meaning were very important to their mission. 

Advocates were not interested in teaching cooking and laundry in schools, they were 

interested in spreading the gospel of home economics while enlightening and reforming 

society. Thus, issues like cleanliness and purity had many different layers of meaning which 

were used to both convey their message and define their mission. 

On the surface cleanliness could be taken simply as cleaning the home. Home 

econornists were obsessed with bacteria and the standards of cIeanliness of al1 women. But, 

this commitrnent to cleanliness reflected class biases. Certain classes (particularly the lower 

classes) did not. in the opinion of reformers, exemplify the standards of cleanliness that a 

strong nation required to grow and prosper. Cleanliness in this instance had a double 



meaning: clean meaning morally clean or pure which drew on sexud standards, and also 

meaning not dirty, again playing on the sexual associations, but also retying on the structura1 

relations of class and race for its meaning. Al1 of these layers of meaning were present in an 

article in The Dailv Colonist dated 1 December, 19 18, which discussed a Miss Denne's 

practices as the teacher of home economics at the Normal school in Victoria 

Miss Denne preaches the gospel of cleanliness, and insists that each of 
her students shall go out into the districts and the classroom and 
spread that gospel. Her irnrnaculate kitchen and the white attire of 
those who work in it are emblems of that purity that should rule the 
personal habits of every woman. Dirt in ariy fom is an 
abomination..? 

What is interesting about this account is how pure the teacher and students are. Miss Denne 

holds cleanliness to be a "religious experience" and has to spread the gospeI, while the 

children are in al1 senses of the word pure and therefore al1 dressed in white. That neither of 

the characters have been sexually soiled is obvious. Obvious too is the declaration that this 

level of purity is extended to Miss Denne's entire home and should with missionary zeal be 

extended by herself and her students "into the districts". The sexud syrnbolism is readily 

apparent. The white dress of everyone in the classroom indicates purity, while the contrast to 

"dirt which is an abomination" sets up the dichotomy between the levels of morality. This in 

tum pIays on race and class. Dirt, as discussed earlier with respect to the mother of the race 

symbol, is associated with "lower races" and "lower classes". The meaning of cleanliness 

which applied to class was physical: they were not physically clean enough, they were "the 

great unwashed." Cleanliness too was a mord issue as the lower classes were associated with 

9ai Home Economics a Study for Girls", The Dailv Colonist, 1 December, 19 18, p. 1 1 
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vice such as ~rostitution, liquor, and fighting. As race and class were often conceptuaiized 

as one, the issues of dirt with respect to race were similar to that associated with class with 

the addition of the issue of racial purity into the equation. One of the main goals of the home 

econornics movement was to defend the Anglo-Saxon race from the impurities of contact 

with other races or mongrelization. It could remain pure if women did not become "dirty" by 

intermixing races or through immoral acts. Canadian society could remain clean and pure if 

women were properly educated as to the level of cleanliness expected of thern, physicaily, 

morally, and racially. The gospel of domesticity as defined by advocates of home econornics 

drew on the rhetoric of cleadiness, sanitation, and moraiity for their interconnected and 

multiple meanings. 

That peopIe accepted the arguments that were put forward as a justification for the 

integration of home economics into public schools and later university curriculurns is not 

surprising. Who could resist or dissect al1 the integrated and interacting meanings which 

were used to justiS it? The arguments were Framed within an existing discourse and relied 

on the existing structures of race and class for their meaning. What is interesting is the 

unquestioning belief that proper management of the home would eradicate the social 

problems of urbanization and industrialization. In an address to club women in Vancouver, 

20 January, 1926, Miss Annie Riddell argued that the institutionalization of women in B.C. 

would be drastically reduced if only wwomen were properly trained in the art of home making. 

