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Abstrad 

This thesis sought to asses the relationships between students' involvement in 

campus life and their adjuslment to university. Addidiüonally, the study examined 

some of the possible determinants of involvement in campus adivities (Le., living in 

residence, past involvement in school adivities, and parental community 

involvement). NineWight introductory psychology students completed a 

questionnaire containing rneasures of campus involvement, social support, 

residential status, students' past involvement in sd7001 adivities and their parents' 

involvement in community organizations. Results indicated that students who were 

involved in campus organizations and adivities were better adjusted to university 

social life. In addition, there was some evidenœ that the relationship between 

involvement in university adivities and social adjustment was partially mediated by 

social support. While parental involvement in community organizations did not 

predid student involvement in university Me, both residential status and past school 

involvement were significant predidors of campus involvement Results are 

disaissed in ternis of their implications for the prevenüon of students dropping out of 

university. 



Introduction 

The purpose of the present study was to examine some of the possible 

deteminants of university students' involvement in campus adivities, and to assess 

the relationship between student involvement and adjustment to university life. 

Some of the vanables that were examined as predicton of involvement induded 

place of residence, past school involvement, and parental community involvement 

This study also inveçügated the relationship between campus involvement and 

social support, and the possibility that social support ads as a mediating variable 

between involvement and adjustment 

Expectations about University Life 

A considerable amount of research has focused on the transition students must 

make when they leave high school to enter university. Past research indicates that 

this transition c m  be considered a major life event and can be quite stressful for 

many students (Aneshensel & Gore, 1991 ; Compas, Wagner, Slavin 8 Vannatta, 

1 986; Cutrona, 1982; Jay & D'Augelli, 1 991 ). This is especially true for students 

who must leave home to attend university. The stress is a result of the demands of 

a new social environment (Jay 2% D'Augelli, 1991 ), the false expedations students 

possess (Baker, McNeil, & Siryk, 1985; Berdie, 1968), and loss of a signifiant 

portion of the student's social support network (Berdie, 1968). Before entenng 

university, students typically envision the life of a univenity student in a very positive 

light. Many anticipate happily, increased independence, meeting people and 

making new friends, new romantic relationships, and a more challenging academic 
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setting than they had been acaistomed to in high school. They do experience these 

things to some extent; however, students Men fail to anticipate some of the more 

negaiive expiences they are likely to encounter. 

Along with their new found independence, students alço experience the loss of 

familiar people and settings. When students leave home they &en leave behind 

farniliar, cornfortable relationships wiîh fiiends and family as they venture off into 

unknown temtory. Where they may previously have felt süfled by the constant 

presenœ of their parents, contact is now limited to occasional phone calls and 

letters. Students who were once popular at their high school are now faces in the 

aowd; and without the security of their past social standing, it may be more d i w l t  

to make tiends and develop new romantic relationships. Furthemore, the forging of 

new fnendships ocairs in an unfamiliar setting, in which they may not feel entirely 

cornfortable (Cutrona, 1982). Finally, many students experience diffiwlty coping 

with the increased demands of university classes. On average, university classes 

tend to be much larger Vian those in high school. University students are killy 

responsible to attend classes on their own and to meet many deadlines set by 

professors who do not know each new student by name and may not even know 

them by the end of the term. 

The reality students face when entering university can be very harsh for students 

who have had only romanticized notions of what university Iife would be like. This 

shift frorn positive expectations to negative experiences has been named the 

'Yreshman myth" (Berdie, 1968) or 'matriwlant myth" (Baker et al., 1985). 
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Generally, this ' m m  suggests that incoming freshmen have very naive and 

idealisüc expectations of both the academic and nonacademic aspeds of university 

Me. 

It has been suggested in the past that this stereotype wncerning university and 

univerçity life originates from fnends and family. Stem (1966) found that few of the 

students' pers  or parents had ever attended post-secondaiy schwl; thus he 

suggested that it is probable that parents and peerç idealize the notion of univerçity 

and the idea of higher education and encourage their children to do the same. 

While a much higher proportion of presentday university students' parents would 

have attended univenity themselves, their recolledions of university life may 

œrtainly be changed by the passage of time. Also, their desire to convey a positive 

message about higher education to their children may colour their descriptions of 

university life. 

The movies (e.g., 'Spring Break") and the media also tend to depid distorted 

views of university life, portraying university as a time of freedom and carefree fun. 

Consequently, new students arrive at university with romanticized views, only to find 

some amount of disillusionment and disappointment It is unlikely that any university 

cuuld have fulfilled the high expectations of most first-year students. This failure of 

the university lifestyle to meet one's expedations inevitably aReds the adjusbnent of 

new students. Past research has indicated that students who fall vidim to the 

freshman myîh are more likely to perfonn poorly academically (Lauterbach & 

Vielhaber, 1966), are less likely to participate in campus adivities or to seek 
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leadership positions on campus (Berdie, 1968) and are more likely to drop out 

before graduation (Berdie, 1968; Smith, 1991 ). 

Stresses Ewefienced Dunna University 

The transition from high school to university appears to be one of the most 

diffiwlt transitions students expetience (Baumrind, 4 991 ). Shaver, Furman and 

Burhmester (1 985) suggest that 1 is more difficult than the transition from 

elementa~y to junior high school and from junior high to high school. It has been 

well established that the firçt year of university tends to be the most streçsful time for 

university students (Cutrona, 1982; Fisher & Hood, 1987; Kashani & Priesmeyer, 

1 983; Levitz & Noel, 1 989). 

On average, first year students experience more problems than do older 

students. Fisher and Hood (1 987) conducted a longitudinal study to investigate the 

effects of the transition to university in students living in residence and students 

living at home. They found that al1 students demonstrated an increase in 

psychologiml disturbances, such as depression, as well as increased absent- 

mindedness, over the period of the first two and a haif months of univenity. Kashani 

and Pnesmeyer (1 983) found that in cornparison with second, third, and fourth-year 

students, freshmen reported more difkulty concentraüng on their academic work 

Freshmen also reported more appetite disturbances, such as overeating and not 

eating enough. 

Another cornmon experience during this transition is loneliness. Cutrona's 

(1 982) study of freshmen indicated that first-year students tend to be lonely at the 
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beg inning of the school year. S haver et al. (1 985) condudeci a longitudinal study on 

freshrnen, demonstrating similar results. They measured Ionelines at different 

intervals (fall, winter, and spnng) over the academic year of 1980. They found that 

freshmen reported high levels of loneliness, partiwlarly in the fall oftheir first year. 

Cutrona (1 982) and Shaver et al. (1 985) both condudecl that the majonty of 

freshmen overcome their loneliness Men  new friendships have been established. 

Cutrona (1 982) suggests, as does Astin (1975), that loneliness rnay be a fador 

mntributing to high drop-out rates in post-secondary education. 

In summary, students may experienœ many stresses as they make the 

transition from high school to university, partiwlariy in their fifst year of university. 

Thus, it may be important to examine some of the possible detenninants of these 

stresses and the student adjustment proœss. 

Factors lnfluencina Adiustment 

Research on factors that may be related to the quality of adjuçtment of students 

to university has been limited. However, one fador that is wnsistently referred to in 

the adjustment Iiterature is social support There is also evidenœ that involvement 

in campus adivities is related to the quality of adjustment of students to university 

life. The following sections summarize the literature concerning the relationship of 

adjustment to university with social support and involvement in campus adivities. 

Social Support 

Research on social support was first stimulated by Durkheim's (1 897/1951) study 

of suicide over 85 years ago. Durkheim was wncemed about a breakdown of 



&al integration when wokers began moving to urban areas. He hypothesked 

that as social ties between one and one's family, church, and community in general 

were severed, this would produœ a loss of support and would uitimately be 

detrimental to one's psychological well-being. He found that suicides were more 

prevalent among those with few soda1 ties. S ine  Durkheim, many researchers 

have been involved in defining social support and investigating the relationship 

between social support and adjustment. 

Research on social support and major life events inaeased dramatically in the 

nineteen-seventies. lnterest in the area was prompted by research conduded by 

Cassel (1974) suggesting that interpersonal relationships are important in promoting 

one's physical and psycholog ical health. Cap1 an (1 974) charaderized social support 

as mnsisting of significant others who: a) help people to deal with emotional 

problems; b) share people's tasks; and c) provide hem with money, materials, tools, 

skills, information, and advice in order to help them deal effectively with stressful 

situations. The "buffen'ng hypothesis" emerged during this time, suggesting that 

large amounts of satisfying social support protect one from the development of 

symptoms of physical and psychological disorders due to stresçful Iife events 

(Cohen & Hobenan, 1983). 

Cohen & Hoberman (1983) defined social support in terms of the various 

resources (e-g., money, information, skills) provided by one's interpersonal ües. To 

further grasp the concept of social support, one may consider the terni social 

support network One's social support network consists of al1 those penons from 
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whorn one reœives support; this network may consist of family, friends, teachers or 

virtually anyone who offers support to the person in some way. A network can be 

characterized by such things as size, reliability, proximity, and intimacy (Gottlieb, 

1981). 

Research has supported the notion that a relationship exists between support 

and one's general well-being (physical and psychological); that is, the pater one's 

social support, the better one's general well-being. Jay and D'Augelli (1 991 ) 

cunduded a study on social support and adjustrnent to university Ife, wrnpating 

Afnmn-American and white freshmen. They discovered that social support was 

positively associated with the psychological (e.g., energy level, satisfadion, mood) 

and physical (e.g., health) well-king of both Afn'can-Arnerican and white freçhmen. 

Compas et al. (1 986) studied older adolescents, averaging 18 years of age, who 

were leaving home and entering a university dormitory, and suggested that poor 

support was linked to symptoms such as anxiety, depression, and somatic 

problems. Whatley and Clopton (1 992) found that college students with higher 

levels of social support were less likely to have suicida1 thoughts than those 

students with little support 

Based on the assumption that a relationship exists between support and welC 

being, it may be that there is also a relationship between support and adjustment to 

major Ife changes. Gottlieb (1981) found evidence supporting this notion in a study 

conducted on the role of social support in the adjustrnent of adolescent girls to 

pregnancy. He found that the receipt of satisfying support is associated with the 
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positive adjustment of these adolescents. Gofflieb (1 981) also found similar results 

when he studied the adjustrnent procesç of women after a divorce. 

The literature on adjustment to university is consistent with these conclusions. 

Riggio, Watnng, and Throckmorton (1 993) found that satisfaction with social support 

was linked to a variety of wllege student adjustrnent measures. Support was Iinked 

to decreased feelings of loneliness, increased seifeteem and greater satisfaction 

with college and life in general. Hays and Oxley (1 986) ainducted a longitudinal 

study of the development of social support networks among fint-year students. 

They found that the greater the number of fellow univerçity students in one's social 

network, the better students adjusted to the university Mestyle. 

In summary, studies have consistently demonstrated that there exists a Iink 

between social support and adjustrnent to major Ife changes. More specifically, it 

has been suggested that there is a relationship between support and the adjustment 

to univerçity. 

Campus Involvement 

Another factor that rnay facilitate the adjustment of students to university may be 

involvement in campus activities. Extracum'wlar adivities such as student clubs, 

sports, and student-run newspapers have existed since the nineteenth century 

(Brubacher & Rudy, 1976). In university, students have a wide variety of clubs, 

fratemities, sororities, and organizations in which they can becorne involved if they 

choose to do so. Astin's (1 975, 1984) 'student involvement theoiyP describes the 

way in which students' involvement in campus life can influence their adjustment 
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Involvement, according to Astin, refen to "the quantity and quality of the physical 

and psychological energy that students invest in the college experience" (Asün, 

1984, p.307) and may take many fons, such as absorption in academic work, 

participation in extrawmcular activities, and interaction with fawlty and staff. He 

indicates that a highly involved student would be someone who devotes a 

considerable amount of energy to studying, spends a lot of time on campus, gets 

involved in campus activities, and often interads with other students and fawlty 

members. The basic elements of the theory are as follows: 

"a) Involvement refers to the investrnent of physical and psychological energy in 

various objects. The objects may be highly generalized (the student experienœ) 

or highly specific (preparing for a chemistry examination). b) Regardless of its 

objed, involvement occurs along a continuum; that is difTerent students manifest 

different degrees of involvement in a given object, and the same student 

manifests different degrees of involvement in different objects at different times. 

c) Involvernent has both qualitative and quantitative features. The extent of a 

student's involvement in academic wo* for instance, can be measured 

quantitatively (how many hours the student spends studying) and qualitatively 

(whether the student reviews and comprehends reading assignments or simply 

stares at the textbook and daydreams). d) The amount of student leaming and 

personal development associated with any educational program is directly 

proportional to the quality and quantity of student involvement in that program. 

e) The effectiveness of any educational policy or pradice is directly related to the 
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capadty of that policy or practice to increase student involvement ' (Asth, 1984, 

p. 298). 

Astin (1 975) asserted that those students who participate in some type of 

campus adivity such as joining a fratemity or çorority, participating in a sport, or 

enrolling in an honours program, are less likely to drop out and are more Iikely to be 

satisfied with university life than students who chwse not to participate. This theory 

was meant for the use of both researchers and sdiool administrators. It was 

designed to guide further research on student development and to help school 

officiais produœ more effective learning environments (Astin, 1984). 

The literature confimis that campus involvement does indeed have an impact on 

student developrnent Past research has demonstrated that campus involvement is 

related to increased intellectual development and achievement (Baxter Magolda, 

1992; Fitch, 1991 ). Baxter Magolda (1 992) conducted a longitudinal study 

examining the extent to which a number of factors contnbuted to students' 

intelledual development and she found that involvement was related to their 

intelledual development. Winter, McClelland and Stewart (1 981 ) found that 

students who were involved in extrawm'cular activities were more mature and had 

better career decisionmaking skills. They suggested that this was due to the fact 

that to be involved with a group or organization means to be wmmitted, involved in 

the planning of activities, and sharing with others, which are fadors related to 

maturity. Thus, it has been well documented that, like social support, campus 

involvement may be related to the positive adjustment of students ta university. 
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Past research has also indicated that for freshmen, social internons such as 

attending parties, dances, and sports events, assist students in adjusüng to 

university (Astin, 1975). It was suggested that this is due to the fad that such 

events aid students in becoming familiar with their role as a student and with 

university life in general. However, it may also be the case that sudi interactions 

allow students to mix and mingle in a more relaxed 'fin" atmosphere and thus to 

make new fiiends. 

Link Between Involvernent and Support 

Social support exists not only on the individual level (i.e., fnends and family), but 

it occurs within and between organized groups, social structures, and informal social 

groups (Felton & Shinn, 1992). It seems probable that those students involved in 

organized activities or groups will receive higher levels of social support than othen. 

Haring and Breen (1 992) conduded a study on social interactions between students 

with disabilities and their nondisabled peerç, and found that participation in an 

integrated environment prornoted the development of fnendships, thus increasing 

thus social nehvorks of those involved. Past research has also dernonstrated that 

students who live amongst other students, in residence, are more satiçfied with 

university life in general (Brown, 1968). As discussed earlier, the student 

involvement literature suggests that campus involvement aids students to positively 

adjust to university. This may be due to the fact that those students who are adively 

involved in campus life may receive higher levels of support from their peers, 

professors, and other university faculty, promoting better adjustment. Hirsch (1 981 ) 
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suggested that integration with a group of pers  may assist student adjustment to 

university by producing socialization opportunities for students. Thus, it may be that 

social support acts as a mediator between campus involvement and adjustment 

Predictors of Involvement 

Considering the evidence that student involvement in campus advities is an 

important factor in promoting the healthy adjustment of freshmen, it is worthwhile to 

speculate on some of the possible predidors of involvement Astin's (1 975) 

investigation of factors Iinked to students' likelihood of dropping out of univenity 

identifies some of these predicton. He conducted a longitudinal study of college 

students, surveying them initially in the fall of their first year and then following up 

four years later, to identrfy factors that contributed to a person's penistenœ or la& 

of persistence to stay in college. Several factors assou'ated with involvement were 

related to students remaining in college. These included living in residence, having 

part-time employrnent on campus, and being enrolled in a four-year university 

program rather Vian a two-year community wllege program. Obviously, students 

who live in residence have more opportunity to get involved in univenity acüvities 

than do students living off campus. They spend more of their time on campus, 

inueasing the degree of involvement in university. This is also true for those 

students holding part-time employment on campus. The more time they spend, the 

more likely it is that they will come into contaci with other students, professors, and 

college staff. It may also be that students who rely on the college for their income 

may develop a sense of attachment to the school. Finally, students who are 
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enrolled in a community college are minirnaliy involved. Students typically do not 

Iive on campus, thus deaeasing their likelihood of becoming involved. In addition, 

college programs are shorter than univenity programs; therefore length uf üme and 

opportunity to get involved are minimized. 