She argued that "[olut of the 170 women's cases adrnitted to insane institutions 150 were 

young housewives between the ages of thirty and f ~ r t y " ' ~  and that a "properly run course in 

'%iss A.T. Riddeli, "Home Science: Its Value to the Nation", p. 26. 
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the housewife's art in B.C. high schools [would] prove a profitable investrnent for the 

province."'' Obviously by reducing the number of "affected" women reducing the number of 

façilities needed to house these women. By associating the number of "affected women" 

with the number who were housewives she was arguing that women who were not properly 

trained in the art of housewifery faced possibte insanity. The dichotomies of 

trainedhntrained, normal/insane were not missed by the women who listened to Riddell's 

taik. This opinion, when coupled with Alice Ravenhill's earlier pronouncement that "the 

frayed condition o f .  . . over fatigued nerves . . . may result in the break-up of the family 

circle" - created a persuasive argument which was not easy to resist Women had to take 

home economics to avoid insanity. Again Iayers of meaning combine to portray an even 

more powerful picture than that of insanity from housewifery. By entenng the discourse of 

insanity, a layer of meaning was added to al1 that had been argued before white at the sarne 

time creating a dichotomy which many women were not willing to chance. The dichotomies 

of nomai/not-normal, good housewifdinsane which were the central issues of Riddell's 

discussion of the feeble minded rested on gender representations. The women who were not 

housewives were by extension insane and therefore affected women who were useless and 

therefore not women. The series of dichotomies, if extended, wouid irnply normal/not- 

normal, housewifdinsane, womanhon-woman, thereby pushing the women who were not 

within the compact of motherhood, beyond the boundaries of domestic ideology into the 

category of "other", and beyond wornanhood. However, Riddell taps into the discourse of 

insanity to argue that without the proper training in home economics women risk madness, 

1 I Miss A.T. Riddell, "Home Science", p. 26. 



and conversely that home-economics could prevent madness. Obviously, she was playing on 

and adding layers of meaning to the women's hysteria argument that was becoming popular at 

the time. Women who were not properly trained in the "art of housewifery", or those women 

who were not properly trained in home economics, would become hysterical and placed in 

asylums. 

The association between home economics, hysteria, and insanity was intended to play 

on another societal perceptions of insanity that ruled at the time, namely its association with 

vice. Immoral women, prostitutes, and women who did not understand the limits of societd 

roles and conventions were considered insane and placed in asylums. So again, there is a 

direct connection made between mordity and k ing  a good housewife, but in tfiis instance, 

the k a t  went further than threatening the nation; it argued that without the "right" 

understanding of, and training in, wornan's vocation (housewifery) al1 social context could be 

lost and insanity was just around the corner. The message was that home economics training 

could prevent d l  of these possibilities. 

In a press release in 1926 home economics advocates argued that it was no longer 

good enough to leave "so vital a subject [sol ... very much to chance."" It had become 

necessary to bring home economics into schools, and by 19 19 to the university, thereby 

circumventing the "lower elements of society" and ensuring proper rnoraI education. By 

arguing within the existing discourse and relying on the existing structures of race and class, 

12it Money Asked for Home Economics: Parent-Teachers Would Endow Chair at University of British Columbia: 
Campaign is Launched to Raise $80.000 - Study Now Recognized as Science." The Daily Colonist, I October, 
1926. p. 3. 



through the use of the symbol of the mother of the me, home economics advocates were able 

to move the role of socialking children fiom the home into the schools without upsetting 

gender dations and the inherent binary oppositions of public and private. Women were still 

the mother of the race, however it was now accepted that it was more prudent for only 

properly trained women to educate children on mordity and hygiene. It couId no Ionger be 

entmsted to just anyone. Thus, the transformations irnplicit in the home economics 

movement were suIl articulated within the discourse of fernininity; it was still to be wornen 

who educated them, but now they were specialized. Moreover, although in reality the public 

and private dichotorny of gender roIes no longer existed as socialization was moved from the 

private sphere of the home into the public sphere of the school, women stilI retained 

ideological possession of the role as mother of the race. The binary opposition was never 

expIicitly questioned, and therefore remained intact, while domestic ideology altered its 

structure to encompass the newly accepted and expanded role of women in society. The 

boundaries of the ideology were pushed but did not collapse, because the contest was 

articulated in, and supported by, the binary oppositions and structures which legitimized its 

existence. 

By the mid-1920s the reform impetus of the home economics movement and in 

socieîy at large was in deciine. The use of rhetoric designed to make mord associations had 

lost its prominence and the value of education had become the focus of the movement. The 

broad arguments of the earIy home economic reformes designed to impress upon the public 

the essentid need for home economics to Save the rapidly deteriorating city, gave way to 

arguments which were less concerned with the moral aspects of the movement (though the 



undertones were definitely still there) and more concerned with portraying home economics 

as a legitimate program of study for wornen. 

Throughout the first two decades of the home econornics movement opposition had 

centred around the belief that home econornics was a L ~ l S '  and that taxpayers money should 

not be used to teach girls what was considered their calling and the "natural jurisdiction of the 

family". By the rnid 1920s this argument had been resolved and had given way to the fear of 

women's independence through increased career options. It is interesting to note, however, 

that while home economics was no longer considered a frill for public school children, the 

opposition to home economics entering post-secondary institutions continued to argue that it 

was a frill unworthy of study, and that it would result in diluted literacy efforts if accepted." 

By 1926, a profound shift in the leadership of the home economics movement 

resulted in a transformation of the struggle. With highly educated women influencing the 

movement, from the mid 1920s, the use of moral reform allegories declined and advocates 

focused their defence around two main themes: career opportunities for women, and the 

benefits to the farnily and the nation which wouId corne from home econornics education. 

Encouraging women and their families to support the acceptance of home economics into 

1 3 ~ h e  evolution of the arguments of the opposition are also evident in the content of press releases of the 
home economics movement, particularly in The Dailv Province from 1920-1942 and Victoria D d v  Colonist 
fiom as early as 1903. The concern with home economics k ing  a frill and infringing on the rights of the 
home are expressed in Miss McKeand, "Domestic Science in the SchooIs: Theory and Practice of Household 
Management Taught on Scientific Lines.", Victoria Dailv Colonist, 6 September 1903; "Home Economics: 
A Study for Girls." Victoria Dailv Colonist, Fur the second generation concerned with women's careers see 
in particular, Alice Ravenhill, "Scope of Home Economics: importance of Sound Training in Tme Methods 
Receiving Attention." The Dailv Province, 29 October 1926, p. 8, "Opponunities for Women: Home 
Economics Course Trains for Varied Posts.". The Dailv Province. 8 October 1926. p. 21. For an overview of 
the styles of defence utilized by thc opposition to home economics see Linda Peterat and Mary Leah 
DeZwart, An Education for Women: The Foundina of Home Economics Education in Canadian Public 
Schools, (UPEI: Home Economics Publishing ColIective, 1995), p.39-57 and 95-103. 
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post-secondary education, advocates focused on and emphasized the economic advantages of 

a university degree in home econornics, but seemed unable to abandon totaily the reform 

rhetonc of the origins of the movement. Arguments were stï i l  supported with references to 

the mongrelization of the race and the preponderance of the broken home due to lack of 

training and knowledge of how to be a good wife, but the focus had ultimately shifted to the 

career oppominities offered by home economics to "self-supporting ~ o m e n . " ' ~  Women's 

ability to work in distinctly ferninine fields was perceived to threaten the established social 

order and the objection that home economics training might be a career choice for women 

which excluded wifehood and motherhood became the central opposition to home economics 

in higher education.I5 

When the home economics movement began to agitate for a university program in 

19 19 the ideology of the separate spheres was threatened in a more open and direct manner. 

Advocates argued that home economics offered career opportunities to women which did not 

conflict with the desires of men and gave women new spheres of influence without 

underrnining those of men. Men, it was argued, had no desire or ability to study home 

economics, so women could happily engage in the plethora of fulfilling careers open to one 

possessing a home economics degree without fear of upsetting the social order. Unable to 

refute clairns that home economics was non-cornpetitive, the opposition argued that women 

'4~ocusing their attentions on "self supporting women" the second generation of advocates were appealing to 
people like themselves and the rising number of women who could no longer rely on their families to support 
them, or who could not many. The phrase is found in a press release by Miss F.P. Hansford, "Opportunifies 
for Wornen: Home Economics Course Trains for Varied Posts", The DaiIv Province. 8 October, 1926, p. 21. 

'%inda Peterat and Mary Le& DeZwart, An Education for Wornen: The Founding of Home Economics 
Education in Canadian PubIic Schools, (UPEI: Home Economics Publishing Collective, 1995). p. 39-95. 



who took home economics in university would be able to get jobs, become independent, and 

choose not to get married.16 Thus, advocates were forced to address the impact of higher 

education on marriage, the farnily, and the nation by arguing that women were being uained 

to be "fit for their future iives." The wage earning potential offered for home economists, the 

argument stated, was only for the period in women's lives between school and marriage, for 

women strove to no higher vocation. The arguments had changed frorn correct living and 

proper training for "motherhood" to the right of education for everyone and the transitory 

nature of women's employment. 