Another factor that may relate to involvement on campus is &dentsv past 

involvement in school or community adivities. Involvement in volunteer community 

service, giving time to help othen for no pay, has been a topic of investigation for a 

number of yean. Researchers studying areas such as altruisrn, voluntary and 

prosocial behaviour have offered a number of reasons for people becoming involved 

in voluntary adivities. Arnong these have been almistic (the goal k i n g  to inuease 

the weifare of others), egoistic (the goal being to increase the welfare of the helper), 

and social obligation (the goal k i n g  to repay a debt to sodety) (Allen, 1982; 

Phillips, 1 982; White, 1 981 ). Fitch (1 987) conducted a study designed to assess 

motivations for college student involvement in wmmunity sewice work and found 

that these students participated for mainly egoistic reasons (eg., '1 am involved in 

axnmunity service volunteer work because of the prestige associated with if'). This 

study also assessed the characteristics of student volunteers, and the possible 

existence of a relationship between certain dernographic variables and participation 

in volunteer activities. Among variables Iinked to volunteer adivity were the past 

mmmunity involvement of students, parental level of wmmunity involvement, and 

the influence of fnends. A later study conduded by Fitch (1 991 ) provided additional 

support for the conclusion that past voluntary involvement influences involvement in 



14 

university. He found that the large majonty of students involved in community 

seniœ during their time at univenity were involved in such adivities prior to 

entering college. Another noteworthy finding mnceming factors influencing campus 

involvernent was that students living in residenœ were more involved in volunteer 

activity on campus than were noncampus students. 

In sumrnary, past research appears to indicate that social support and campus 

involvement are related to the quality of adjustrnent of students to university. In 

addition, it has been suggested that the more irnmersed a student becomes in 

university Ife, the more likely it is that hisher level of social support will increase due 

to the greater opportunity of interacting ~ Ï t h  fellow students and university faculty. In 

addition, certain factors such as living in residence, past involvement in school 

adivities, and the degree to which parents are involved in cammunity adivities may 

relate to students' involvernent in university. 

H ypotheses 

Thus, the following study has been designed to test several hypotheses: 

1 ) there is a positive correlation between social support and adjustrnent to university, 

with students who show higher levels of support demonstrating better adjustment; 

2) there is a positive correlation between involvement and adjustrnent to university, 

with students who have higher levels of involvement demonstrating better 

adjustment; 

3) the relationship between campus involvement and adjustment is mediated by 

social support. In other words, the addition of social support to a mode1 in which 
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involvement is considered as a predidor of adjustment will result in a significant 

reduction in the relationship between involvement and adjustment; 

4) students who live in residence will report more campus involvement than students 

living offcampus; 

5) there is a positive correlation between past involvement in school adiviües and 

organizations and wrrent involvement in university adivities; and 

6) there is a positive mrrelation between parents' involvement in community 

activities and students' curent involvement in university adivities. The diagrarn 

representing the relationships being teçted in this research is outlined in Figure 1. 

Method 

Research Participants 

Data for the present study were drawn from 98 undergraduate university 

students enrolled at Wilfrid Laurier University in Waterloo, Ontario. Sixtyeight 

females and 30 males, ranging from 18 years to 37 years of age with a mean age of 

20.4, participated in the research. Of the 98 participants, 67 were in their first year, 

16 in their second year, 13 in their third year, and 2 were in their fourth year; 45 

participants lived in residence, 37 lived off-campus, and 16 lived at home with their 

parents. Students were recruited from the introductory psychology participant pool 

and were awarded one research credit, worth one half percent bonus towards their 

grade for the course in retum for their participation in this experiment 



Measures 

Backaround Information 

Six questions were developed to establish the background of çkidents (see 

Appendix B). The first five items sought to establish the sex, age, place of 

residence, program of study, and year of the participant The sixth question sought 

to establish the number of groups of which the participant was a member at 

univenity (e.g., "How many groups or organizations are you a member of at 

universitp). 

The Extracurricular Involvement Inventon, (El1 

The El1 (M/ïnston & Massaro, 1987) was designed to measure both the quantity 

and quality of student participation in extraaimcular adivlies (see Appendix C). 

The Ell required the respondent to answer an identiml set of questions for eacb 

group or organization shelhe belonged to at the time of testing. Participants were 

given five sets of questions, enough sets to desmbe up to five organiraüons. 

Specifimlly, for each organization they belonged to, respondents were asked to 

indicate the type of organization it was, the number of hours they participated in the 

organization (to measure the quantity of participation), and positions held. Five 

additional questions established the quality of their involvement, assessing such 

things as the frequency of taking part in discussions at meetings, as well as the 

extent to which they fulfilled responsibilities efficiently and promptly, encouraged 

other students to attend activities sponsored by the group, and talked about their 
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own membership outside the group. Response options for each of these items were 

very &en, often, occasionally, and never. 

A quality of involvement score fw each organization was obtained by totalling the 

responses to the five items that assessed the dimension of quality, giving three 

points for each very men response, M o  for &en, one for occasionally, and O for 

never. The quality dimension scores therefore can range from O to 15. The sum of 

the five items is then mukiplied by the quantity measure to adiieve an intensity 

score, using the following conversion scale for the quantity measure: O hours=O, 14 

hourç=l, 9 1  6 hours=2, and so on at 8 hour intervals, to yield an intensity score for 

each organization. The authors of the sa le  provided no explanation for perfoming 

this conversion. However, the intensity score is thus the product of the quality 

measure and the quantity measure. The EII score is the sum of the intensity scores 

for al! organizations to which the respondent belongs. 

The authors of the scale provide suffident evidence of the scaie's reliability and 

validity, reporting a 2-week test-retest reliability estimate of -97 and a correlation of 

.45 with the Clubs and Organizations Scale (Fitch, 1991), a scale mat also 

measures involvement. 

The Past Involvement in Groups and Orqanizations Scale 

The Past Involvement in Groups and Organizations Scale was adapted from the 

Ell for the purpose of this study to detemine the quantity of involvement in groups or 

organizations during the participant's last year of high school (çee Appendix D). The 

questions measuring quality were not included as it was feM that respondents might 



18 

not acairately recall such detailed information; thus an intensity score could not be 

completed. For each group or organization respondents belonged to, they 

answered four questions that sought to establish the name of the group or 

organization, the type of group or organization, the number of hou= of involvement 

per month, and the office held. Again, participants were given five sets of questions 

for five organizations. For scoring purposes, the number of hours that -dents 

were involved in groups/organizations was sumrned for al1 groups or organizations 

of which the respondent was a member. 

The Parental lnvolvement Scale 

The Parental lnvolvement Scale was designed to assess the degree to which the 

parents of participants were involved in their communrty during the participants' final 

year of high school (see Appendix E). The scale is divided înto two parts; the firçt 

refers to the mothets involvement and the second refers to the fathets involvement 

This measure was also adapted from the Ell and is similar in content to the Past 

lnvolvement in Groups and Organizations Scale. For each group or organization 

the parent belonged to, respondents answered four questions designed to establish 

the name of the group or organization, the type of group or organizaüon. the number 

of hours of involvement per month, and the office held. Again an intensity score 

wuld not be calculated as it was not asked of the participants to give detailed 

information of the involvement of their parents. For the purposes of analysis, the 

number of hou= parents were involved in groupslorganizations was summed. 
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The Student Ada~tation to Collwe Questionnaire 

The SACQ (Baker 8 Siryk, 1989) was designed ta assess how well a student is 

adjusüng to wllege or university (see Appendix F). The self-report questionnaire 

mnsists of 67 items whidi are divided into 4 subscales foaising on speafic aspects 

of adjustment to college, with some items k i n g  used for more than one subscale. 

These items that were used more than once were 1,4, 16,26,36,42,56,57, and 

65. The Academic Adiustrnent subscale mnsists of 24 items refemng to the extent 

to mich the student is adjusting to the various acadernic demands of college (e.g., "1 

have been keeping up to date on my academic woM). The range of possible scores 

for this subscale is from 24 to 21 6. The Social Adiustment subscale çonsists of 20 

items that refer to adjustment to the interpersonal-souetal demands of college (e-g., 

"1 feel that I fit in well as part of the college environment"). The range of possible 

scores is from 20 to 180. The Personal-Emotional Adiustrnent subscale consists of 

4 5 items focusing on how the student is feeling psychologically and physically (e.g., 

"1 have been feeling tense or nervous lately"). The range of possible scores is fmrn 

15 to 135 . The Goal Commitment/lnstitutional Attachment subscale contains 15 

items designed to assess the student's feelings about k i n g  in college and the 

specific college hefshe is attending (e.g., '1 am pleased now with my decision to go 

to wllege"). The range of possible scores is from 1 5 to 135. 

Each SACQ item is a statement and the student indicates the degree to which 

each statement holds Vue for herlhim on a 9-point response format ranging from 4 

(applies very closely to me) to +4 (doesn't apply to me at all). These ranges were 
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later converted to 1 to 9, low scores indiçating poorer adaptation and high scores 

indicating better adaptation, with possible total scores ranging from 67 to 603. For 

34 of the items, values run from 1 to 9, mile for the other 33 items the values nin 

from 9 to 1. These revened items are indicated by an asterisk (9 in appendix F. 

me surn of the individual item scores for eadi subscale constitutes an index for 

each of the 4 aspeds of adjustment The sum of scores for al1 67 items is an index 

of overall adjustment. 

The authors of the sale provide sufficient evidenœ that the scale is reliable, 

reporting that Cronbach's alpha for the full -le ranges between .92 and .95 

(Baker 8 Siryk, 1989). The sale also correlates significantly (-66) with other 

measures of adjustment such as the Mental Health lnventory (Veit 8 Ware, 19û3), 

providing evidence of the scale's validity. 

The Social Provisions Scale 

The Social Provisions Scale (Cutrona & Russell, 1987) was designed to assess 

the extent to which one's curent relationships provide social support or benefrts 

such as advice or information, tangible help, a sense of worth and a feeling of 

belonging, and an opportunity to help and nurture othen (see Appendix G). The 

scale consists of 24 items, with 4 items assessing each of 6 Merent types of 

benefits that mn be derived from support: guidance (e.g., There is a tiustworthy 

person I could tum to if 1 were having problems"); reliable alliance (e.g., There are 

people I can wunt on in an emergencf); reassurance of worth (e.g., There are 

people who admire my talents and abiIitiesn); attachrnent (e.g., "1 have dose 
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relationships that provide me with a sense of emoüonal seairity and well-king"); 

-al integration (e-g., '1 feel part of a group of people who share my attitudes and 

beliefs"); and opportunity for nurturance (e.g., There are people who depend on me 

for helpn). Respondents indicated their agreement 1 disagreement with each item on 

a Spoint response scale, ranging from 4 (very strongly disagree) to +4 (veiy 

strongly agree). These ranges were later converted to 1 to 9 for the purpose of 

scoring. For 12 of the items, values run from 1 to 9, while for the other 12 items the 

values mn from 9 to 1. These reversed items are indicated by an astensk (7 in 

appendix G. Total scores can range from 1 to 216, with higher scores indicating 

greater social support. 

The authon provide a considerable amount of evidence that the scale is reliable 

and valid (Cutrona & Russell, 1987). Cronbach's alpha for the total score was 

reported to be .91, indicating that the sale has a high degree of intemal 

consiçtency. The Social Provision Scale correlates significantly with other measures 

of social support, .40 with the Social Support Questionnaire (Sarason, Levine, 

Basham, & Sarason, 1983) and .46 with a measure of attitudes toward use of social 

support (Eckenrode, l983), providing evidence of the scale's validity. 

Social SUDPO~~ Scale 

The Social Support Scale (see Appendix H) was designed to detemine those 

persons available to provide one wiith social support (Filyer, Pratt, Pancer, & 

Hunsberger, 1995). Participants were asked to list the initials of these persons, 

indicate their relationship to the person (e-g., - brother") and indicate on a 
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seven-point sale how satisfied they were with the support they receive fiom this 

person. The scale ranges frorn -3 (strongly dissatisfied) to +3 (strongly satisfied). 

These ranges were later converted to 1 to 7 Wth a low score indicaüng 

dissatisfaction and a high score Ridicating satisfaction. 

A mean satisfaction score was calailated by dividing the sum of the individual 

ratings by the total number of people liçted. Unfortunately, no reliability and validity 

information was available to the researcher for this scale. 

Procedure 

Students who were interested in participating in this study chose a convenient 

time and date and signed their name on a reauitment sheet that was posted outside 

the Psychoiogy Department office. The rewitment sheet also indicated the location 

of testing . 

The questionnaire was administered in November to small groups of two to five 

people and each student who appeared for testing was thanked for coming and 

given a questionnaire package and asked to read the instnidion sheet (see 

Appendix A) carefully. The instruction sheet indicated that their responses would 

remain wmpletely confidential, that they could omit any question they did not wish 

to answer, that they were free to decline to participate or to withdraw participation at 

any time during testing, and that cornpletion of and the retum of the questionnaire to 

the experimenter would indimte their consent to participate. They were alço bnefly 

informed of the purpose of the study, that is, to determine how well students adjust 

to university life and what factors encourage healthy adjustment The package also 
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Appendk B), the Extracumcular 
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the Background Information Questions (çae 

lnvolvement Index (see Appendu C), the Past 

involvement in Groups and Organizations Scale (see Appendk D), the Parental 

lnvolvement Scale (see Appendix E), the Social Provisions Scale (see Appendix F), 

and the Social Support Scale (see Appendix G). All participants received a 

questionnaire with the rneasures in the same order. The background questions 

were administered first to allow respondents to "settttle inv with a few straighffoiward, 

factual questions. The ordenng of the remainder of the questionnaire was 

determined by importance of material (involvement being assessed first) and 

logistics scales requiring similar response formats ocairring together to 

minimize confusion). 

Upon retuming the materials, approximately 30 minutes later, participants were 

thanked again for their participation and given a feedback sheet (see Appendk H) 

that stated the purposes of the study and indicated a telephone number where the 

experimenter could be reached if they had any questions. 

Results 

Relationships Amonast Social Support. lnvolvement and Adiustment to Univefsihr 

It was hypothesized that social support would be positively correlated with 

adjustrnent to university. Correlations between adjustrnent, as assessed by the 

SACQ and its subscales, and social support, as assessed by the Social Provisions 

Scale and the Social Support Scale, are presented in Table 1. In general, these 
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correlations indicate that the greater the support, the better the adjustment to 

univenity. 

Hypothesis 2 (p. 14) stated that there would be a positive correlation between 

involvement and adjustment to university. Correlations between adjustment, as 

assessed by the SACQ and its subscales, and involvement, as aççeçsed by the Ell, 

are presented in Table 2. These correlations suggest that there is a significant 

relationship between involvernent in university and social adjustment No significant 

correlations were found behrveen involvernent and any of the other SACQ subscales 

or the SACQ total. 

Aiso analysed for the purpose of this research were the differenœs in adjustment 

among students living in residence, off campus, and at home. A one-way analysis 

of variance demonstrated significant differences among the three groups, E(2, 97) = 

6.32, e c .O1 . Examination of the means revealed those students living in residence 

scored higher on the measure of social adjustment (M = 130.15, N = 45) than did 

those students living off campus (M = 1 17.52, N = 37 ), and those students living at 

home (M = Il 1.57, N = 16). Post-hoc cornpansons using the Student Newman- 

Keuls proœdure indicated that those students living in residenœ adjusted to 

university better than did those students living off-campus and at home. These two 

groups, students living offcampus and students living at home, did not differ 

significantly from one another. 