Gearing their arguments toward middle-class women and their college educated 

daughters, advocates debated the utility of home economics in ways that were specifically 

designed to challenge the role of women in society but which were constrained by the 

boundaries of the discourse in which they were fonned. In an example of the arguments used 

by the home econornic movement after 1925, Alice RavenhiII in a four part series outlined 

the advantages of educating women to work in areas which were not in direct competition 

with men: 

Women have long since shown their capacity to attain as high a standard in 
university degrees as that demanded of men. Is not the time ripe when instead 
of continuing such competition they should concentrate their particular gifts 

'6~dvocates in an attempt to refute this clairn repeatedly argued that women's vocation and choice in life 
would be motherhood, and that home economics was simply training her to do it well and possibly teach it. 
though only for that period between school and marriage. They were aiso addressing the societal "problern" 
of wornen who were never able to rnarry, an issue which was becoming more important as sex ratios became 
increasingly more unbalanced. This point is articulated in an article in the Victoria Dailv Colonist, 13 March 
1927, p. 5,  in which the author States: "It has been asked what value is a university course in home economics 
to a girl. Naturally, a large number of these girls very soon will marry and become home makers, but these 
girls will cvry with them high ideals of home life. coupled with practical knowledge ... and their homes will 
be the "little heaven" in rnany a cornrnunity. There are many vocations open to the home economics 
graduate, and be it noted these vocations are al1 essentially feminine ones, where wornen are not competing 
against men in the labour market and which benefit society." 
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upon the bettement of these speciai aspects of daily life in which these are 
designed to exercise their greatest influence?" 

No longer debating the abiiity of women to "handle" university, as early advocates were 

forced to do, women were still intricately tied to the home and home economics was 

promoted as the field where wornen's natucal talents were most needed and effectively 

utilized. The moral overtones of Ravenhill's statement illustrate the long lasting effects of 

the fmt generation of advocates on the home economics movement (herself k ing  a founder), 

while the message reflects the changing role of women in society. Forced to defend against 

the fears of the opposition that women would use education to reject their ''naturd calling" as 

a mother, advocates argued that women would never reject their vocation, because it was the 

place where wornen's influence was greatest. No real power came frorn working; power 

came from mothering. Thus, Ravenhill posits that women and men should not be in 

competition; rather women would always gravitate to where her influence was greatest - the 

home. 

Ravenhill's position formed the basis upon which Annie T. Riddell, a second 

generation reformer who had a Master's of Home Economics, built in her address to the 

Women's Canadian Club of Victoria. Her address, entitied "Vocational Outiets for Girls," 

outlines the value of home economics to women and the nation: 

In such countries as boast a modem course in home economics, such as we 
have in view in high schools and universities, there has resulted a multiplicity 
of remunerative, interesting and honourable careers for girls which might well 
make a Canadian mother of daughters grow green with envy. Among others 
may be mentioned, dieticians,. . . managers of hotel and departmental tea- 
rooms, ...j oumalists on the specificaily home science topics of women's 

 lice RavenhiIl, "Value of Home Economics: Second of Four Articles for Endowment of Chair in U.B.C.", 
The Dailv Province ,21 October, 1926, p. 26. 
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magazines. . . At present in British Columbia there are practically, but two 
professions open to girls, teaching and nursing. The result is that many girls 
are forced into these professions who have no naturai aptitude for them - with 
more injurious results to the professions and the suffering 

When discussing the types of jobs avaiiable to women two things are immediately apparent in 

Riddeii's account: that she only addresses the daughters of middle class women, that is, 

those able to finish high school and go to university; and that al1 of the jobs she lists are 

distinctly feminine in scope and purposefully designed to be noncompetitive in nature." 