Hypothesis 3 (p. 15) stated that the relationship between involvement and 

adjustment would be mediated by social support. Baron 8 Kenny (1986) suggest 
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three steps in assessing the mediating properties of a parücular variable (in this 

case, support). First, multiple regression analysis should indicate a signficant 

relationship between the predidor variable (involvement) and the critenon variable 

(adjustment). Second, multiple regression analysis should indicate a signifiant 

relationship between the mediating variable (support) and adjustment Finally, 

multiple regression analysis in which both involvement and support are u s 4  to 

predict adjustment should show a redudion in the extent to which involvement, on 

its own, predicts adjustment 

Table 3 presents the results of the regression analyses in which involvement (as 

assessed the Ell) was used to predid adjustrnent As the table indicates, 

involvement is a significant predictor of social adjustment Subsequently, only those 

instances in which involvement was significantly related to adjustment were 

assessed further for mediational effects. 

The second series of multiple regression analyses was conduded to determine 

the extent to which social support predicted social adjustment The results of these 

analyses are presented in Table 4. These regressions indicate that social support 

(assessed by both the Social Provisions Scale and the Sodal Support Smle) is a 

significant predictor of social adjustrnent 

Finally, to assess rnediating effects, in those instances where involvement and 

social support (individuall y) were significant predicton of social adjustment, a two- 

step multiple regression procedure was conduded in which involvement was 

entered on the first step, and support on the semnd, with social adjustrnent as the 
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criterion variable. The results of these analyses are presented in Table 5. 

Results utilizing the Social Provisions Scale did not indicate that social support 

mediated the relationship between involvement and social adjustment As Table 5 

indicates, there was a reduction of less than 1 % in the beta relating involvement and 

adjuçtment when the Social Provisions Scale was added to the regression equation. 

Results utilizing the Social Support Sale as the measure of support also did not 

indicate any mediation effects for social support on the relationship between 

involvement and adjustment In fad, the addition of this support measure to the 

regression equation produced a slight increase in the beta for the relationship 

between involvement and adjustment Furthemore, as table 2 indicates, social 

support (assessed by both the Social Provisions Scale and the Social Support 

Scale) was not significantly correlated with involvement, further evidenœ against a 

mediational hypothesis. A similar pattern of results was obtained when only the data 

frorn first-year students was subjected to the mediational analyses. 

Predictors of Involvement 

It was hypothesized that students who lived in residence would report more 

campus involvement Vian would students living offcampus. A one-way analysis of 

variance was conducted to assess whether there was a significant difference 

between the levels of involvement of those students living in residence, students 

living off campus and students living at home. Analyses demonstrated significant 

difFerences among the involvement levels of the three groups, E(2,95) = 3.74, 

Q < .O5 A priori contrasts comparing students living in residenœ with both groups of 
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students living offcampus indicated that there was a difference between students 

living in residenœ and students living offcampus. E(1,95) = 6-69, g c  .01. 

Examination of the means, presented in Table 6, suggeçts that students who live in 

residenœ do report more campus involvement than do those students who live off- 

campus. 

It was hypothesized that past involvement in schwl adivities and organizations 

would be significantly correlated with students' current involvement in university 

activities. Correlations between past involvement, as assessed by the Past 

lnvolvement Scale, and wrrent involvement, as assessed by scores on the Ell, are 

presented in Table 7. These correlations suggest that there is a significant positive 

relationship between past involvement and wrrent involvement 

It was also hypothesized that parentsJ involvement in community adiviiies would 

be significantly correlated with wrrent involvement Correlations between parental 

involvement, as assessed by the Parental lnvolvement Scala, and the wrrent 

involvement of students are also presented in Table 7. No significant relationships 

were found between curent involvement of students and the involvement of either 

their mothers or their fathers. 

Discussion 

Relationshi~s Arnonast Social Support, Involvement. and Adiustment to Universihr 

It was hypothesized that there would be a relationship between social support 

and adjustment to university and this was wnfined, consistent with the results of 

many other studies ( Hays & Oxley, 1986; Jay & DJAugellil 1991 ; Riggio et al., 
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1993). Positive correlations revealed a relationship beîween alrnost al1 measures of 

adjustment and social support, suggesüng that the greater the social support, the 

better the adjustment to univenity. 

A relationship between involvernent in university organizaüons and overall 

adjustment to university was also predided. Results revealed some evidenœ of a 

relationship between involvement and social adjustment; that is, posiüve correlations 

were found between the social subscale of the SACQ and the Ell. This indicates 

that the greater the involvement of students, the better they adjust socially to 

university life. 

This may be due to the fact that this particular subscale of the SACQ, the social 

adjustment subscale, measures a social domain and involvement is a social 

concept For instance, when students are involved in campus groups and 

organizations they spend time with other memben (Le., attending meetings or - 
games) in a social fashion. As suggested earlier, when students are involved in 

various campus activities, this increases the possibility of meeting new people and 

developing new fnendships and thus improving their social support network This 

also may suggest that students who live in residence are better adjusted than those 

students who live offcampus, as they spend more time oncampus. The results of 

the present study indicate that oncampus students are better adjusted socially, than 

are offcampus students. 

This study also hypothesized that social support acts as a mediating variable 

between involvement and adjustment; that is, it was expeded that one way in which 
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involvement influences adjustment is through social support. Three steps were 

necessary in order to demonstrate the rnediating properties of -al support First, 

multiple regression analysis should have indicated a significant relationship between 

involvernent and adjustrnent, which it did; involvement was shown to be a significant 

predidor of social adjusfment Second, multiple regression analysis should indicate 

a significant relationship between support and adjustment, which 1 did as well; social 

support was also a significant predictor of social adjustment Finally, multiple 

regression analysis in which both involvement and support are used to predid 

adjustment should show a reducü-on in the exient to which involvement on itç own, 

predids adjustrnent. Results did not show any reduction in the extent to which 

involvement, on its own, predids social adjustrnent when social support (assessed 

be the Social Provisions Scale) was included as a predictor, indicating that social 

support does not mediate the relationship between involvement and adjustrnent 

It appears that social support, then, does not account for the relationship 

between involvement and adjustrnent; thus, it may be interesting to speailate upon 

what kinds of factors do influence the relationship between involvement and 

adjustment. It rnay be that those students who are actively involved in university life 

have more opportunities to develop the social skills neœssary to adjust quiddy to 

this life transition and therefore tend to relate better to those around them. It may be 

useful for Mure research to include a measure of social skills, and to compare the 

social skills of those students who are highly involved with the skills of students who 

are not so involved. Or perhaps highly involved students have certain personality 



traits that aid them in their adjustmenf such as higher set-esteem or more 

confidence in their social abilities. This suggests that Mure research rnight 

incorporate measures of these variables. 

Thus, the present research also evokes some intnguing questions regarding the 

lives of those students who are highly involved compared those students who 

are not so highly involved. Specifically, how do the lives of these students diffet? 

Perhaps a more indepth look at their backgrounds would produœ some uçeful 

information. Also, what kinds of factors mediate the relationship between 

involvement and adjustrnent? It could be that such things as good social skills or 

high seif-esteem mediate this relationship as well. 

Predictors of lnvolvement 

One possible predidor of involvement that this study examined was living in 

residence. It was predided that those students living in residenœ would report 

more involvement than students living offcampus. Analysis of variance indicated 

that there was a differenœ between the three groups (living in residence, living off- 

campus, and living at home) and cornparison of the means suggested that the 

differenœ was that students who live on-campus are generally more involved in 

campus activities than offcampus students. These results replicate the results of 

other researchers and it has been suggested in the past that this is due to the fad 

that students in residence have more opportunity to becorne involved (e.g., eathg 

rneals together, residence social gathenngs) (Astin, i 975; Fitch, 1991). 



Fitch (1991) found that students living on campus were highly involved in 

cornrnunity service activities. He atûibuted this to the fact that the type of student 

who Iives on campus may be dinerent than the type of student who lives offcampus; 

tfiat is, on-campus students may be more altruisüc (exhibiting a desire to inaease 

the well-being of others). He also suggested that perhaps living in residence fosters 

this sense of concern for others. However, it may simply be that students who 

choose to live in residence do so because they want to become involved in 

university Me. The type of student who lives on campus may generally be more out- 

gaing than the type of student who Iives offcampus. Perhaps a measure of 

personality wwld be useful in detennining these differences. 