The "multiplicity" of jobs for women outlined by Riddell, were described as "remunerative, 

interesting and honourable". Thus, women were still required - despite the impact of Wortd 

War One on the acceptability of women's work - to pursue "honourable" jobs." This was 

the beauty of home economics; not only was it honourable, it was interesting and 

remunerative as well. Thus, advocates were pushing the boundaries of "acceptability" 

beyond the two professions open to women, nursing and teaching, but structuring the new 

professions in non-threatening ternis. Advocates of home economics were not questioning 

' ' ~ i s s  Annie T. Riddell, "Home Science: 1t.s Vaiue to the Nation". The Dailv Colonist, 14 February, 1926, p. 
25. Similar views are in The DaiIv Province , 8 October 1921, p. 21.. and The Dailv CoIonist, 14 February, 
1926. p. 4.3 Apnl, 1926, p. 4, and as early - though not as clearly, 17 March. 1920. p. 9. 

'%e jobs outlined by advocates to be possible with a home economics degree are as follows: dietitians in 
hospitals and sanitariums, institutional managers, managers of tea rooms and clubs, Supervisor of hotel dining 
rooms, hotel hostess, and Director of University halls and cafeterias, not to mention home economics 
instnictor. The majority of these positions are Iinked with food preparation and are conceived of as work of a 
transitory nature to be performed prior to women's m e  vocation - marrïage and children. These jobs were to 
"fit women for their future [ives" as housewives and mothers. These themes are repeatedly evident in 
newspapers and press releases throughout the 1920s and 1930s. 

%e concept of honourable jobs was an obscure one which rested on the definition of womanhood for its 
meaning. An honounble job was one which confomed to the societal definition of femininity, whatever that 
was at the time, while aiways remaining non-cornpetitive with men. The term honourable was contradictory 
panicularly when it is considered that the role of women in society was changing, and that attempts by home 
economics advocates to make their view of womanhood the societal definition was redefining the tenn - 
honourable jobs upheld motherhood while concomitantly expanding the definition by taking women out of 
the home into "acceptable" positions. 



the need for women to do honourable work, they were just expanding the category of 

"honourable" to include professions for which women had a "natural aptitude." Still 

constrained by domestic ideology which stnictured the discourse, advocates were 

accomrnodating rather than challenging in the stniggle to enlarge women's participation in 

scientific and academic studies and careers." 

Riddell's message, though straightforward on the surface, contained a veiled threat: 

the public as well as professions stood to suffer "injurious results" if women's "natural 

aptitude" was not ailowed to express itself and women were forced to simply do what was 

defined as "acceptable". Moreover, the message was that women's work was "natural" as 

long as the jobs they chose did not compete with men. By expanding the opportunities for 

women in a non-threatening manner, the definition of "acceptability" and by extension 

women's role in society was k i n g  challenged without inherently questioning or undermining 

the ideology upon which it was based. Structuring their argument within the discourse of the 

separate spheres which empowered women to act albeit within "honourable" lirnits, home 

economics advocates chalIenged the discourse without upsetting the existing power relations. 

One tactic used to address women's expanding career options without upsetting the 

social order was employed in a series of articles entitled "SchooIs for the Homemakef 

published in Maclean's magazine in the 1920s. The articles addressed society's underlying 

anxiety conceming the changing role of women and encouraged women to find happiness at 

21 Kilgannon, "Home Economics Movement and the Transformation of Domestic Ideology in Nineteenth 
Century America", p. 7 1. 
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home rather than in paid work." The series of articles promoted home econornics education 

but only insofar as it was a path to the fulfilment of women's "natural role": 

A Bachelor of Household Science - there is something paradoxical about that 
degree! It reminds me of what a man said to me on the subject of the School 
of Household Science at the University of Toronto,. . . 'They Say, you know, . 
. . that when a girIs finishes that course, she gets her M.R.S." And that, it 
seems to me, is one of the most satisfactory recornrnendations 1 have heard for 
training in scientifîc home-making.* 

No mention was made of the varied careers open to women with home econornics while it is 

not so subtly implied that dl women who study home economics are doing so as a way to get 

married. This obviously is an overstatement, but the defence of home economics tended to 

remain within the boundaries of separate spheres ideology while simultaneously attempting to 

expand the discourse to accommodate the goais of the rno~ement.'~ The advantages of 

increased knowledge of the home and by extension to society which came with a home 

economics degree was a focal point of most press releases or addresses of the home 

econornics movement after 1926. No longer necessary to convince the public that it was 

useful to teach girls the right way to sew, advocates attempted to disassociate themselves 

from the general backlash to women's higher education by emphasizing the advantages of 

home econornics to the home and society. Arguments which centred around home 

economics being an extension of woman's natural vocation, how it would keep the home 

22~inda Peterat and Mary Leah DeZwart, An Education for Wornen, p. 10 1.  