The literature suggests that another possible predictor of students becoming 

involved in university is past involvement of students in groups and organizations. 

This study predicted that there would be a relationship between past involvernent 

and current involvement The results replicated the findings of Fitch (1 987). 

dernonstrating evidenœ of a relationship between past and wrrent involvement 

Researchers suggest various reasons for this relationship. Fitch (1 987) suggested 

that this is due to the fact that students who are involved in various groups and 

organizations started at a young age because they had parents who were involved 

themselves and thus served as role rnodels for their children. Bemuse they start at 

a young age it is simply a pattern that continues as they grow older and leave home. 

However, it was also hypothesized that there would be a relationship betwaen 

students' curent involvement and the involvement of their parents in community 
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adivities and there was no evidenœ to support this notion. Perhaps students are 

not really aware of what their parents are doing and therefore are not reporting 

acairately. Or it could be that the influence of their peen is more powerkil than that 

of their parents. Thus, the involvernent of the participants' pers may be a better 

predictor than that of their parents. 

Limitations 

One limitation of the present study concerns the fact that participants were tested 

only onœ at the beginning of the academic year. Their feelings about univenity life 

may change drastically as the year continues and they make friends and begin to fit 

into the university scene (Fitch, 1987; Fitch, 1991 ; Hays & Oxiey, 1986), especially 

for the large portion of first-year students in this investigation. Also, students had 

only three months to become involved in campus adivities at the tirne of testing and 

rnay have later joined a group or organization. Perhaps it would be beneficial to test 

participants at the first of the year, after first terni, and then again at the end of the 

acadernic year and also to differentiate the first year students from the more senior 

students. 

Also, students were asked to give their own retrospective accounts about any 

groups or organizations they may have belonged to in high school, as well as any 

groups of which their parents might be members. However, mernories and 

knowledge are not always accurate. It might be useful to send a questionnaire out 

to the parents of the participants in order to assess more acairately the level of 

parental community involvement. 
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Contributions and &dications 

Limitations aside. the present results were useful in demonçtrating that there is a 

link, to some extent, between involvement and adjustment. Social support does not 

appear to mediate this link, but there may be other factors such as social skills and 

persanality traits that need to be exarnined as well. 

mis l a d s  one to ponder the applications of this research. In general, this 

research may allow researchers to further explore ways to keep students from 

dropping out of university. Since Astin's (1 975) study on students dropping out. 

research has suggested that drop out rates have remained quite high (Levitr & Noel, 

d 989). Reducing student attrition rates is now even more important due to ddining 

enrollments (Nelson et al., 1 984). Therefore, it is of great importance to identify 

which factors rnay aid students in their adjustment to university in order to ensure 

that their leaming and growth will continue. 

The differences between on and offcampus students are of some conœm to 

researchers. The wrrent research found that students who live on campus socially 

adjust to university better than do students who live offcampus, and it has been 

suggested that this rnay be due to the higher levels of involvement of those on- 

campus students. 

lt may be useful to explore various techniques to get these offcampus students 

involved in university life. It could be that la& of information wnceming university 

groups and organizations prevents students from joining. Perhaps it would be 

beneficial for universities to mail out a list of all groups and organizations available 
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for students to join. Perhaps increased guidance and wunselling should also be 

more readily available to these students to that ensure students stay connected to 

the university outside of their classes. 
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Table 1 
Correlations between Social Support and Adiustment 

Note: -p < .O5 'p c .O1 -p c -001 
Ail comlations are based on an N of 98. 

Soda1 Support Measure 

-al Provisions Scale 
Crow 
M a l  Support Scale 

Table 2 
Correlations behveen Involvement, Adiustment and Social Supmrt 

1 SACQ 

Total 

. 4 7  

.40- 

Table 3 
Rearessions for lnvolvement and Adiustment 

Social 

51- 

.5r" 

1 

SACQ Total 1 -01 1 1.45 1 .23 1 321793 

Personal 

.30" 

.27" 

El l 

Total 
Sample 
(N = 98) 

EII(Tota1 Score) as a 
predictor of: 

Academic 1 .O1 1 .81 1 .37 1 -.O91985 

Social 

-31" 

Total 

.12 

Social 1 .O9 1 9.90 1 .ûûT 1 -305744 

Academic 

24" 

-16 

Personal 1 .O04 1 .43 1 5 1  1 .O66516 

Aitachment 

-50- 

.41- 

R2 

Attacttment 1 .O1 1 1.08 1 .3û 1 .IO5662 

Personal 

.O7 

F P 

Note: **p <. 01 
All regrestions are based on a degrees of fraedom of (1,961. 

Academic 

-.O9 

Attach 

.Il 
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Social 
Provisions 

.O0 

Social 
Support 

-.O11 



Table 4 
Rwressions for Social Sumort and Social Adiustrnent 

Soaal Provisions as a 
predictor of: Social 
Adjustment 

Social Support Scale as a 
predidor of: Social 

Note: '" p c .O01 
Al1 regressions are based on a degrees of freedom of (1,96). 

Table 5 
Re~ressions for Social Adiustrnent, Social Suwort, and lnvolvement 

lnvolvement 

1 Beta 1 Change in Beta 

Pnor to entry of social 
support 

After entenng Social 
Provisions Total 

Table 6 
Mean Ell Scores for Students Livinq in Residence and Students Livinq Off-carnpus 

After entenng Social 
Support Scale 

1 Sudent Groups (N = 98) 1 El1 1 

.305744 

-304829 

1 Studenb Ming off campus 1 14.1 1 1 

-. 03% 

.328084 

( Studenis Mng at home 

+7% 



Table 7 
Correlations between El! Scores and Current Involvement, 

- - 

~ a s t  Involvement, and Parental lnvolvement Measures 

lnvolvement 

Measures of Current Involvement 1 fast 1 Mother 1 Father 

1 EII  TOM Score 1 .2W 1 .O6 1 -1 1 1 
Note: ' p <. 05 

Al correlations are based on an N of 98. 



Figure 1 
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Appendix A 

Thank you for partiapating in this study. This research is behg conducted to complete 
the requirements for a Masters of Arts degree in Psychology under the supervision of 
Dr. Mark Pancer. 

The following is just a bit of information conceming of the pupses of this study and 
instructions to help you complete the study properly. This survey consists of a 
questionnaire that asks you some specific and general questions conceming your 
experiences at university, your attitudes about university, your relationships, the 
amount of social support you receive, and also a bit of information cunœming your 
background, induding your farnily Me. The entire proœdure will take approximately 30 
minutes to complete. 

Please note that your responses will be completely confidential. if at any time you 
wish to withdraw your participation from this study or you do not wish to answer a 
par tku l  question please feel free to do so. if you do withdraw your participation you 
will still receive a bonus credit You are in no way obligated to take part in this 
expenment In order to ensure confidentiality, please do not place your name on the 
questionnaire. The results of this research will be kept in a Iocked cabinet and seen 
only by the expefimenter, Knsta Martin, and Dr. Mark Pancer. 

Upon completion of the questionnaire, please hand in all materials to the experimenter 
and this will indicate your consent to participate in this research. 

Once again, thank you for your participation. 

Kn'sta Martin 



Backaround Information 

1. Sex (drcle one): M F 

2. Age: years 

3. Where are you currently living? 

- in residence 
- off campus 
- at home - other (specify): 

4. What program of study are you in? 

- arts 
- science 
- business 
- music 
- physed 
- other (specrfy): 

5. What year of study are you in? 

6. How many groups or organizations are you a member of at universiti> 
(e.g., departmental club, drama club, student govemment, sports teams) 



Appendix C 

The Extracumailar Involvement lnventorv IElll 

The following questions focus on groups or organizations you may PRESENT'Y be 
invohred in. Please note that involvement in these gmups or organkations must be 
strictiy VOLUNTAFW AND WITHOUT PAY. We ask that you please complete a section 
below for each gmuplorganizaüon you are involved in. For each group or organizaüon, 
pkase incikate: (4) the Mme of the gmuplorganization, (2) the type of organization it is, (3) 
the approximate number of hou= you have been involved (for example, attending 
meetings, working on projects, or playing games) with this group or organizaaon in the 
last fOur weeks, and (4) leadership held, if any. Then answer questions one through five 
below. if you are nat involved in any groups or organaations please continue on to the 
next part of the survey. 

GrouplOrganization #1 
1. What is the name of the group or organization? 

2. What type of organization is it? (Check one.) 
( ) socid FraternityIÇorority ( ) lntercoffegiate Amletic Team 
( R & m s  ( ) Academic (e.g.. academic deparbnent or major related) dub or sodety 
( ) Academic Honorary ( ) Programming (e-g.. Sudent centrehinion, lechire or concert ammittee) 

( ) Inbarnurai Spoe  Team ( ) Sudent Pubkaibn (e-g.. newspaper. m m e .  or yoarbook) 
( )çe~ceor~hacity ( ) Performing Group (eg.. choir. drame production. debate team) 
( ) Govemance (e.g.. stvdent govemment dudent jucpciary) 

( ) mer (Please speafy): 

3. In the last four weeks, for approximately how many houn have you been involved 
with this group or organization and its activities or programs? hours per month 

4. In the last four weeks have you held an office in this organization or a position 
equivalent to one of the following offices? (Check one.) 

( ) PresïdenüChairpersordTeam CaptainEditor ( ) Treasurer 
( ) VïrgidenWice-Chairperson ( ) Committee/Task ForWrojed Chairpenon 

( swetar~ ( ) I heid no ofke or ieaderçhip position 
( ) m e r  M c e  ( P b  speufy): 



Pkase respond to the following statemenfs about your involvement in the above &dent 
group or organization. Check the one best response for each Btstoment 

DURiNG THE PAST FOUR WEEKS .... 
1. When I attended meetings, 1 expressed my opinion andor took part in the 
discussions. 

( ) Very &en ( )men ()Occasionally ()Never 
( ) 1 attended no meetings in the last four weeks. 
( ) The grouplorganization held no meetings in the la& four weeks. 

2. When l was away frorn the grouplorganization, I talked with othen about the 
organization and its adivities, or wore a pin, jersey, etc. to let othen know about my 
membership. 

( ) Very often ( )offen ( ) Occasionally ( ) Never 

3. When the grouplorganization sponsored a program or acüvity, I made an effort to 
encourage students andlor members to attend. 

( ) Very often ( )offen ( ) Occasionally ( ) Never 
( ) The organization had no program or adivity during the past four weeks. 

4. 1 volunteered or was assigned responsibility to work on something that the 
grouplorganization needed to have done. 

( ) Very often ( )men ( ) Occasionally ( ) Never 

5. 1 fulfilled duties or responsibilities to the grouplorganization on time. 

( ) Very often ( )men ( ) Ocmsionally ( ) Never 
( ) I had no Mies or responsibilities except to attend meetings. 



The Past Involvement in Grou~s and Orclanizations Scale 

The followïng questions focus on past groups or organizations you may have 
been invotved in. Please note that involvement in these groups or organizations 
must be strictly VOLUNTARY AND WlTHOUT PAY. We ask that you please 
complete a section below for each group or organization you were involved in 
during your last year of HlGH SCHOOL For each group or organizaüon, please 
indkate: (1) the narne of the groupforganization, (2) the type of organization it 
was, (3) the approximate number of hours you were involved (for example, 
attending meetings, working on projects, or playing games) with this group or 
organization per month, and (4) leadership position held, if any. 

1. What is the name of the group or organization? 

2. What type of organization is it? (Check one.) 
( ) çooai Fiatemity/Sorority ( ) Intercolegiate Athletic Team 

( ) R e m u s  ( ) Academic (ag.. academic deparhnent or major celated) dub or soaety 
( ) Academic Honorary ( ) Programming (e-g.. Sûtdent cenbehnion, W r e  or concert cornmitte) 
( ) Intramurai S p i 6  Team ( ) Sudent Puwon (eg.. nwspaper. magazine, or yeart>ook) 
()Sefviceor~harity ( ) Performing Group (e-g.. choir. drarna production. debate team) 
( ) Govemance (e-g.. student government, shident judiciary) 
( ) mer (Please speary): 

3. On a monthly basis, approxirnately how many hou= were you involved with this 
group or organization and its acüvities or programs? hours per month 

4. Did you hold an office in this organizaüon or a position equivalent to one of the 
following offices? (Check one.) 

( ) PrddenüChairpecsoflearn CaptainlEcMor ( ) Treasurer 
( ) VïresidenWïhairperson ( ) Cornmiüeelrask Force/Projed Chairperson 

( *&v ( ) I heid no office or position 
( ) OtherORœ (Flease-): 



The Parental Involvement Scale 

The following questions focus on past groups or o~ganizations YOUR MOTHER 
has been involved in aie last year you were living at home. Please note that 
invoivement in these groups or organizations must be strictly VOLUNTARY AND 
WlTHOUT PAY. We ask that you please complete a section below for each 
group or organization she was involved in, please indicate: (1) the name of the 
group or organization, (2) the type of organization it was, (3) the approxirnate 
number of hours she was involved (for example, attending meetings or wodcing 
on projects) with this group or organizaüon per monfh, and leadership held, if 
any. 

1. What is the name of the group or organization? 

2. What type of organization is it? (Check one.) 
( ) ~ w a l ~ u b  ( ) PoIiticai (e-g.. School board. pcMhi party 

( ) R&gious ( ) Neighbouhood Organaation (eg.. Neighbourhood Watch) 

( ) Club or Soaety ( ) PuacaSon (e-g.. newspaper, rna-he. or nevuJletter) 
( ) Sports Team or ciub ( ) Performing Group (rg., choir, drama production. Qbate teai) 

( ) Se& or Charity ( ) EoinicMaüond Organiration 
( ) mer (Piease specav): 

3. On a monthly basis, approxirnately how many houn was she involved with this 
group or organization and its activities or programs? hours per month 

4. Has she held an office in this organization or a position equivalent to one of the 
followi'ng offices? (Check one.) 

( ) PresidentlChairpemnîTeam Camn/Editor ( ) Treasurer 
( ) ViPresidenWce-Chairperson ( ) ComrnMask ForcelProject Chairperson 
( ~ e t a r ~  ( ) She held no office or kadership position 
( ) mer (Piease specify): 



The followhg questions focus on past groups or organirations YOUR FATHER 
has been involved in the last year you were living at home. Please note that 
invdvement in these groups or organizations must be &ctly VOLUNTARY AND 
WlTHOUT PAY. We ask that you please complete a section below for each 
group or organization he was involved in, please indicate: (1) the name of the 
group or organization, (2) the type of organization # was, (3) the approximate 
number of hours he was involved (for example, attending meetings or working 
on projects) with this group or organization per month, and leadership held, if 
any. 

1. What is the name of the group or organization? 

2. What type of organization is it? (Check one.) 
( ) ~ o c i a l ~ u b  ( ) Poüücai (e-g.. Shd board. pdlicd parly 

( )  us ( ) Neighbourhood Organbkn (e.g.. Neighbouhood Watch) 

( ) C k i b ~ r S ~ e t y  ( ) Pubkation (e-g.. newspaper, magazine. or neYYSlefter) 

( ) Sports Team or dub ( ) Pefforming Group (e.9. choir. dama pmduclion. debate team) 
( ) ServiceorCharil'y ( ) EütnicMaüonai Organkabn 

( ) Othw (Pfessespecify): 

3. On a monthly basis, approximately how many hours was he involved with this group 
or organization and its adivities or programs? hours per month 

4. Has he held an office in this organization or a position equivalent to one of the 
followhg offices? (Check one.) 

( ) PreOdentlChairperwVTearn CaplairrlEditor ( ) Treawirer 
( ) ViresidenWdhairperson ( ) Cornrnikdkk FoTCB(PIOjec4 Chairperson 

( wf-Y ( ) She held no ofhce or leadership po96on 

( ) othwORice(Plearespecily): 



The Student Adaptation to Colleqe Questionnaire (SACQ) 

The 67 items included in this survey are staternents that describe university 
emences. Read each one and decide how well it applies to you at the present üme 
( m i n  the last few days). For each item, record the appropriate number in the spaœ 
next to that item. 