2 3 ~ n n e  Elizabeth Wilson, "Schools for the Homernaker", as cited Linda Petent and Mary Leah DeZwart, 
Education for Women, p. 101. 

ZJ As late as 1951 Charlotte Black, Director of Home Economics at UBC was keeping a close accounting of 
which of her graduates are rnanïed and who is doing what as a way of accounting for the pro-. See 
UBCLSC, Charlotte Black Collection, Box L, File 1. 



intact, how it "satisfied [women's] normal impulse for homernaking" while training women 

for "so many varied Iines of work" which did not take jobs away from men and were naturai 

for women proliferated during the late 1920s early 1930s. 

The arguments of the second generation, aithough geared to middle class as opposed 

to lower class women, and with a different intent, that of educating rather than reforming, 

retained strains of the refom arguments of the first generation. Discussions of the 

importance of home economics to society and the nation still played on the healing capacities 

of educating women to be excellent mothers. Home economics was still portrayed as a 

method of fighting the potentiai mongrelization of the race, and was seen to be a way to 

ensure happy homes and a happy society - but the emphasis had shifted. No longer forced to 

illustrate the potentiai of home economics to refom society, the benefits of educating women 

came to the forefront. These benefits included earning wages and the increased stability of 

the home and society resulting from women applying the skills they learned to their vocation 

- motherhood. The utiiitarian notion of higher education which was becoming popular in 

post-secondary education was not lost on home economic advocates and becarne a centrai 

focus by the Iater 1930s. Race and class issues took a back seat to utility but were still 

evident in the rhetoric until the rnid-1930s. 

Opposition to the introduction of home economics into high school and university 

curriculums between 1926 and 1943 becarne less concemed with the concept of home 

economics as an educational fiil1 and were concerned with the potential of women's higher 

education to upset the social order and cause the decay of the f a ~ n i l ~ . ~ ~  Distressed that 



women would reject motherhood when given other career options, the discourse of the 

opposition shaped the type of responses and support advocates could use to refute their 

claims. 

With the onset of the depression in the 1930s, the movement lost momentum. 

Lagging spirits of the women's groups due to the constant refusal of the UBC Board of 

Governors coupled with a general financial slump for the province underrnined the force of 

the movement. Between 1933 and 1936 not much was attempted or accomplished by home 

economics in British Columbia When the movement regenerated late in 1936, it was with it 

eyes turned not toward the public as had been the case forrnerly; rather advocates set their 

sights on the legislature and a politicaI solution to their struggle. Increased government 

intervention in moral reform issues, increasing public support of vocational studies in 

university curriculums and changing roles for women in society placed home economics in a 

stronger position for acceptance. Within four years the university had agreed to establish the 

prograrn More any other, and within seven years, the prograrn was in operation. 

The success of the home economics movement lay in its evolution from a social 

reform movement of the early hventieth century dedicated to curing the dislocating effects of 

urbanization and industrialization, to a modem rnovement dedicated to the transformation of 

society through the advancement of women through education. Able to use the weapons of 

the separate spheres in the form of their "naturd roie" of mother, wornen were empowered to 

act. By articulating the arguments for the teaching of home economics in schools within the 

=opinions such as these littered the editorial pilges of Vancouver newspaprs beginning in the early 1920s. 
One such example went so far as IO argue that "...higher education is ruining the home life and the country 
and the children especiatly the girls." Editorial, The Dailv Colonist, April 3, 1924, p. 4. 
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existing syrnbolic economy and using the weapons separate spheres provided, the home 

economics movement was able to successfully push the boundaries of separate spheres 

ideology without actually collapsing it; and more importantly without openly questioning the 

binary oppositions on which it was based. Home economics advocates were forced to 

structure their arguments and actions wihin the discourse of the separate spheres while 

attempting to change it. Though succeeding only in reproducing the existing power relations 

the home economics movement and its struggie for ideological dominance illustrate how 

discourses work, how they empower and constrain at the sarne time. 