I feel that 1 fit in well as part of the university envimnment (Soaal) 
I have been feeling tense or nervous lately. (Personal-emotional) 
I have been keeping up to date on my academic work (Academic) 
I am meeting as many people, and making as many friends as I would like at 
university. (Social) 
I know why I'm in university and what I want out of it (academic) 
I am finding academic work at university 'fficult. (Acadernic) 
Lately 1 have been feeling blue and mcdy a lot (Personal) 
I am very involved with social adivities in university. (Social) 
I am adjusting well to univenity. (Social) 
I have not been functioning well dunng examinations. (Academic) 
I have felt D'red much of the time lately. (Personal) 
Being on rny own, taking responsibilii for myself, has not k e n  easy. 
(Person al) 
I am satisfied with the level at which 1 am performing acadernically. 
(Academic) 
I have had informai, personal contacts with university professors (Sociai) 
I am pleased now about rny deasion to go to university. (Attactiment) 
I am pleased now about my decision to attend this university in partiwlar. 
(Attachment) 
I'm not working as hard as I should at my course work (Acadernic) 
I have severai close social ties at university. (Social) 
M y  academic goals and purposes are well defined. (Academic) 
I haven't been able to control my emotions very well lately. (Personal) 
I'm not really smart enough for the academic work 1 am expecied to be doing 
now. (Academic) 
Lonesomeness for home is a source of d'iffïculty for me now. (Social) 
Getting a university degree is very important to me. (Academic) 
My appetite has been good lately. (Personal) 
l haven't been very efficient in the use of study time lately. (Academic) 



I enjoy living in a university residenœ. (Please omit if you do not live in a 
residence; any University housing should be regarded as a residence.) (Social) 
I enjoy wnting papers for courses. (Academic) 
I have been having a lot of headaches latety. (Personal) 
I realty haven't had much motivation for studying lately. (Academic) 
I am satisfîed with the extrawm'cular a M e s  available at university. (Social) 
I've gÏven a lot of thought lately to whether I should ask for help from the 
PsychologicaVCounselling SeMœs Centre or from a munsellor outside of 
university. (Personal) 
Latefy I have been having doubts regarding the value of a university education. 
(Academic) 
I am getting along very well with my roommate(s) at university. (Please omit if 
you do not have a roommate.) (Sociar) 
1 wish I were at another univers@. (Attactiment) 
I've put on (or lost) too much weight recenüy. (Personal) 
I am satisfied with the number and vanety of courses available at university. 
(Academ ic) 
1 feel that I have enough social skills to get along well in the university setting. 
(social) 
I have been getting angry too easily IateIy. (Personal) 
Recently 1 have had trouble concentrating when I try to study. (Personai) 
I haven't been sleeping very well. (Personai) 
I'rn not doing well enough academicalfy for the amount of work I put in. 
(Academic) 
1 am having difficuity feeling at ease with other people at univenity. 
I am satisfied with the qualily or calibre of courses available at university. 
I am attending classes regulariy. 
Sometimes my thinking gets muddled up too easiiy. 
I am satisfied with the extent to wtiich I am participating in social adivies at 
university. 
I expec! to stay at this university for a bachelots degree. 
I haven't been mwng too well with the oppsite sex lately. 
1 worry a lot about my university expenses. 
1 am enjoying rny academic work at university. 
I have been feeling lonely a lot at university lateiy. 
I am having a lot of trouble getting started on homework assignments. 
I feel I have good control over my life situation at univenity. 
1 am satisfied with my program of courses for this tem. 
l have been feeling in sood health latelx 



l feel I am very different from other students at univenity in ways that I donY 
like. 
On balance, 1 would rather be home than hem 
Most of the things I am interested in are not relateci to any of my course work 
at university. 
Lateiy I have k e n  giving a lot of thought to transfemng to another university. 
Lately I have been gMng a lot of thought to dropping out of university 
altogether and for good. 
I find myçelf giving considerable thought to taking time off from univerçity and 
finishing later. 
I am very satisfied with the professon I have now in my aunes. 
1 have some good friends or aquaintances at uniwrsity with whom 1 can talk 
about any problems I may have. 
I am experienang a lot of difficulty coping with the stresses Mposed on me in 
university. 
I am quite satisfied with my social life at univenity. 
I am quite satisfieci with my academic situation at university. 
I feel confident that I will be able to deal in a satisfadory rnanner with Mure 
challenges here at university. 



The Social Provisions Scale 
Below you will find a number of statements about relationships with other people. 
Please indicate your agreement or disagreement with each statement using the 
following scale: 

4 = very strongiy disagree +4 = very strongly agree 
3 = strongly diigree +3 = strongiy agree 
-2 = rnoderately disagree +2 = rnoâerately agree 
-1 = Srightfy d Ï Ï r e e  +1 = siiightfy agree 

O = neubal 
1- - There are people I can depend on to help me if I really need t 
2.* I feel that I do not have any dose personal relationships with other people. 

3.* There is no one I can tum to for guidance in times of stress. 

4. - There are people who depend on me for help. 

5. - There are people wtio enjoy the same social adivities I do. 
S.* Other people do not view me as competent 

7- - 1 feel penonally responsible for the welI-being of another penon. 

8. - I feel part of a gmup of people who share my attitudes and beliefs. 

9.* I do not think other people respect my skills and abilities. 

1 O.* If something went wrong, no one would come to rny assistance. 

11. I have close relationships that provide me with a sense of emotional sewrity and 

well-being. 

12. There is someone I could talk to about important decisions in my Me. 

13. I have relationships where my competenœ and skill are recognhed. 

14.* There is no one who shares my interests and concems. 

15.* There is no one who really relies on me for their well-being. 

16. There is a tnistworthy penon I could tum to for advice if I were having pmblems. 

17. J feel a strong emotional bond with at least one other penon. 

18.* There is no one 1 can depend on for aid if I really need it. 

19.* There is no one I feel comfortable talking about problerns with. 

20. There are people who admire my talents and abilities. 

21 .* I la& a feeling of intimacy with another person. 

22-• There is no one who likes to do the things I do. 

23. There are people I can count on in an emergency. 

24-• No one needs me to care for them any more. 



Appendix H 

The Social Supwrt Scale 

This section of the questionnaire ask  you ta Iist the people who are available to 
provide y w  with help and support People can be supportive in many ways: they can 
help you do things, provide guidance and advice, M e n  to your problems, or just give 
yw some company and consolation when you need 1 On the page below, please list 
al1 the people you I<nowwhom you can count on for help or support. Give the person's 
initials and their relationship to you (e.g. TM - Brother). You should indude anyone 
who might be able to provide some support - family members or relatives, friends, co- 
workers, teachers, professionals or othen. In addition, please indicate how saüsfied 
you are with the support you receive from this person. 

-3 = very dissatisfied 
-2 = dissatisfied 
-1 = slighüy dissatisfied 
O = neither satisfied nor dissatisfied 
+1 = slightly satisfied 
+2 = satisfied 
+3 = very satisfied 

Relationship Satisfaction Rating 



Feedback Sheet to Participants 

Thank you for participating in this study. The follming is just a bit more information 
conceming the study. If at any point you have any questions, please feel free to 
contact the experimenter, W a  Martin, at (519) 884-1 970, ext. 2951. 

This reçearch foaises on the transition students make M e n  they leave high school to 
attend univemty. k has been demonsbated in the past that this can be a very stresçful 
time for many first year students. Many ümes new students have idealized 
expedaüm conceming university and find themselves disillusioned not long into first 
tem. They are faced with a new social environment and they are leaving behind 
many of the individuals they feel dosest to. The present research sought to determine 
what factors facilitate the transition to univerçity. 

My study examined various fadon that may influence the adjustment proceçs. In 
particular, 1 looked at factors such as the level of social support universtty students 
report, the degree to which students are involved in campus Me, how this involvernent 
affects their social support network, and determinants of getüng involved in campus 
activities (i.e., living in residence, past involvement, and parental involvement). 

It is possible that better understanding of adjustment to university will aid school 
oficials in preventing students from dropping out and also in assisting them in 
adapting more positively to life at univenity. 

The results of this study will be posted on the bulletin board outside the psychology 
deparbnent no later than March 30,1996. 

In order to receive your bonus credit, please keep this handout as a 'reœipï' for your 
participation. 

Again, thank you for your participation. 

Signed: 
Krista Martin 

Date: 