This thesis has identified factors contributing to the resistance to establishing home 

economics at UBC from 1919 to 1943. The reasoning behind both the movement and the 

reluctance to establish the program by the Board of Governors has been the focus of the 

study. The legislative resolution to the struggle to establish home economics at UBC 

indicates that the acceptance of home economics in 1943 was less a victory for the home 

economics movement than it was a confluence of interests. By the time the prograrn was 

accepted into UBC, the controversy which surrounded the movement until the late 1930s 

was no longer evident. The establishment of the home economics prograrn was no longer 

controversial but had become almost bland in its acceptance. What happened that 

something so vehementiy opposed for so long could become so conventional that it was 

accepted with a whimper, not with a bang? 

When home economics was first introduced into public awareness in the early 

1900s it was promoted as a social reform movement designed to save society from the 

decay of industrialization and urbanization through proper homemaking. The reform 

impetus of the movement, generally confined to the first generation, enabled home 

economics to promote women's access to education in generd and later higher education 

based on a legitimacy attained through the use of the discourse of the separate spheres. 

The legitimacy of this extension of women's rightful role was achieved through the 

extension of the home to encompass al1 of society. By extending the association, it was 

possible to argue that as women's domain was the home, and as society was only as strong 

as its homes, women should be the caretakers of society. This argument which was 



common to al1 social reform movements was expanded by home economics advocates who 

argued that in order to fil1 ttiis very important role properly women needed to be trained. 

As women's role moved beyond the private sphere of the home into the public domain of 

men the boundaries of the ideology of the separate spheres were challenged though not 

undermined. hherent in the discourse of the movement were the class, race, and gender 

relations of the ideology of the separate spheres which facilitated the expansion of the 

discourse to include the goals of the home economics movement without inherently 

questioning the ideology. By 1926 the decline of moral reform movements in Canada was 

reflected in the course of the movement. 

Formerly dominated by domestic reformers, by 1926 colIege educated wornen came 

to rule the home economics movement and the focus shifted from training domestic 

missionaries to go out and spread the gospel of cleanliness to the lower classes to educating 

middle cIass women's daughters for careers which were promoted as non-threatening. 

Supporting women's right to higher education and independence the second generation of 

the home economics movement was pushing the boundaries of the private sphere to 

encompass the public realm within Iimits set by the ideology of the separate spheres. 

Presenting the jobs which women would be qualified to occupy with a home economics 

degree within the guise of honourable and distinctly non-competitive professions, 

advocates of women's education were able to expand the domain of women frorn the home 

into the public world of work. 

By 1943, when home economics was finally accepted into the faculty of Arts and 

Science at UBC, the ideology of separate spheres had expanded to encompass women's 



expanding societal role. When first advocated, home economics undermined the ideology 

of the separate spheres by inherently questioning the gender roles on which it was based, 

but by arguing within the discourse advocates were able to push the boundaries of 

women's roIe in society without collapsing the ideology. Moreover, they were able to do 

so by using the existing weapons provided by separate spheres as mother of the race and 

the nation to faciIitate the necessary change. Influences beyond the struggle for home 

econornics aiso contributed to the acceptance of women's expanded roles, particularly the 

impact of the two World Wars and a rapidly expanding economy. The eaming potential of 

women increased as a result of expanding job opportunities after the second world war, as 

did society's acceptance of these new roles and the income they generated as women were 

increasingly viewed as farnily wage earners. 

The stated opposition to the establishment of a Department of Home Economics at 

UBC was ostensibIy the financial position of the university and its inability to support the 

cost of the program, but changing financiai conditions belie this explanation. There was a 

general rehctance on the part of the university to accept women on equal footing with men 

which was expressed in their prolonged objection to a seemingly innocuous program. 

Women were accepted into UBC in numbers which were comparable to men, often making 

up just under half of the student population, yet their influence within the university was 

minimal. Forced to take English and Mathematics in segregated classes that were taught 

by professors who were described as "lesser 1uminaries"l until the 1940s, women were 

'AS cited in Jean Barman. The West Bevond the West: A Historv of British Columbia, (Toronto: U of  T 
Press, 1991), p. 246. 
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treated differently at UBC and this treatment was endorsed by the administration. The 

resistance to women was expressed by the prolonged refusai to establish an entirely fernale 

faculty at UBC while other programs, such as Commerce, were established despite the 

financial restraint imposed on the university. Women, then, were accepted until they taxed 

the finances of the university or demanded programs beyond those deemed necessary by 

the male academic structure. The establishment of the nursing program explicitly 

illustrates this point. 

Resistance to wornen, although part of the aversion to establishing home economics 

at UBC, was not the only factor which influenced the stalling tactics of the UBC Board of 

Govemors. The development of the university as the "Cambridge of the Pacific" and its 

commitment to a research mission geared toward utilitarian education did not allow for 

applied science or vocational courses, such as home economics, which did not enhance the 

stature of the university. Home economics, as outlined by Evlyn Farris as early as 19 14 

and expressed by the Board of Governors for the duration of the struggle, was seen as 

undermining the legitimate academic pursuits of other programs by teaching the art of 

home making. Viewed as an applied science course without the validation of research, 

home economics did not suit the vision of UBC as promoted by the Board of Governors, 

nor did it seem to advance women's academic equality as expressed by feminists such as 

Evlyn Farris. That the arguments of the Board eerily echo those of Farris, though 

obviously without the politics, is ironic. Famis was fighting for women's equality and 

against the potential ghettoization of women in academia, while the Board was reluctant to 

undennine the legitimacy of the research mission of the university by teaching women how 



to be housewives. The university was looking to train intellects, not teach farmers and 

housewives how to perform "tricks". The fear that a vocational course such as home 

econornics would dilute the research mission of the university was a large part of the 

Board's reluctance to establish home economics. Lack of financiai resources was used as 

an excuse because it was straight forward and difficult to refute. But, by 1943 it could no 

longer be used as a viable reason for stalling the acceptance of the prograrn. 

What then had changed within the university, such that by 1943 it was finally ready 

to accept home economics into its curriculum? First, without the pressure from the 

legislature and the Minister of Education home economics may never have been 

estabIished. But by the time the prograrn was established permanently at UBC, a number 

of transitions had occurred within society and the university which facilitated its 

acceptance. By 1920 the role of the university had changed from that of an institution 

dedicated to the reproduction of elites and classicai education, to utility-oriented education 

-- education designed to meet the needs of a rapidly expanding economy and government. 

By 1940 this role had again expanded from classical and utilitarian education to include 

vocational education designed to meet society's needs. The university was no longer 

considered accessible by only a smail majority; it was now open to al1 who could afford it, 

and later, with the introduction of government grants, to anyone who desired to attend. 

The vocational nature of technical education, which was a major opposition to home 

econornics and undoubtedly one of the issues behind the stalling of the Board of 

Govemors, had extended to higher education and home economics therefore was 

considered acceptable. 



The role of the govemment in university &airs d s o  transformed during this period. 

Originally basicaily non-intewentionist, the governrnent by 1945 was taking a more active 

role in university affairs and by 1960 was openly reshaping the poIicies and practices 

which had ruled academic affairs. More interventionist in nature, the government was 

increasingly becoming more intrusive and demanding more accountability for its money. 

This trend is plainly demonstrated with the struggle to establish home economics. The 

political awareness surrounding the home economics movement in 1943 stemrned from 

this political trend. Politicians already interested in reducing the autonomy of the 

university through increased accountability used home economics to bring their point 

home. Home economics became politically embroiled in power struggles between the 

legislature and the university, albeit much to its advantage. 

By 1943 Home Economics department was uncomfortably situated in the Arts and 

Science Faculty at the University of British Columbia. The establishment of the program 

unfortunately had less to do with the level of grass root support than it  did with its sheer 

tenacity. By the time of its establishment the role of women had shifted to the point where 

the career options provided by a home economics degree were seen to be a way of 

containing women rather than advancing them. They were "safe" professions which would 

not challenge gender definitions as defined by the separate spheres. The university too had 

changed to encompass formerly less important vocational studies, white UBC as an 

individual institution had matured to the point where it was not so self-conscious. The 

overwhelming reluctance to estabIish a home economics program at UBC was not simply a 

lack of financing, as was claimed, nor was it simpIy about women, though it was about 



both of these issues. Home economics became a site of struggle in which fears and 

questions about identity and place were challenged and resolved. 
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